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DOCUMENT PURPOSE

The Indigenous Stedent Success Program (FSSP) B a Federal Government funding initiative that provides
supplementary funding to universities to help Indigenous students take on unkversity study and achieve successful
outcomes [Full details of the Program are available online at: 155F Program), 185F Grants are especially focused to
support Indigenous students who are financially disadvantaged andfor fram remote and regional areas. Each
Australian university receives 155P funding based on enralments, progression rates and course completions of
Indigenous students. A special loading also recognises the additional costs associated with assisting Indigencas
students fram regicnal and remaoteareas.

A5 an obfigation of recalpt of this funding, Universities are required to provide an annual Performance Report (PR)
and Financial Acquitial {FA), This Performance Report is expected to Include key performance data for the preceding
calendar year, a5 well as cutling the key strategees of governance, education and employment used by the University
for improving the access, participation, retention and success of Abariginal and Torres Strait Islander students,

This document and associated financial acguittal, reports the performance data and strategic options taken by
LINE tn 2021 to support current and future Indigenaus students achiewe success, It is not an éxhaestive statement
of all UKEs efforts but rather it is 3 summary of the key activities undertaken in support of our Indigenous
students. The key functions of the report are to;

»  Todemonstrate that annual I55F funding amounts received by UNE have been used according 1o the
relevant Act [Higher Educotion Support Act, 2003) and guidelines [Indigenous Student Assistance Gronts
Guridelines 2017) and

»  To describe additional supports the university is cormmitting to lifting Aboriginal and Tasres Strait
Istander student and staff outcomes, given the supplementary nature of 155°,

DOCUMENT PROTOCOLS

This document is to be read In conjunction with the Indigenous Student Success Program - 2021 Financial Acquittal,
A staterment of review and endorsement by the Indigenous Gowvernance hechanism, in operation at LINE
throughout 2021, commences on page 45 of this docurment. The LUINE [55P-2021 Financial Acguittal is incleded at
pages 46- 48 of this document. Dfficial certification of the Unbeersity of New England 2021 1559 performance Report
and the financial Acquittal is included on page 49 of this document,

DOCUMENT DATA DISCLAIMER

Key Indigenous student data in this report were downloaded from dashboards with the Power 81 "Business
intelligence Course Monitoring App" and/or the "Business Intelligence Enralments and Load App” between the 16
March and B Apell 2022.The data in the dashboards avadable within Business intelligence Services Apps, are
predominately, updated through the UNE Data Warehouse on a nightly basis and therefore may differ slightly from
what is reflected in this report,
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1, ENROLMENTS (ACCESS)
1.1 STRATEGIES TD AP ROVE ACCESS

“The Linkersity of New England reipecty ond aeknowledges that ity peaple, pragrams and focilities are bulf on
land, ang surrpanded by g sense of balonging, bath anciant and contermparary, af the wardd's oddest baing cu'ture,
In daing s6, UNE wilves gnd redpscty Undigenoud kngwlsclye Syfams o8 & wial port of the knawledge coplta! af
Augtralio.™

T COVID-19 pandemic continued o present disruptive challenges for the University of New England (UNE] in 2021. Hence,
online modes of teaching and learning, as well as hybrid modets of staff deployment, continued to be essential features of the
administrative, academic and pastoral support offerings made to our students throughout the year. Likewise, the ongoing
commitment and resifience of staff and students to the key educative functions of the unkersity remained fundamental to the
tuccessful negotiation of each and every disfruption encountered,

Anather disruptive challenge 1o the UNE communsty i 3021 was caused by a "super-call’ or tarnado tore through the main
Armidale campus in mid-Cetaber, This extreme weather event caused major Infrastructure damage to Campus and saw the
Armidale Local Regional Council declared an area of MNatural Disaster (1979 by the NSW government.? This combination of
pandermic and localized natural disaster are negative circumstances for which there & no paralkel in the histosy of the Institution,

Despite these unparalleled disruptions to normal academic programming, more than one thousand Indigenous students enrolipd
b stidy at UNE in the 2021 academic year, Furthermore, in a pleasing upward trend, nearly 80 percent of these enrciments
were made by students continuing their studies a1 UNE, To attract and retain Indigencus students in numbers not previowshy
achieved at this Institution is a noteworthy and positive achieverment in an espegially difficult year. It is an appreciated result that
highlights UNE's continued responsiveness to the well-being and needs of the regional communities to which it is bound. 1t also
derives from UNE's long and sustained record of working to improve higher education cpportunities and outcomes for
Indigenous Awstralians, This “‘whale of university” commitment to improving Indigenous higher education is affirmed in the UNE
Indigenous Education Strategy 2019-2021 which envisions UNE as an:

“Higher educotion prowider that provides & cultwally-weloming emdranmant for Abariging! and Torres Strovt
isigndier staff ond students. Abariginal end Toves Strar Elander peomle org empawensd to excel end theive throwugh
egual partnerships and the volwing of Abgvigingl end Tewres Soeail liander knawledpes, proctices ong pringigles”

Likewise, UNEs commitment to equitable access to higher education regardless of circumstance —and its support for the unigue
requirements of Abociginal and Torres Strait kslander people looking to undertake higher education — is enshrined within the

LINE Strategic Plan 2021-2030: Future fitting lives and communities. UNE commenced implementation of this decadal strategic
ptan in 2021.This plan will ‘Futwe Fit” UNE and the regional communities it serves by:

» crafting, adapting and supparting learning journeys that are distinctive in their sccessibility and flexibility;
» greating and sharing knowledge to make a difference locally, regionally and glabally, and
s committing to environmental, social and financial resilience for the University, our staff, our students and ouwr communities.,

Founded at UME in 1986, the Corala Aborgganal Centre remains integral to UNE"s afforts to improve higher education and
employment outcomes for Indigenaus, The Corala Aboriginal Centre will continue to play a vital role as UNE aspires to continuous
imgrovement in its support of Indigenous students and stafl in Higher Education, Empowered by the Future Fit” agenda the Centre
will strive to be at the forefront of securing UNE's aspirational goals 1o: "Empower communities, Build Restence and offer Personalized
Learning Jowmeys for the Increasing cohort of indigenous Austrolions who choose o study with us ™

There is mare to be done across the Institution 1o support and grow the academic sweocess of our Indigencus students. The
announcement of the successful recruitment of Professor Joe Fraser to the position of inawgural Pro Vice Chancedior (Indigenous
Strategy} at UNE in November 2021 marks an upwands inflexion paint for the University in this journey. 'With a solid platferm of
committed staff and engaged students the University is excited for the opportunities brought about by new Indigenouws keadership at
UINE, We welcome the ogportunity 1o partner with the Pra Vice Chancellor indigenous Strategy to define and embed academic and
pastoral strategies that will enable Indigencas s1afT and students across the university 1o thrive and excel in their chosen endeavours.
In 50 doing we kook forward with optimism as we strive o bring practical effect 1o UNE's aspirations for and commitments o
Indigenaus Higher Education.

L LANE Acknowdedgermend of Commtry, UNE Sirategic Fln 20062000 The words af this acknowledgement are atiributed 1o Cebea Bennell, o former Director of
ke Corala Abongemal Cemie.

? Spe: hnpsfews. now. pov s fdisaster-recoveryfmatu ral-disaster -declaratanaftoc- fnancishyear- 20215
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1.2 COVID -19 RESPOMSES

UNE &= a well-recognised specialist provider of online higher education and has a long history of providing distance learning to
rural and remate Australia.® Hence the existing academic, operational and management frameworks of the university readily
trangitioned to enact andfor support the fully onfine modes of teaching [including invigitated exams] required in response (o the
COVID-19 pandemic. Key aspects of UNE's COVID response, Including those of particular refevance to Indigenous student
support. ara cutlined in Sections 1.2.1 to 1.2.5 below.

121 Baecutive Management of COVID =19 Response
since the beginning of the COVID-19 Pandemic UNE has managed its COVID-19 response by:
. Developing a ‘risk-based approach’ to decision making;
. Following new N5W Publc Health Orders and encouraging staff and stwdents 1o do the same;
" Managing decision making and cormmunscation with key stakeholders through the following working parties:
F  Special Incident Growp (51G]
F o COVID Acacdemic Responde Team [CART]
* Research Response Team [RRT];
& Maintaining & risk analysis as N5 Public Health Orders change/d and regularty adjusting UNEs COVID safe plan and
updating business continuity plans. In an “abundance of caution” and to manage local regional differences on some sites,
UME has often chosem te maintain tighter tettings, even when NSW Public Health Orders have relased certain
requirerments. Forexample, UNE continues to require the use of ‘face masks' in some indoos settings on campus; and
u Implementing a COVID SAFE Governance Framework for a Phased Return fo Campus as NSW Public Health began
revocation of Stay at Home Orders and moved to ease other restrictions as MSW moved towards 95 percent double
waCcination status. As of April 2023, UNE & operating a1 PHASE 3 of this Governance Framewaork,

Updated advice and guidelings on COVID Safety for staff, students, college residents, contractors and visitors |s available ar;

hitpsfwww yne edy sufcorenavirus-information.

