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SCHOOL CONTEXT - Student
Rural comprehensive high school

Current student population of
approximately 600 students.

Includes an extensive Support Unit -
approximately 30 students. Caters for a
diverse range of abilities - IM, 10, IS and
MC classes. Many of these students are
partially integrated into the mainstream
student population.

Established Clontarf Academy with over 60
Aboriginal boys participating in the
program.
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SCHOOL CONTEXT - Staff

Teaching and Admin and support staff -
86

Has had a stable teaching staff
population up until the last five or so
years.

Many of the executive have changed and
there has been several changes in
Principal.

Last two years there has been a large
influx of ‘beginning’ Graduate teachers
into the school.

2016 - mentoring program began in
accordance with DoE policy.
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Mentoring the Mentor

New England

Why we became involved with MtM?

Originally it was an opportunity seen by
experienced teachers to -

o Increase knowledge and understanding of the
mentoring required by the DoE Policy to
support graduate teachers through their
beginning teaching period.

o Principal thought that as there were so many
Graduate teachers starting at Inverell High in
2016 it would be a good idea for staff
identified as Mentors to be involved in the
initial meeting in 2015.




University of
New England

Personal

- Have always endeavoured to be a mentor for new
staff to the school and especially within the faculty.

. Attrition rate of beginning teacher.

- Special Ed has unique stresses and situational
context.
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Initially - there were more mentors involved with the process all
developing the mentoring process individually.

Decision to brainstorm the collective activities to develop a

booklet for future mentors to use when mentoring Graduate
Teachers. Brainstormed all the ‘roles’, ‘responsibilities’ and

‘expectations’.

Came to realise that there was little information within the
school/from DoE as to a define the role of a mentor.

Developed a framework of support for Graduate Teachers within
the school.



University of
New England

Example of planning for framework
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Mentor Supervisor Induction

Layout of the school Rolls Rolls
Faculty /staff rooms Fire/ evacuation drills — emergency
Toilets

Introduction to people such as Student Support,
Deputy, Principal, otherteachers in faculty and
school, counsellors, canteen, cleaners!

Scanning
Student Support Office show where is —sick bay,
photo large amounts copying, first aid kits etc.?

Sentral Show basic functions such as marking
rolls, welfare information, puttingin positive and
negatives, reports (of 7)

Markbook

First Aid — where available in school, faculty and
epipens + medical info relating to students

Teachers Professional Learning- How to apply for
courses, where forms are, who needs to approve?
Whenforms needto be submitted

Introduction to people such as Student Support,
Deputy, Principal, otherteachersin faculty and
school, counsellars, canteen, cleaners!

Photocopying - numbers
Scanning

Sentral Show basic functions such as marking
rolls, welfare information, putting in positive and

negatives, reports (of 7)

Markbook

Duties yard and ‘duty of care’ expectations
Sport (whatneeds sharing about sporteg
organisation, rolls? Or do you mean the actual
sport?)

Teachers Professional Learning- How to apply for
courses, where forms are, who needs to approve?
When forms need to be submitted

Variation of Routine - how do apply for and the

Sentral Show basic functions such as marking
rolls, welfare information, puttingin positive and
negatives, reports (of 7)

Duties yard and ‘duty of care” expectations
Sport (what needs sharing about sporteg
organisation, rolls? Or do youmean the actual
sport?)
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Framework

Mentoring Framework for IHS

Mentor

Supervisor Assessment of staff and accreditation
process

Mo to make a replicaof selves__ (traditional focus of
=taff development).

Organise the mentor/buddy teacher

Give expectationsin relation to programs/content
Provide feedback on programs/student outcomes
Provide assist with required documents /Sentral
entries, legal requirements and Dok Polices.

Ensure that the Beginning Teacher is supported in the
accreditation process

Ensure they meet mandatory requirements

An int Irelati .

Deve lop mentee awareness to fit’ the school
environment

Writesthe accreditation report for Graduate Teacher.