1.2.2 University-wide adjustrients 1o teaching, learming and ssieisment
In each Trimester since the COVID-19 Pandemic commenced, the Executive Principal Student Experience has written to all
students of the University [via bulk-emails throagh our Student Relation Ship Management System (SRM)) alerting them to
university-wide supports and adpstments made to teaching, learning and assessments to assist students. Each emall has
included both the details of support and adjestment measures avaflable as well as infarmaton on how students can apply for
them noting that a personal statement of impact was adequate decurnentation for students variously impacted by COVID-19,
Measures highlighted in these emails have Included:
=  Special Consideration when Marking:
= Deferred Exams;
= Special Emension of Time (SET);
= Dptions for Alternative Assessment and/for Deferral of Intensive Schools for those students studying wnits with mandatory
Attendance requirements; and
» Support 1o maintain student GPAS, if impacted by COVID-19 including:
F  Extended provisions for Withdrawal without Academic Penalty if impacted by COVID-1%;
¥ Provision to make apphcation to convert a Pass (P], Credit |C), or Distinction (D) 1o a Satisfied Requirements (3R]
grade;
¥  Provision to make application to comvert an owerall unit grade of Fail [N, fail incomplete (NI) or Failed
Compulsory Assessment [NC) 1o a withdrawn grade.
F o Revrospectivie Withdrawal: For units completed since March 2020 where students have received a fad grade,
thay can requast that & withdrawal without academic penalty be applied retrospectivaly.

A key task of the Student Engagement Tearn at the Oorala Aboriginal Centre has been to ensure that the adjustments advised by
the Executive were communicated to all Indigenois stedents of the University. Throughout the pandemic, the Dorala Aboriginal
Centre has acted to (a] make students aware of their options for assistance and/for to [b) provide further culturally appropriate
infarmationfsupport andfor advice to students to allow them to make effective application for the assistance offered by the
unkversity (See Saction 2.1).

1.235tudent Emergency Assistance Fund - 0OMD 19

Administered by the University Alumni Relations and Student Schalarships Team the university made funding available to support
guick respanse grants for UNE students experiencing financial hardship impacting their ability to continue their academic studies
as a result of COVID-19 refated impacts. These grants remain ongoing and are intended for students who find themselves in
unaxpecied or unforeseen financial hardship specifically a3 a result of the caronavirus pandemic. Specifically, the fund has bean
resourced to assist students with:

Vipe rardings kst lor online universitses in Suatrada hifps\ema courses/saaliafuniaraay-enkings-fsf
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=  Travel and transit accommodation codts for college students who are unexpectedly having to return to the family residence
due to a logistical need [e.g. interstate home) or the need to return to salf-Bolate, or carer responsibilities related to

COVID-18;
= unexpected costs refating to changes reguired to thekr studies due to the impact of COVID-15;

* thecosts of food and howsehold essentials if income has been effected as a result of COVID-19 {e.g. fob loss, reduced hours
at work etc.}

1.2 4 Development of inclusive Pedagogy fof Student \Will-Being

In respanse to the wide spread reporting of mental health challenges during the COVID-19 pandemic, 3 Cross unwersity
collaboratkon sought to develop inclusive and culturally responsive teaching approaches that directly support studant mental
health and well-being. Academics within the Schools of Education and Psychology joined with staff in the Dorala Aboriginal Centre
and psychalogy practitioners in the UNE Wellness Centre to design an Inclusive Pedagogy for Student Well-being’. Funded by
The Higher Education Participation and Partnerships Program [HEPPP}* this signature pedagogy draws upon key learming
frameworks and practices inchuding Universal Design for Learning, Culturally Responsive Pedagogy and Trauma Informed
Pedagogy. This Signature Pedagogy is scaffolded by four principles that provide overarching guidance to lecturers for the design,
implementation and enactment of pedagogy thal supports a diverse range of students at UNE. It has & focus on the
implementation of strategies that improve access to undergraduate courses for people from regional and remote Australia, low
gocig-ecomomic status (3E3) backgrounds, and/or Indgenows persons.,

At its core, this pedagogy has an aspiration 10 ensure UNE students experience education in a safe and accessibée way and aligns
with UNE's commitment in the LNE Strategic Plan 2021-2030: Future fitting fives and communities to acknowledge and validate
the “unigue life exparience, knowledge and skills students bring to university™. A suite of instructional videos outlining the
signature pedagogy and each of the four principles have been produced, and can be found at: Inclusive Pedagogy for Student

Well-being.

1.2.5 Partrerehips in suppot of Indigenous community vaccination

In a special COVID-related Indigenous community outreach program, UNE partnered with the Armajun Aboriginal Health Sendce
to roll out walk-in COVID vaccinations clinics to local and regional Aboriginal communities across the New England and North
west region of New South Wales, Using the resources of the UNE Medical Centre, the partnership administered over 1200
vaccinations in 2071 and helped to reduce the then low COWID-19 vaccination uptake in these vulnerable Aborigingl
communities. Staff from the Dorala Aboriginal Centre supported this initiathve by volunteering their time to assist in the
administration of at least two of the vaccination clinics made available to the Aboriginal community of Armidale.

1.3, THE OORALA ABORIGINAL CENTRE AND INDIGENOUS STUBENT ACCESS TO HIGHER EDUCATION

“Oorals® — from a local Analwan word meaning "a camp® or "a place where paople come together” — wad chosen as a name for
the Centre by aboriginal students enrolled at UNE when it first openead. It reflects the historical significance of the site and its
connection with the local Abariginal community, and highlights the Centre's significance as a place that draws together Aboriginal
students from all regions of Australia. Throughout 2021, The Centre and its dedicated staff provided vital support to UNE's
Indigenous students as they coped and adapted 10 @ university learning environment still impacted by the COVID-19 pandemic,

1.3.1 Alternative entry

The Oorala Aboriginal Centre began provison of alternate entry pathway programs for Aboriginal and Torres Strait lslander
students at UNE in the early 1990s. These programs enhanced the available access to higher education for Aboriginal and Torres
Strait Islander people and included the national award winning TRACKS Tertiary Preparation program, and the [nternal Selection
Program [I5F). Due to a number of practice-led teaching and learning initiatives each program has changed in scope and character
since inception yel remains part of the suite of academic supports offered to Indigenous students by the Dorala Aboriginal
Centre; and are a key component of UNE's long-term and successful approach to ensuring Indigenous student access to
University,

The relevance of both these alternate entry pathway programs to our Indigenous studeénts has been maintained through ongoing
academic development and technological innovations in course design and delivery, This has occurred in colfaboration with
relovant professional and academic staff across UNE including staff within Information Technology, Library Services, Learning
Design and/or Discipline based expertise. Both Programs were offered in Online format only in 2021 with 82 Indigenous students
participating in TRACKS during 2021 and 22 Indigenous students making application te UNE through the I5F prograrm (TABLE 1L

£ Further descriptsn al the SEPPP and other Projects funded by this Frogren to support indgernous students at Dorala n 7021 are provided in Section 1.6.1
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Tabde 1: Indigenous Alternate Entry Programs and thedr uptake by indigenous students in 2021

THACKS Tertiary Prepargtion Program | in X021, there were 82 students enselled in TRACKS, comprising &7 cormmencing students and 15
continuing studenis, This & more than double the number of students who participated in the
TRACKS program in 2020

irernal Sedection Program [[5P) in X321 I5# applications were recebved from 22 Aboriginal and Torres Stralt Isfander studenss
withing 1o progress to study at LNE, OF these students;
& One successfully completed the 5P program and was offered entry Into a Bachelor's
Ciegree at UMNE
= Tenwere supported to succewsfully apply for direct entry to LINE based upon thelr prioe
gualificationt and/or experiencs
®  Fourwere offered places in the TRACKES Tertiary Froparation Program; and
- Sewven ook nio further action

1.4 ADDITEONAL ENABLING STRATEGIES AT UNE ASSISTING INDIGENDUS ACCESS TO UNE
In addition to the Indigenous specific alternate entry Programs described at 1.3.1 above, UNE also malkes available the online

Pathweays Enabling Couwrse to all students ceeking an alternate entry to Univarsity. in 2021, 22 Indigenous students participated in
thie Pathways Enabling Program, 13 of which were commenting students and 9 who were continuing stedents.

LIMNE also provides other discipling specific access and enabling programs for our Indigenous students, Examples of alternate
entry and access initiatives of the Faculty of Medicine and Health [M&H] and the Faculty of Sclence, Agriculture, Business and
Law [SABL) are describad below:

Faculty of Medicine and Health (M&H)

birgma Bunbilla: This Aboriginal and Torres Strait islander pre-entry pathway to the loint Madical Program [IMP) i offered in
December sach year by the UNE School of Bural Bedicine in collaboration annually with the Unbversity of Newcastie (LoM]> In
2021 the Program was delivared n a totally online format with 30 Indiganous students participated o the pregeam, five ol whom
indicated spacific interest in studying at UNE. The acting Director of Dorala and mermbers of the Oorala Stedent Experiance Team
witre contributors to the onling Program as were UNE representatives from Scholarships and Residential Services.

Equity Cuota: UNE has also set a 10% equity quota in the IMP for students of an indigenous background and with seven offers
made to indigenous stedents for admission to the JMMP at UNE in 2021 this equity quota was met.

Bachelor of Mursing: The School of Health provides Indigenous students with acoess to the UNE Bachelar of Nursing degree by
providing information and epportunity for students to participate in:

Cadetships with NSW Health - any Aboriginal and Torres Strait kslander student enfering an undergraduate nursing degres at
UNE s eligible to apply for a sponsored cadetshig wath NSW Department of Health); and Direct Entry [Interview Pathway) —an
alternative pathway for enrolment in a Bachelor of Nursing,

NSW Departrment of Edwcation Aboriginal Health Worker Project — this project maps competencies from Certificate IV to the
Bachelor of Commumity Services to ensure credit is granted to the maximum extent possible and aligns with UNE strategies for
improved acoess, unit success rates and retention of Abariginal and Torres Strait slander studenis.

Faculty of Sdence Agriculture, Business and Law [SABL)
With the Faculty of Science Agriculture, Business and Law [SABL] at UNE, the following twa initiatives have been the recent focus
to boost the participation of students from low socio-ecanomic backgrounds Including Indigencus studants:

Boosting Science Pathways: In the Faculty of SABL, all students who enrgl in a STEM or Agriculture course are directed to the
Boosting Sclence Pathways course (B5P) cowrse from the UNE101 onling préparatary unit prepared by the UNE Student Succass
Team. i1 is estimated that &% of participating students identify as Indigencus.

Dpen_Universities Australia: The Faculty of SABL has offered the Bachelor of Laws and Diploma of Science through Open
Universities Australia (OLA) since 2019, Offering SABL units and courses through OUA has sncreased our rates of participation
fior Indigenous Australians,

¥ Few further detads of the program is availeble at: Miroma Bunbilla
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1.4 SCHOLARSHIPS

1.4.1 Indigenous Commonwealth Equity Schotarships

185P grant monies fund a number of ongoing Indigenous Commanwealth Scholarships (as per Sections 19-12 af the Indigenous
Srwdenr Assistonce Grants Guidelines 2017 [herein ‘the Guidelines']) Inchuding: scholarships that assist with education Losts
[Indigenous Commonwealth Education Costs Schalarships [BCECS]] and; scholarships that assist with relocation costs,
accommodation costs of relocation and accommodation costs [Indigenows Commanwealth Accommrodation Schodarships [ICAS]L
For 2021, the breakdewn of schalarship monses paid to Indigenous students by cowrse categary studied is shown in Table 2. At
LUME, these Commonwealth schalarships are awarded to Indigenous students on an ongoing basi for the full-time- egquivalent
duration of their course of study.

Table 2: B5P suppanted scholarships [Breakdown of 2021 payments)

’ o i No. 5 Me. 5 No.!
s 11,625.00 4 2,250.00 1| 1350000 7| 27.37500 12
Undergraduate Bk 50 = G700 ;| so0ooo| 15345?13 &7
i 132510 1 0.00 D] 2050000 | 11| 7762500 13
Other a0 0.0
- 113.875.00 40 45,000.00 g | 000001 28 113.3?5!; 82

B e Wb S Tl et 6 el TR iy TR FuE (e o fema o gy o Wnagen Boormwns B iegeogd "Rk Fovierd Uitege B linremn Pratgenon

1.4.2 Targeted I55P-funded undergraduate scholars hip suppart

I 2021 27 students (each with a minkmim of 72 cradit points completed in an undergraduate course at UNE] received the Oorala
Merlt Prizef|See Reward Column in Table 2), and a further two students were awarded the Dorcala Wellbeing Schalarship.” In
addition, in an effort to support and reward stedent progression, seven stwdents enrolled in the TRACKS tertiary Preparation
Course were awarded the inaugural 2021 TRACKS Progression Pripg (see Reward Column in Table 2]

1.4.3 Mon-155F funded undergraduate seholarihip suppon
The Oorala Abariginal Centre and the broader UNE community further supports indigenows undergraduate students to

partickipate and progress in their studies by () providing a range of additional non-IS5P funded scholarships; (b) providing a
number of dscipline specific awards and prizes that suppor and recognize academic achievement and progression; () actively
facifitating the applcation of eligible students for external scholarship opportunities; {d) providing & detailed webpage that
identifies the many internal and external funding opportunities available 1o stedents; and (e} providing regular email, social
madia and online learning system hub updates about forthooming scholarship opgorunities. Outlined below are details of a
wariety of non-IS5P funded financial and associated supports that UNE provided to Indigenous undergraduate students studying
throughout 2021

Donor Scholarships: Ten Indigenous applicants met the eligibility requirements of at keast one of eght Indigenous specfic donor
scholarships avadlable at UNE in 2021 [Table 3], A further gight students received continuing funding into 2021 because of their pric:
recelpt of an externally funded multi-year scholarship (Table 4). These 18 undergraduate students received a total of 127,000
in Donor Scholarships during 2021 [i.e. Totals Table 3 « Table 4).

Table 3; Donor Scholarships awarded 1o UNE | unde studers in 2021
Pz Scheoder UNE Scholarship 3 ] 512,000
Pax Scheoder indigenous Mentoring Scholarships i 2 716,000
Ella Schroder Indigenous Resigential Schotarship 1 1 210,000
The Miidred and Beity Schalarship 2 F 212,000
mMorthern Inland Acsdenry of ScorbUNE Sporting Scholarship 2 1 51,500
Dawid Lea indigenous Scholarship 1 1 52,500
TOTALS $E0,000

Source: ML Scholerbem Oifde. DRGLTT

E ey ol tRis Price have bedr peeviousdy provided to 1he WA (see: UWE JOB0 5P Perloomance Bepart, pd1)
" Detais af this Schoiarship alse previcualy provided 10 the MEAA [we: UNE 2020 IS5P Performance Agport, 0.11)




Previgus award of Essential Engrgy Aboriginal ard Torres Strait 1 510,000
Islander Schelarship

Previous award of Aberbaldse Foundation Indigenous Halsing 1 511,000
Scholarship

Presdous award of Grosvence Engineering indigenaus Schalarship 1 5B,000
Previcus sward ol Ella Schroder Indigenous Ressdential Scholarship | 220,000
Pravious Award of Max Schroder UNE Scholarship 3 #18,000
TOTALS S67,000

e ikl kholeken Ofes LTI

Indigenous Undergraduate Medicing Schokarshin®: Two Indigenous students were awarded this Scholarship in 2021, and the
2019 Inaugural recipient of this scholarship continued in receipt of her annual Tunding. A total of 513,000 dollars was paid (o
recipsents of this Scholarshep in 2021,

Indigengus Master of Psychology (Clinical) Scholarship®: Werth 515,000 per annum this Scholarship was established in 2021 to
encourage, retain and support Indigenous students on their pathway (o becoming Clinlcal Psychologists. The Scholarship is yet
to be awarded with applications for the inaugural Scholarship only closing in late Februgry 2022,

Discipline Specific Awards: In 2021, the School of Paychology awarded one Indigenous student the 51500 burial Bay Snow Indigencus
Honours Prize for fourth year students commencing postgraduate studies with a research companent. In addition, there were several
other discipine spacific awards provided exclusively to Indigenous students at UNE in 2021 including annual undergraduate student
niursing achievement awards [Table 5).