Mentor

Friend (relationship may develop into a friendship),

Advisor, Trusted counse llor

Experienced person able to pass on knowledge /

expertise to lessexperienced person .. Share this

knowledge

Work collaborative ly to improve practice

velop mentee’s ide ntity within schooland
munity.

lop mentee’s philosophy as educator.

communication and listening skills

e feedback — constructive criticism

el, Supportive

r ... confidence

rsonal re lationship skills

p mentees aware nessof the school

ronment / culture.

urage to take risks without penalising

ncourage, Listen to, Question

Assist with reflection on teaching practices

Reduce isolation

Positivity, Challenging

Induction

Induction
Based on Strong Start., Great

Teachers,
Finish Levell..

Level 2... Not completed as yet in
2016.
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Continued to developed a large list of
responsibilities (but not exhaustive) of
collaborative information that occurs between
the mentor and the mentee at Inverell High

Developed in hierarchy

—1
— 1

Guidelines for Mentoring at Inverell High



University of
New England

Guidelines for Mentoring

u [FUIDELINES FOR MENTORING AT INVERELL HIGH SCHOOL

s School yout

= Location of
staffrooms, toilets

s SENTRAL - rodl
marking, +ve and -ve
entries, wellbeine
inf -

= Disouss preparaticn
for APST.

s Whode staff monning
tem Crgmndsation

s Rzffles

® Dty of Care -
clessroom,
plyground, sport
= introsdusction to school

rr:l':gu'rlult - gene=ral
- dizcipline flow chart,
Mon-negotiables,
Bulkying, Accidents,
Dept Code of Conduct

Iﬂ'ﬂlgmﬂi‘ﬂi

|=specilly fitisa
heoimez room for

snnl'-'lg:tSﬂJ
s 5ick Bay procedunes
sFirst Aid sco=ss -
Epipens -stud=nt
meadiical information
s Smartboards - howto
operate, aoo=ss to 0T

= Lmcoon preparation -
conbent

= Effective wes of time
at schood

= Darybood - importanoe

= PDP development -
alizning to
professional
development.

= Professional leanning
applicticns and
assocmbed papsrwork.

= fowpid “befriending”
students

= Probdem solving - who
to go to? Chain of
Command.

= Rerularky reflect on
teaching and
practio=s.

'w

N

Orthemr |

= Local services -
doctorsdentiestfetc.

# Temcher Housing

= Other accommc-dartion

w5ocial groups

= Sporting groups and
opticns

= Commumnity Clubs
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To assist future mentors a role
statement was developed.

All three documents were given to
the executive and will be part of the
staff handbook from 2017.
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Role of Mentoring

Mentoring Role at Inverell High School

A Mentor acts as a guide, a confidante and sounding board for mentees, someone who shows
empathy, is approachable, nurturing and a positive role model for Graduate teachers.

A mentor will work collaboratively with the mentee to:

¢ Assist, provide constructive criticism, share ideas and resources which demaonstrate
knowledge of the school/ faculty / subjects and processes.

¢ Build positive channels of communication by listening and questioning (being reflective
towards practice and challenging higher order thinking)

¢ Build interpersonal relationships through regular meetings and contact.

A mentor will develop trust through a shared purpose, showing vulnerability and use language that
iz connected, caringand non-judgemental.

A mentorsaim is to develop the mentee's:

¢ Philosophyand Identity az a teacher, so that it alignz (provide a sense of belonging) to the
school’s culture, customs and practice.

+ Reflective practice to develop confidence and competence by encouraging and challenging
their teaching practice.

*  Empower and identify their strengths to give a sense of individuality.

Through the collaborative mentoring processthe mentor will experience ongoing growth and
developmentas an educator and through the satisfaction of seeingothers achieve.



i PAR cycle with Mentee ,,-. 2

Janita - Increasing the profile of the Support Unit and students
with disabilities within the school. Improve the sense of
belonging for the mentee.

Brainstormed ideas to lift profile and recognise mentee within
the school.

2>
Decided on SU2U Bakery.

Overall positive interactions and involvement in staff - 25 %
regularly buy a cupcake.

Interaction of students with disabilities within the process and
increased integration.
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Participatory Action Research
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PAR cycle with mentee ,,. 5\

Libby - improve classroom management so that more time is
spent on teaching and learning than discipline/challenging
behaviours.