Table 5: Additional for nous students in the UNE Schaol of Mursi

Hunter Mew England Popuiation Health Prize Tor 1st Year Nursing S500.00
Hunter Mew England Population Health Prize for 2nd Year Mursing 1 5500.00
Hupter Mew England Population Health Prize for 3 Year Nursing 1 SE00.00

Soore: U Selooh of eeth e B s Wisdime

Where applicable, students are also provided with discipline specific advice on ather externally funded schoelarships for which
they may be eligible. For examiple, in the School of Health Aboriginal and Torres Strait Istander students who ane continuing
Bachelor degree studies at UNE are aberted to their eligibifity for the following scholarships:

s pustralian College of Nursing — The Puggy Hunter Memarial Scholarship Scheme [F/TH515,000);
»  pustralan College of Nursing = the Puggy Hunter Memorial Schodarship Scheme [P/T1{57,500);
Australan Retary Health indigenows Health Scholarship [55,000}): and the
H5W Health Aboriging] Postgraduate Scholarship (515,000]

Sirmilarly, i the School of Peychology Indigenous students are encouraged to apphy for the following Indigenous awards:

¢ ATSIPP indigenous Shedent Conference Attendance Awards offered by the Australian Psychological Soclety {APS) to attend
the annual APS conference. The award provides up to 51200 to attend the Annual APS Confarence;
s Australian Psychological Society Bendl Lango Bursary for Indigenous postgraduate students; and

Dorala Scholarship Webpage: The Qorala Aboriginal Centre website Inchedes an Oorala Study Support Scholarships portal that
finks to information about all the scholarship opportunities available 1o Indigenous students studying at UNE. The website is
available at hitpsyfwew une eduawfinfo-dor/indigenows- matters/oorala/scholarships. Further, students recebve electronic
notification of forthcoming scholarship opportunities via: emall through the Student Management Systern, via curatod posts 1o
the Corala Facebook page, and throwgh notices posted 1o 'the Hub', the designated Indigenous student forum curated by Corala
on “Moodbe,” the UNE Learning Management System [LMS).

1.5 SUPPOHT FOR INDIGENOUS POSTGRADUATE SCHOLARSHIP AT LINE

Ernbedded within the new UNE Strategic Plan 2021-2030 is the “Creating Knowledge™ Strategic Initiative for Reseasch and
Sehalardhip, Research Training B one of four foous areas of this new strategic initiative which commits the university to!

" Deeuis of this Scholarship sl grevoushy provided to the BAA (see: NE 3030 EB5P Perdormance Repodd, p12)
¥ Further detarhs of thes scholarship can be found at: hitpasfweenw une edu aufpcholenPepsd HIEF indige now§- master-of- pivg hoioiy -clrmcyl-scholarihip

" Exch Price awsrced annually bo the indigenous siudent wilk the highes! aggregale in @ Bursng el in the Degree Yeas of fhody dascnibagd
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“Devaipping oad growing o disrinctive LINE HOE Program that provides deep research siifls, relevont enterprise
apgortimities, knowlegge Waked o industry, and bulding stronger susport for Indigencls and pther dispdvontoged
nrmps‘!?

For the 2021 Academic Year 16 Indigenous Higher Degree Research [HDR) Scholars each received an annual stipend of 537,500
as part of their Indigenaus Higher Education Research (IHDR]} 3cholarship. This inciuded 12 Phl candidates and 4 Masters studints
pursuing varied research projects from within Schools across every Faculty of the Uiniversity. Notably, half of all HDR students at
UNE in 2021 were pursuing research projects aligned 1o disciplinas within the School of Humanities, Arts and Social Sciences
HASS).

In additicn, six IHOR students also recelved a further 57000 each since they accessed the Cultural Menter Payment made
available to them by UNE as part of the IHDR Scholarship Initiathe first developed at UNE in 2015

and cuttural awarced o H Research Students at LINE in 2021,

Indigergus Higher Degres Resaarch [IHDR) sehalarships SEQQ 00000
E Cultural Mentor Payments 54200000

The research training, scholarship opportunitees, and mentoring afferded Indigenous students undertaking postgraduate
schalarship at UNE enabled the following notewarthy outcames for individual students in 202 1:

= Ms. Caitlyn Davey, a proud Birpai worman and PhD candedate in the School of Humanities, Arts and Social Sciences at LUNE,
was a recipient of an Indigenous 5cholars International Study Tour scholarship from the Aurora Foundation in 2021, Caitlin
will travel to Oxford and Cambridge in the coming months to further her research in the fleld of Criminology. ¥

= s, Vanessa Sewell, an Indigenous PhD candidate in the Faculty of Envirenmental and Rural Science at UNE is researching
the technology needed to create sustainable and affordable vaccinations against drug resistant parasites in fivestock, In
June 2021 Vanessa was supporied 1o apply to the Australian Acadery of Science for the Mational Aboriginal and Torres
Strait islander Award to support her research. In February 2022, Ms, Sewell was announced as one of five winners of this
prestigious National award. '

" |ndigenous Early Career Fellowship Recipient Brooke Kennedy completed her PhDon “Owned free-roaming dogs and cats
in remote Aboriginal communities in Nosthern Australia® in 2021, Dr Kennedy i expected to formally celebrate her
achigvement during Autumn 2022 by attending one of the first On-Campus graduations to be held at UNE in more than
byl ars,

16 COMMUNITY ENGAGEMENT AND OUTREACH ACTIVITIES

A5 a member of the Regiono! Universities Metwork (RUN), UNE identifies itself as an instituthon with a wital role to play in securing
the future prosperity and sustainability of regional Australia, a5 well a5 being an institution with an unspoken mosal contract to
enhance the sacial fabric and cultural capital of the regional communities within which it is sftuated. Further, with an historical
geography aligned 10 the New England-Marth West Region of New South Wales the institution fies in close proximity to four of
the State Electoral Divisions [SEDs] with the greatest number and highest proportion of Indigenous people within Mew South
Wales " Hence, the strangth of UNE's commitmant 10 impaoving the ves and educational opportunities of local and regional
Indigengus communities derives from it being an inherent part of its regional character and Institutional identity,

UNE's Indigenous community engagement activities were again curtailed in 2021, The following sections report the nature and
extent of the Indigenous community engagement and outreach undertaken by UNE during the year inclueding any adaptations
that ware made as a result of the COVID- 12 pandemic 1o accommodate changed clrcumstances. Section 1.6.1 details those LIME
engagement activities that were funded in 2021 through the HEFPP 1o foster Indigenous participation in Higher Education.
Section 1.6.2 detatls the initkatives undertaken in 2021 by UNE Partnerships (UNEP), the education and fraining company of the
University of Mew England, to support Indigenows students and provide flexible higher education learning opportunities for
ongoing caredr development. Table 7 then details the range of community outreach and engagement activities undertaken by
the Oorala Aboriginal Centre in 2021, Note key details of the UNE COVID-19 vaccination initiative and its outreach to local and
regional commiunities has been previously described [Section 1.2.5]

U Egg | Rabpes /s une edi s fstralegic-planfrreating-knowledge
B Facubty of Humanites s, Socual Sciences and Education blog past about My Davey's schismant can be found at:
Pt s ko e ey s Feee 20T 1704 phrd-studes caithn-davey-awahded - presigious-shudy-tour-scholarihipf

B & UNE media articie relating 1o Ms Sewell achievernent can be fourd 31 hOps:/fwwes une. edu aufconnect/news 702 2/02 /une-phd-student-wini-netipnal-
!-m:g

1 astraban Baeay of Statmtics dats for the 2016 Cervus indicates 1had the regional SEDs of Barwon (12751, 18%], Dubbo [ 13056, 1481 Tamwaork (898
12%) and 1k Meatharn Teblelands [T638, 11%] are ko fiour SEDs swithin WSW with the grestest numbers and pertentages of Abofignal persans resident
wil®inm Chism,
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1.5.1 Higher Education Participation and Partnarship Program [HERPRY

HEPPF aims to ensure that Australians from low soco-economic [SE3) backgrounds who hawve the ability to study at university
have the opportunity to do so. The funding, provided by the Federal Government assists universities to undertake activities and
implermient strategies that improve access to undergraduate courses for people from low SES backgrounds, as well as improving
the retention and completion rates of those students. UME has been running HEPPFE profects, to dssist students from how socio-
econamic backgrounds achiewe, for more than eight years, In addition to the HEPPP funded ‘inclusive Pedagogy for Stedent
Wellbeing” Project described at Section 1.2.4, the following initiatives, all with a focus on enhanced opportunity and support for
Indigenous students, aleo received HEPPP Funding in 2021:

The Ograla Youth Program: a program targeted specifically at improving the access and awareness of Indigenous high School
students to higher education possibilities, has been one focus of UNE's HEPPP funded initiatives since 2016,

HEPPP Retention and Support Bursary: A5 3 COVID-19 imitiatve 1o support stedents (o maintain their enralment and progression
156 Bursaries of 51500 each were provided to Students of Low SES and/for Indigenous background. With the express purpose to
assist student cases of financial hardship due to direct COVID-19 impacts 11 Indigenous students received funding under this
Bursary In 2021,

Indigencus AP Tuition: The School of Rural Medicing had a high number of indigenous students enter Year 1 of the IMP in 2021, To provide
addfitional suppart to this commencing cohort, HEPPP funding wars used to ernpioy a tutor Tor focused teition,

Discover the IMP; in pre-CONID vears, the School of bMedicine and Health used HEPPP funding to run an on-site program, callied KRLEL to
eupose Aborigingl and Tores Stralt lander high schood students to the experience of being a medical student at UME. This program did nat
run in either 2030 0r 202 1. instead, HEPPP funding was wsed 10 add sorme specilic Indigenaus content 1o an existing program called ‘Disoover

the IMP at UNE" httpss/fdicoverthaimpatung.une edu auf This is an interactive online program, aimed at high school students,
to help them decide if Medicine is for them.

1.6.2 UNE Partnerships

LUME Partnerships has worked with Aboriginal and Torres Strait lslander community organisations to enrel studenis in
gualifications ranging from AQF Level 3 1o A0QF Level 6 throughout 2021, Four effective collaborations between UNE Partnerships
and indigenous peak bodles that are producing positive educatkznal outcomes for indigencus community members include:

1. The M5W Public i rriissi raduate Program: UME Partnerships commenced a collaborative working
relationship and partnership with the NSW Public Service Commission (NSW PSC) in November 2015 for the delivery of
a bespoke, highly customised and contestualised Diploma of Gowernment. This Diploma is designed as the farmal
kearning component of the NSW Government Graduate Program, and the entry point for graduate recruits to the public
service. MAW PSC introduced an 18-month whole of government program to attract and retain talented graduates with
the potential o become future leaders in the NSW pubbc sector. Throughout the 1B8-month program, graduates acquire
a strong set of practical, work-based skills aligned mapped to the NSW Public Sector Cagabelity Framework and to the
Diploma of Government qualification, a5 well 35 meeting all capabilities at the Clerk Grade % level. During the past &
years, a variable portion each year of the graduates have been Aboriginal, with 11 of the 150 2021 cohort identifying as
Aloriginal

1. rthers Terri fi mirmissi t Tor Puldic Ernpl PE]: UNE Partnerships was successful in is
tender to deliver the Kigaruk and Lookrukin - Aboriginal Leadership Development and Career Pathways Program,
including a Diploma Leadership and Management customised to the NT Public Service Capability Leadership Framework
and Middlie Manager Developrnent Framework. While customizsation [(Dipboma Leadership and Management) of the
course commenced in 2021, the course will be delivered over 18 months commencing inApril 2022 with a blend of 4x
S-day workshops, webinars and onling learning 1o 30 staff, Up toa further 30 staff will undertake the course by BPL os
workplace assessmant.

3, nslan regimal and Islander kth nicil IHC]: Since 2008, UME Partnershigs has worked with the
Queensland Aboriginal and lslander Health Council 1o assist themn in their commitment to develop and suppart the
Aboriginal Community Controlled Health Sector in Queensland, In particular, UNE Partnerships customised the
Certificate 1l in Business Administration [Medical] to mest the needs of Aboriginal and Torres Strait klander Community
Controlled Health Services in Queensland, Mow in its 15" year of delivery this customised course continues to empower
Indigenows people who are entering the workforce to establish an identity in thelr community and & career in health.
The program delivers a very high completion rate of 78%, with 75% of students who have compbeted the course sull
employved within the Queensland ATSICCHS Sector, Some S0% of graduates remaining in this sector have in fact
prograssed to other roles including: Chronic disease Coordinator & Team lead; Health Clinic/Practice Manager; Health
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Worker [Heating Program); Medscare elerk; Finance Administration Officer; Allied Health Services Coordinator; Child &
Wellbaing Administration, Indigenous Outreach worker and Senior Medical receptionist, To further support the career
progression of these individuals, UNE Partnerships and OAIHC have collaborated on a Diploma Level Course, 1N 2021,
UNE Partnerships enrolled 45 students from Aboriginal Health Services across Queensland.

4, indigengus Remate Servige Delivery Traineeship Program: This program, commenced in the lst quarter of 2019 as a UNE
Partnerships collaboration with 13 ATSICCHS organisations across the country funded wnder the Indigenous Remote Service
Defivery Traineeship Program. In 2021.UNE Partnerships continued to deliver blended programs incorpaorating online study,
workshops and coaching to indigenous studenits from fowr states in the following qualifications:

= Cenificare 11 in Business Adminkstration [Medicall;

= Certificate IV in Leadership and Management;

#  Diploma of Leadership and Management; and the

®  Advanced Diploma of Leadership and Management

UNE Partnérships also offers two scholarships annually through alliances with the Australian Association of Practice Management
and the Facilities Management Association of Australia. Both schofarships are designated for Indigenous applicants.

LR
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A Dorala Aboriginal Centre Activities fully funded by 557 in 2020

L Ehger i Residbemos = 200 [ Academn Fear

The Elder in Residence at the Corala Abanginal Centre prondes
Indigermous keaderihip, culturé Bdvice arsd padlorsl sipport Bo
the enlice Lshaeruty Comeunity, Al 1003 Inaigsmess studants
erioled &1 UNE beneflit from engagement of the Elder in
Residence n Lnbssriiby Ide and d-eomnrmlunl.

1. T1 Online Orentotion & O Cavipud Wekiome Qe — 15-19 Nebruary 2001

G Carmgpus: The Jorala Aborignal Cenbie hasled & BB brunch lor 8l On Campus
commsrcing and eontinung siudents 10 welcoms them 1o UNE and 1he Centre
Cwfine: The Siudent Espevience Team wovked with UNE Student Experience 1o
dirliver Indigenous specific content online bo via Moodie. Esch predsmabon wid
Irve siregned and recorded a5 wall 53 being posted onling allgywng manimums

engagemant wilh eormmenting Allaassli

- On-Campet sludends attended this Welcome Srunch

+ 1003 Inchigrnous students were provided wath the apportunity
1o engage in the Wekome sttidlees Onling, The Weltome was
wrailable enline for all Indigenous shuenis at LNE,

Both onling and on-cenpus commencing students receteed an
Ooeala ‘Welcome Pack

3 TRACKS ot TAREE Oy Dy = 25 Febwany J021

academic and Student Support !tlﬁ froen Oowala facilitated an
Introrduction to the TRACKS Program open Dy at the USE Tares

Camrpus, 15 student & atiended

A, Wsleome BB0s= Fetiruary 25 ond March 17 507

Commeencing and Continung tudents along wish Corals Walf
enjoyed a netwodtkng lunch where Wedents could meel ather
studenns, et 1o know ke facilities and stadff amd 2k for advice
and informaccn from wtafl, The 22 Februany BBO was exclusive
to JMP stsderis ansd was sttended by Staff from the Schoal of
Baral Medicine. Approsmaliely 50 pecole sttended sirods cthe
Ewndt Evenis

5, Guiturs] Excursion for WP studerts - 14 March 2071

& culteral excursnon 10 lotal Ansrean archasclogical hernage

utes including mack art and primdsnpg grodees was hested by tha
Qrala a bovigieal Centre 10 B9 shadents atierded,

B, Dorala Research Somina: Series— I8 March 2027

MOR Steclesd Codtio Devey = Wity e Difermcr = o prssenianion on fer PhD
Fegearih n {riminpkoay

20 people ghiended (ki seminar in the Oodala lecture Theatre,
andl an additiomal O joined cnlies, The Semensr was recorded
and phaped on the UNE Dorala website and made availaible Tor
teaching ar-d menloning purposes.