New England

Brainstorm strategies that can be identified to assist in
improving classroom management.

Decide on focus of seating plans and reinforcement of school
non-negotiables. No home room (challenge)

Reflection of evidence = decrease in discipline issues within
class, less Sentral entries relating to negative incidents, more
effective time teaching and learning
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Participatory Action Research -
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Process was lengthy and seemed drawn out.
Little interest shown by other staff within the school.

A collaborative experience.

Shifted mindset from instructor to ask reflective questions for
self and mentee to develop strategies to problem solve.

Empowering self and others to reflect and grow as teachers
no matter level of teaching experience.

PAR flexible and evolving model which allowed for reflection

through data collection. Needs specific structure to ‘drive’
meetings and process.
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Inverell Public School

Mission Statement

Inverell Public School students are optimistic, confident lifelong learners who will be responsible citizens in a

rapidly changing 215t Century.

At Inverell Public School we engage students in high quality teaching and learning to inspire and challenge
each individual to realise their full potential. Our students will be literate and numerate and they will become

creative, reflective, independent learners.
All students will embrace a variety of educational opportunities to pursue excellence and develop effective
problem solving skills.

Our school is a community of active learners who seek opportunities for growth and success through the
application of positive social and emotional learning. This will facilitate cohesive, interactive relationships

and alliances within the school and the community.
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PBL VALUES PITW LIFERAFT Sample: Key Messages (Language to adapt)
If you don't know why you're doing something then dont

do it because it's mostly likely wrong.

We do the right thing because it's the best thing to do.
A strong person will stand and fight, whereas a stronger

It takes great strength to be
-
person will turn and walk away.

sensible.

* ‘We don't come to school to be better than others. We
come to school to be better than ourselves, by being able

to work with others.

Mot the broken rule “Treat others as they treat you”.
If someone is unlike you, seek to understand them.

# School is about stepping bravely into the unknown. The
unknown is often more uncomfortable. The braver you are,

the more you learn.
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Inverell Public School

Continue to build a school culture focussed on effective mentoring
and reflective practice for team capacity to help colleagues to do
their best.

To mentor our stage members and executive to facilitate successful
implementation of Focus on Reading Stages 2 and 3.

Mentoring and coaching our Practicum Students and High School
Work Experience Students.

The combined programs have a clearly articulated purpose, bringing
different elements that the team has transferred to effective action.
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The Mentor the mentors project has supported the
school to:

-distil a range of professional learning into action

-use the Action Research Project Cycle to practice
mentoring - focusing on strengths

-build on previous work relating to EQ (Emotional
Intelligence) - leveraging strengths of staff and
students to facilitate success




& Mentoring Practicum Students <y
and Early Career Teachers :

- Provision of support rather then expecting ‘evaluations’ -
moving away from a supervisory model to a deeper level
of connection and understanding.

- Genuine inclusion of practicum students to the
school/team - awareness of the need for induction, initial
modelling culture & explanation of school expectations.

- Using Higher Order Thinking ‘Blooms’ Questioning
Strategies to encourage ‘Deeper Thinking and Reflection’.

- Flow on to Practicum Students - building confidence,
becoming ‘Fearless’.



esell Mentoring Practicum Students
and Early Career Teachers -

Mentoring in our context, has allowed us to:
Plan collaboratively and assess lessons consistently
Provide assistance with programming
Effectively give and receive feedback
Develop a quality peer teaching structure
Organise classroom resources for best effect
Communicate more effectively
Provide ongoing encouragement & recognise effort and practices
Better understand the policy and procedures of Inverell Public School
Engage in a high quality professional learning opportunity
Be approachable and supportive (building relationships)
Mentor staff through difficult situations with parents/carers
Use collaborative assessment for report writing
Build an inclusive and valued environment
Improve team work for specific purpose
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Building the trust

What's better since last time

Scenario - Rate it on a scale of I to 10

Goals

. What do you need to
achieve?

. How will that be of real
value to you?

. When you achieve this
goal, what will it look like/feel
ltke?

. Is it realistic?