. Docats Youiih Program , UNE Exparienca Days = Apnd 26- June 7 20071

The Dorals Youth Program hosted B UNE Eeperience Dwys oo
High School studenis. The days arranped scrass UNE discpbnes
inclisdeg Pharmacy, Murning Meat Stience, Achaselogy,
Amenal Science, Poulry Hub and Blorsdical Science, and
Theatrs Stisdses. In fotal abowt y 120 students aflersded 1hess
days [rom Schools aoees the regan

8. Ooraly Research Semirar Sefes = 51 Moy 2021

Asgeciatey Professor Mikki Moode - What Becorcilabon mesns 1o uw

Gamdanay Acedemic and Direclor aof the Atfantic fellows far
Socal Eguty a1 Universty of MeBourne, aidocate Professor
Mikiie Mocds presented & Joom semined (dud to Cosid
eiirictiona] 30 pecple attended this seminar in the Corala
|gciwng Thaatre, and an addiioral 80 pecple joined anlineg. The
Seminar was recorded and placed on the UNE Gorala webids

ared made pvailable lor Il'-ll!hl'g'll"d FIEnLOTTs s P s,

B inchgenows Gradusde Recogniion ond Acknowdedgermnent - Moy, Augus? &
December 2071

I 200 1, due to COVID-19 restrcbons UME Beld no On-Camipus
graduation ceremoanies, and coirespondngly no adigenous
sudent savhing carempeies were held at Domly The Oorala
Abariginal Centre, &nd the wider University, acknowledged o
student success by creating videos vadiounly festuring the sclicg
Diector ol Cofals the Elder 0 Rediderce and  sealf
stknowledgirg The suzcess of gur students, Squdenis and chei
wwad i ware narned ardfor isted in each video and thess were
sent to the graduating students a1 well s placed on Uiy social
media and wdes platforma, Aoioss The (Riee graduabon peiody
icre TH indgences @aduaties wers  scknowlndgad and
clathrated

L MAIDOC Wieek “HEAL COUNTRY Retrospective Video - Jufy JO21

D 1o @ CEVID 19 ressgence in BSW all MAIDOL ‘Weak
culebiraion BEtitln planesd ot UME wene CANCELLED in 2021,
frstead, to mark this enportant week Oorala created a
retrospactyve wideo celebrating the numencus Neg-raisng and
savociabed galhenngd of Wal, slodents and community that
Firee couied 85 LINE during the padt 70 years. This Vidso was
uploaded o the Carala YouTubs Channel, the Corala welbsite,
and Dorals Facebook page. in addiion, Oonals sporaoned prine
wwarded at the NADOD week celebrations bheld of the Armidels
City Pubfic School. itall feem the Oorals udesa Engagement
Tesen alis pamicipaied in the lecsl Community day Resd at 1he
Minimbah Aboriginal Frimary School,
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11. Oerale Comrmunty T-Ehivt Competition = Julp 2 2021

M1 wan the gecond year ki competition was hefd. The
Coum paEtiTion tangets indipersous arsts with a cormecton Lo the
Unksersty or Oorale to suborid their deugns lor en Oarala T-5kn
B design submitocid wete recsaid @ 2011 Oace produced 14
T-Shirts Wl b avglable o wale lo studewis  stafl and
cosmmeanity at cost price. Murmsssious students, s and focal
'.I'.Iﬂm-ﬂmnml.ﬂibr mamibery parlicipated in the selestian gf
Lhe winring dedgn comgsshent ol the activicy

12. Digveal o Socie Medka Alatforms - Throughout 2021

in 2021, Oorals continued 1o erhaste B3 anlre and dignal
presence in onder Lo aid cutreach, A ey Strabidy was 1o fogus
o using these meda 1o ol morses [eapecially student stones)
rathei thae peoyide infcemmation and advice o slsdenly alone.
mﬂmmuﬂ;hurﬂzw“ﬂlh:rﬁm
Faced mote dloded on both the Dorla and UNE
Facsook sitgs and created movg Facebook evonts o
enhance our reack bo the wider community.

" Emiployed an  Indipenouws thisd pesr media s
communicaliony  studer? on @ casual  basis 1o
photograph, intenview and weibe many of the stores.

L] Further improwed our relationship with UNE Redia and
provided them strong student-Senired storglings that
witrie takisn wip iihvil reporbied in tha genaral UNE media,
ard preparid Tos redwase across the wider region.

Thits waes @ succoessful stategy as our student centred stores
consisienlly sltracled a redch af more Bas 1K Snil [with jome
mdivigusl Rories havieg & meach 0 exceis of 4.55] and larger
arwirall engagarmsnt than we had previously achieved. Corala
o partnened with UNE Marketing and Pubdic &ffsirs 2o link 10
the ful UNE Faccbook for major cofporale ewends Thid
intreaied our overall resch 1o wme 34,000 fedlowers

13. Locel Indigenous Community Sponsorshin and Awards — Theougbout 2071

Oorala prowided Sgonsarship tayTor:

R Eight studenls b astend tha Iradigencets  National
Uity Gamas a1 Universty of Mewcastle 20-24 jJure

" Thae local NARWAN EELS Rugby Leasgue Clubs.

L) A rrumber of end -of-yesr Srademic @ ouagemant grd
achrasmenl saaidy lof Indgancu udenis atiending
lzad Primary amd Secomdary  Schools  theoughout
Armidake. In 2021 17 Schooly participated with Corals
spanaoring same &b nrided o tatal,

B, Dorala Abarigingl Centre Acthities Pan Funded by IS5P in 2021

14, Foom Webinar with Profescor Menry Reyeodds — 11 June 2001

varning on truth-telling and reconcillaton -

Thie ®eRnt wad & partnership betwesn UNE Law School, Oorala
Abarginal Cenbre, WO alfice, Firsd Peoples Rights and Law
Centre, #rl Friends al the Myal Creek Memedisl Marcals
Burns from School of Law took the lead rale in orginiing 1k
everd, and TacHaated discossion with Professor Beynolds. See

28 people atiended on Campus snd & Purther 1080 jooned] onhlng,
The seminar was recorded snd sent et o partipants and
placad an tha UNE Law webgiie o be used for ieaching purposes

15. Wisit to UME by the Ausiralfian Gosernor General - March 15 202

Corala $18l¥ and students spent an wlermal marmang tea with
1k Govennod Gamidal Mo Hurkiy a0 his wile hosied at the
Oorala Centre as part of his visit 1o Armidale snd UKE

miﬂwummu-mmmam

Hosted by tha Local Land Services the Aboriginal Kids
Agricufture Program was designed bo increase the capacity of
young Abonginal pecple to understand he varety of careers
1kt car be lound in sgricuitural relazed indusines. Thiough ihe
wil of Abpriging] role medels and menton Aboriginal youth
ware inviled to Weekshops at Inveredl, Glenn Innes and Waicha
1o explore e varety of camsers n sudtenable apficulliafe that
e open o ke, Memberd ol the Ooeraa Youth Program
ansended and provided all aitendess wath information about the
tmmnﬂg:nﬁu.rlmhh 1o thare at SE

17. Scrry Day Tree Instalisticn — My 26 2021

in Collabesaron with UNEWe, the Dorata Abonginal Cendre
erected a Sorry Tree in the ceriral UREIfe Calé on the Armidale
Campus. Officially lunched by the YO Beiged Manwood the trap
vemained in place for & week with stafl and students placing
finme lags asdfor méssages of sortow oo the tree throughout
the week. The oeromony was attended by stafl, students and
cosmmeanity including children from the Yiem Gwangs Chilgcare
Condrie.

1B Thae Frank Archibald Memaoria! Lecture — Ocfober 2071

Peatponed indefintely due to a FESUFEENCE o CIRADH 19, eaneamitasi MREETOnE,

UNE and the Doraia Aborigerad Centre hid hedted ¥ annual
fecture - nemed s honour of M, Frack Arckibald a rened lncal
.n.hu-u!iul community maenbar - since 1985 Mr. Archabald was
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and ke mini:iornado that cassed magor indrastructure demege 1o The Armidale
Campus in Mid-October.

rercrwed B his knowdedge and imierest in all issues #flecting
Abeviginal and Tesras Stran islander people, pasticulary
education and the annual kectare 15 dedicated 1o kim, b Lemily
wrd Abcrigngl people of 1he Mew Englind region, Bach year the
LeEchwia i3 dalvered by o5 dabed Albeigingd shid Torned SErsg
Islstbier tpeaier who i a feading professional in heldy such as
education, law, social justice, Fwnﬂr:nlg_-d e arts.

C. Oceala Abariginal Centre Activities NOT FUNDED BY 5P in 2020

19, Dernia Yourh Program v oughout 2001

The OYF contirued itn HEPPP fusded Scheol autieach and
developmant of pnling scthdtes for Scheol

0, fecigenaun Sehalan TRACKS Pedr Susport Program — threughaut J027

lndialy & HEPPP funded project this Pesr Suppoct Program is now pan of ke
Busingss a8 usial’ activibes of the Academic Progrems Team o1 Oocsla. The
Program erdilies and recognises UNE'S high chosving Abanginal ansd Tormes
erpi flander vuderts 304 links them with siudenis in the TRACS Tertiary
Preparation Program Studend mentor chare thesr valuable knowledpe snd
maperiences of successPd  slody, and  prossde  relateble  points  of
reference/inspiration o sbudenti.

& On-Carmgeus students partcpated in this initud e a1 Schalars
in 2001 Through lace-te-face and onling modaldiel thes
Sekalars ineracied wath all suderts enrcdled in the Tracks

Frogram durng 2001

21 Abcrignal Land and Sea Symposam — 1 e 2001

The Ciorala Albarginal Centre was the host site Tov the initial
Warkshoeg for a Faculty of SARL lead initatree bo deveiop a Land
ard S#a Hub focused on Abangine! and Torres sirst lslndes
Land and Sew naturad resource mardgement. Led by Indgentu
1ol pudert Shian Hooper and facinaced by indgenoes
Aegdemic Brocke Eennedy the sympodasm attracted students
from growps acrons New South ‘Wales, The imlerition is to link thr
Hub 1o funding oppostunites such 33 the regendl reterch
celleboration Pund and 1o nsegrate with STEMO and the
inidipenous krowledge R

72, Mirnma Bunbilly Frogrom - & 10 December 2021

Thit I8 3 weel hong pre-entry orientation ard asdesiament program hosted by Lol
in cofaboration with UNE as an alernile ndigenaus pattveay w10 e Mt
Mecheal Progiam

in 201 Mivorng Benbifo was conducied ioially online, Siafl
frem this UNE ISP Program participabed as did both the Director
and the Manager of the Student Engaperment Team a1 Dorala,
UNE reperesendatves from Scholarsinigs and Rashdential Senvden,
Ao arterded Tor ke fest Dme. Apprasimately 300 Indigemoul
sudents participabéd in the Frogram with 5 attendess with
Express intereet in the IMP Program at UNE

0. TOTAL i557 Expenditurs = Costs |4 +8] only

= & 5 Tl Cot Acthibees 1-13 abiows | # B (5 Part Cost Activities 14-18 above] only

$203.212.00




1.7 IMEIGE MOUS STUDENT ENROLMENT MUSABERS AND ECUIVALENT FUILL TIME STUDENT LOADS |EFTSLL

1.7.1 Aboriginal and Torres Straft Blander Student Numbers and Enfaiments aTUNE 2021

Student numbers

i 2021 there were a recond 1003 Indigenous students attending UMNE, @ modest 3 percent rise on 2020, continuous with the
sustained upward trend in Indigenous stedent enrdments experienced at UNE for much of the last decade {Table & and
UKNEXD20]. Likewise, Indigenows students accounted for 4 percent of all domestic stedent enrolments at UNE in 2021 (Table 3
and Figure 1). This represents a total Indigenous student population at UNE above parity with respect 10 the proportion of
indigenous people [2.5%)™ in the wider Australian population. This positive enrolment outcome is, again, testament to the
persigtence and resilience of our Indgenous student body; especially as 2021 was the pericd where COWID-19 transmission
began to directly impact our local and regional Indigenous communities. bMareover, it arises out of the sustained commitrment
of the Oorala Aboriginal Centre to provide academic and pastoral support 1o our students during the ongoing period of national
uncertainty and local devastation,

Table 8:1 Stusdert Mumbars 2013-2001
# Domestic Students® 4y 5 502 14,932
T 138 e .00

& inchsdes: Fee Calegories: Bespoke, £8P, Dormeatic Fes, Defbargpd, OUA snd ATP But nat Intermational or Oflthose, Souwce: UNE Fower Bf Course Monioning
Anp, Updabed 790372002

Total Number of Indigenous Students at UNE 2019-2021 o
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Figure 1: Total number of indigenous students studying 8t UNE 2019-2021, Sowrce: UME Power 81 Course Monitoning App updated 23,03,/2022

Shudent envalments ond totel EFTIL

Indigenous students have made 1000 or more separate course enralments at UNE in each of the past three years with the peak
enralment af 1033 being reporned in 2021 (Tabbe 9). Likewise, the total EFSTL attributable to indigenous students, has held at
more than 505 EFTSL thraughout the last three years, The ratio of EFTSL to enralment for Indigenous students at UNE 2019-2021
has averaged 51.6 percent across the three years indicating that as a cohort, Indigenous students have maintained a half-time
rather than full study load in this period [TABLE 9). This achievernent of an Indigenoaws student EFTSL laad of ower 500 EFTSL in
three consecutive reporting vears, speaks to 8 growing steadfastness in Indigenous student interest and commitment 1o courses
provided by UNE.

Table 5:1 student Course Enralments 2019-2021
_Windigenous Student Course Enrolments. | 1008 | 1007 10633 _ 1016
Total EFTSL 5D6.5 509.2 505.1 506 93
ENT as % oy el 5233 S4B 5LEE
AVERAGE GPA 3.46 3.79 373 356

Source: UME Power Bl Course Monitoring App, Updated 08,4/ 3022

3 gRS wtatistics, 2016,
fiZ|Pag



172 Incigenous Stucent Commencement Status at UNE 2019-2021

im 2021, 441 indigenous students commenced study at UNE compared to 504 in 2019, This represents a 14 parcent declne in
commencing student enrolments over the three-year period 1o 2021 (Fgure 2]. At the same time, 580 students chode o continue
ihiir stuches at UNE in 2021, almast 20 percent mare students than did 0 in 2019 ﬂFigure 21, In essence, the ncrease in
continuing Indigenous students in 2021 cancelled out the effect of the decling in commencing stuedents 10 ensure that 2021
recorded the highest number of Indigencus enralments in any academic year at UNE, If the three-year decline in commencing
student enrolment is attributable in amy way to the negative impacts of COWID 19, then the remarkable increase in the retentean
of students that has occurred at the same tirme must equally be attributable to the concerted efforts made by the unbesersity to
assist and retain its students in this same period,

Mumbers of Commencing and Contlnuing Indigenous Students at UNE 2015-2021
700

531 e

504

445

S0

a1

400

E1E1)

HUBMBER OF STUDENTS

20

100

CALENDAR YEAR 2019 2020 2031

I COERCING 0TI NG FRERFEERE Limeds [DOPAMENCING] — reereere Linear [CONTIRNLIMG)

Figure 2 Number of commendng student and continuing Indigenous students at LINE 2019202 1.-Source UNE Power Bi Course Maniloding Ao,
Lpclated D&/ 2022

1.7.3 Commencing and Continuing Indigencus Student shane of total EFTSL 2019-2021

The raw EFTSL borne by Indigenaus students commencing at LINE has remained above 205 for the three-year pericd 2019-2021,
although it has declined by a total of 39.29 EFTSL in this time (TABLE 10). At the same time Continuing student share of EFTSL
has increased by somea 38.45 EFTSL, from 261,86 EFTSL ki 2019 to 300031 EFTSL (TABLE 10). This trend i EFTSL parallels tha
trend in total stwdent numbers for 2001 [Le. of, Figere 3 (next page) and Flgure 2 (this page).

EFTSL 2015-2021

Commencing Siudents 244 61 21916 205,32 223.03 -39.29
Continuing Students 261.86 290,01 300,31 2E4.06 +38.45
Differance [B-A) 1725 70,85 04,959

Source: UNE Power Bl Course Monltoring App, Updated 08473022
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Commencing and Continuing Indigenous Student EFTSL
(as proportion of total EFTSL) UNE 2019-2021

BT Commarncing Students m— Cortinung Students
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Figure 3: Commenting and Continuing Indigenous Student EFTSL 2019-2021.
Spairen: Poaer 81 Application - Course gnd Lead Dashboard - prepared by UNE Business Inbeligence Uinit, aocessed B0 202 §

1.7.4 On-Carnpus versus Off-CampusyOnline Modes of Atterdance at UNE 2019-2021.

For the entire three-year period 2019-2021 more than eighty-five percent of Indigenous student enrolments at UNE were for
online study [Figure 4), There was a slight increase in onkine enrolments from 86 percent in 2019 to 87 percent in 2020, and this
single percentage point increase was maintained into 2021, The Maan GPA of Online students across the three-year period was
slightly above the Mean GPA of students studying On-Campus (cf. 3.66to 3.56]. Moreover, the highest mean GP across the three-
year period (Le. 3.83) was reported for students studying onling in 2020 when the first major COVID-19 lockdown in NSW
impacted UNE Campus,

Comparison of percentage of Indigenous students stuying On-Campus and those
studying Off-Campus and/or Online 2019-2021.