. What are the critical
success factors to achieving
this goal?

. Rate the scenario on a

scale of | to 10

>  Need to further develop classroom management
strategies so that they day flows easily

>  Need to keep students on task to listen

> [ will be happy, less stressed and calm and in
control

» My teaching will benefit

Mentee Action Research Cycle

(1abi

Action Research Cycle | Intentions & Actions taken !’oints to reflect/
timeframes journal on .

Reconaissance Firgt © woeks ‘ 500 with Pleasha How the S’LYL?*éﬁlé

(initial observations, - e | e

existing data, definethe |0 ferm. bo(e W’F'e”&’-"‘ are adlapred by

issue)

1 onth mocl

J

Guadent in heit]
e k3.

Reality

> What s happening now?
> Are there times when the
problem doesn’t occur?

> What other factors are
relevant?

> What's within your area
of control?

> What else do you have in
place that's supporting you to
achieve this goal?

>  Finds it hard to regain student’s attention when
they are engaged (n an activity or outside in lines

»  There are parts of sessions when they do listen
and Gabi feels like she can manage behaviours

> It might be related to particular times of the
day...

Planning
(action/ intervention)

kw}hlﬁ 4 z%jr

(amt mf with
iNe{’an"[c;q; 3

6 intervenfions ]
Kivateqies pnped

Altering.

Acting
(taking action/ intervening)

h weeks 4°
pevfeut.

Shroteqes -
Dpolicited H1me 1o
s‘gurce a0pianc hes .

Wag The  classtoom

man Hj %%%Q/éf”f

Observing
(collecting data),

Leguther offer 2
Weks 10 vevalwate:

Clearha + ¢lassroor
o €h@yvﬂn7' ew

Wﬂéﬂ'ﬂ -/hcuyhfi
Lleyshal .

Options

. What could you do?

. What are the options for
achieving this goal?

° What approaches have
you used yourself, or seen
others use, in similar
circumstances?

»>  Change tone of voice

>  Calming music with a specific time-frame

»  'KG freeze” is what students currently respond to
but Gabi will find an attention-grabber/class chant that
she can comfortably use for her lessons

> Use the Juno classroom microphone for hearing
and auditory processing reasons. Gabi has been
uncomfortable in using this previously

Reflecting
(analysing/ reflecting on
action/ intervention)
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7 ,fwuu’a,u
’ f

Moy

gyoqrel§lon

i aghon|overall effechvene

Leflech With  Pleds ! shatges

dovveryiile

n

I

f(’y'u Itwy.




University of
New England

Susannah (Intern teacher regarding mentoring by supervising teacher)

Julia supported, guided and saw potential in my teaching from the early stages. She had high
expectations of me and gave me opportunities to extend and develop myself as an educator.
Julia gave me the confidence to explore the unknown and understand that it is ok to take
risks and make mistakes.

Greg (Intern teacher regarding mentoring by supervising teachen

Jenny has guided my teaching in a direction that | never thought possible. I initially started
using Jenny'’s teaching style as | was unsure of how to put it all together. Through her
mentoring, | have been able to develop areas of need and identify my own teaching values. /
know that I still have a lot to learn, but | have learnt so much from Jenny during this
internship and will carry it all into my future career.

Tamsin (Assistant Principal regarding mentoring by fellow AP)

Georgia was able to capture, organise and distribute her knowledge, providing both long and
short-term support for me and my fellow colleagues. She was able to share her expert
knowledge and skills effectively in a rapid paced environment, in a manner that was both
encouraging and inspiring.




LR T Mentor the Mentors -
Learning for Leaders@ IPS §

Defining the difference between mentoring and coaching
Developing understanding of the Action Research Cycle

Enhancing collegial discussions by recognising individuals’
strengths & identifying areas for development

Sharing of resources

Increased leadership capacity across the team

Putting key ideas and strategies into practise
Facilitating a non-judgemental learning environment.
Encouraging critical reflection

Building professional ‘critical friend’ relationships and

Appreciating the role that the Executive Team plays in the
school environment
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INVERELL

CONQUERING
THE UNKNOWN TAKES
COURAGE AND BRAVERY