1000

800

% 500
L

40.0

20.0

0.0

s

2020 2021
BONCampus  EOFF Campus/Online

Percentage of Indigenous student
wh

Figure 4: percentage of ON Campus and O Campus/Online study by Indigenous students. at UNE 2019-2021 [Source: Power Bi Course
Maritoring App, 8/ 272022)

This stabilized uptake of online modes of study, although further necessitated by COVID-19, has reflected a positive increasa in
online modes of stedy for our indigenous caohoet for much of the past decade. This continues to demenstrate that the Indigenous
student cohort at UME is responsive ta;
a. the pocessibility of UNE's courses and their modes of delivery, [which ts itself built on UNE’s long standing commitrment
to Distance Education]; and
b. UNE's continuing innovationis] in onfine kearning and teaching: as well as 1o UNE's commitrnent to enhanced fexibility in
course delivery and design.
it further suggests that the increased communication @nd pastoral support measures developed as part of Oorala’s Integrated
Student Engagement Plan, and the additional adjustments made in light of COVID-19 disruptions, were well placed to support
the niseds of current siudents during this crisis period.



2. PROGRESSION (ACCESS AND OUTCOMES)

2.1 STRATEGIES FOA MPAOVED STUDENT SUCCESS RATES AMND RETENTION

2.1.1 Integrated Student Engagement and COMVID-13 Adaptation

The Darala Aboriginal Centre operates a pro-active model of student engagemeant that & focused on continuous Improvemant
in communications and suppor for our Indsgenous students. Our Centre staff seek to ensure the effective delivery of timehy,
culturally appropriate, and sustained academic and pastoral support o the enting Indigenous cohort at UNE.

The flexsble and agde approach taken by management and staff within Oorala to support our Indigencas students during the
imitial disruption of the COVID-19 Pandemic in 2020 meant, that as the Pandemic continued into 2021, our Team remained ready
and able to support our students, in 2021 actions taken by Oorals to continue to assist students affected by the COVID 19
pandemic includad:

= Assisting students to withdraw from studies in Bight of their changed circumstance, including alerting them to any new
UNE policy relating to the conwersion of grades where applicable (see Secthon 1.2.2); and providing advice arcund
remission of fees, This advice was required by @ considerable number of gur students as either the requirements for
homeschooling and/or the loss of a job due 1o COVID-19 meant that their fudy was unsustainable.

s Working collaboratively with the Student Success Team to adjust the Dorala orientation program such that it was
delivered completely online via the UNE 101 Moocdle site but with Oorala hosting our cwn presentation and providing
other live and recorded materials.

s Working to celebrate the success of our Indigenous graduates a1 a time when there was no possibility for graduation
ceremonies to occur. Oorala maintained our provision of congratulatory packs comprised of a gift fram Corala, a card
a4 will a5 an embroidered graduation sash. These packs were posted to all eligible graduands during each schedulad
graduation period,

*  Assisting those students withowut access 1o IT esther on campus or an local facilites due 1o COWID 19 lockdowns, by

arranging access fo equipment through loans and or grants for items such as laptops, headphones, webcams and
internet dongles.

In addition to these COVID-19 adaptations to our usual suppart for Indigenous stedents, the Oorala Aboriginal Centre also
malntained standard business practices and focused where possible on projects designed to improve the ratention of our student
cohort, Summary outlines of key business practices andfor projects that were either operational or expected in 2021 are
provided in the following sections

2.1.1a UME's Studert Relationship Mansgement System [SRM)

In 2021, the Oorala Student Engagement Team bogged 3339 incidents of student-staff interaction via SRM for the catendar year, a
nine percent increase from 2020, A key effect of the sustained datly use of SEM by Oorala is that these & increased continuity
and accountabllity In our engagement with students meaning we are able to respond to, and address, student Bsues mone
efficiently, This increased efficlency has been especially Important in cur efferts to mitigate the impact of COVID-12 on gur
regional and remate students studying online,

2.1.1b Darala Student Chagk-in

Student Engagement Officers at Corala contact all students twice each Trimester/Semester to provide information to siedents
as may be needed at that stage of the teaching period; andfor to discuss the individual suppgort needs of each student. These
individual student Check-ins are usually made in the week before Census Day and the week before the last day to withdraw fram
units of study without Academic penalty. In the 2021 Academic Year Corala staff initiated 814 separate check-ins during
Trimester 1, 681 separate check-ns during Trimester 2, and an additional 580 check-ins during Trimester 3. Throughout the
pandemic these Check-ins have enabled Oorala staff to identify and assist students strugghing with COVID-19 related impacts on
their studies. For example, many siudents reported struggling to focus on studies whilst juggling unemplayment andy or hame-
schoaling their children during the pandemic,

2.1.1¢ The Dorala Personal Retention and Engagement Program |PRER)

Developed by the UNE Student Success Team, PREP is an on-boarding activity aimed to support students from the time they are
made an offer to study at UNE. Oorala trialed a PREP specifically designed for indigenous students at LUNE in 2020 and with
receipt of posithve student Teadback the Program was continued in 2021. & key feature of the Oorala PREP Program is the
invalvement of culturally capable Indigenous Student Advisors that understand the life expertences of indigenpus students.
These advisors work to link beginning students with appropriate information andfor services to foster their readiness fior
undversity study and the development of adequate social supparts for their transition into the rode of student, With Ocrala PREP
commanding at the start of each Trimester, 343 Indigenous students were onboarded and provided with "Welcome Packs” by
tha: Dorala Student Engagement Team in 2021, PRER has proven to be particularly valuable during periods of lockdown and other
COVID-19 related impacts as it has allowed Oorala (o identify support needs of our Indigenous students right at the start of their
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journey at LINE.

2.1,1d. Targeted Tutorial Assistance (TTA) Program 2021

In 2021 the Oorala Student Engagement Team maintained a focus an the continued improvement of the Targeted Tutorial
Program offered to our Indigenous students, This Tocus was set in the reality of a COVID Pandemic response that necessitated
all vutoring services provided to our Indigencus students moving fully onling, using 2008, M3 Teams, phone and emall where
appropriate. In these circumstances, critical improvements to the TTA Program inclieded the developrment and implementation
of an onling web form for requests for additions,variations in witson sepport. The design of this now @asily accessible form also
allowed for the capture of data which is much more targeted, reliable and responsive to student needs as well as providing for
better monitaring of student progress andfor support needs. Likewise, the Tutor Online Moodle site was given an additsanal
update and refresh during the year. Specifically, this refresh was designed to: (a] encourage improved use of the Moodle Site as
a student-tutor resource; [b) facilitate the defvery af fuition services and {c} improve the consistency of communications
between Frogram managamant end tutors,

In-addition, the aeed 1o increate both the accessibility of tutors and their skill basa to ensura stuedents had prompt access 1o
informed academic suppodt was addresaed by a review of our tutor recruitment strategy. As a result of this review, in August
2021, Oorala advertised tutoring positions via Linkedin which saw tutos registration apglications increase by 184 percent. Of the
139 applications recelved, 15.1 percent identified as Indigenocus. OF the 86 tutors engaged under the program n 2023, 18.6
percent (18] identify as indigenous, 9 ware current UNE students and 4 were former LINE students,

Other Key highlighes for the TTA program in 2021 included the recruitment of a full time, indigenaus identified, TTA Pragram
Coordinator, the initiatkon of routine check ing with students [up (o 3 per irimester) with a particular focus on encouragemant
of the uptake of a tutar, and the implementation of a case management approach for our TRACKS Pathway Program,

Access 1o the free tutoring program has assisted in the successful autcomes of stedents throughout 2021 {see Section 2.3.1).
Below, are three excerpts of student feedback from End of Trimester Evaluations of the TTA Program that attest to its ongoing
relevance and support for Indigenous stedents at UNE:

1. Subject matter knowledge is highly importont but $0 1% fwlor pérsanality - they have 1o be encourgging and patient. Mine
was greal 5o if worked really well Incredibly voluable senvice, Access fo futaring is fondamental fo my Ssuccess’

2 Hound the knowledge and experience of the tutor helped my understanding of grasping both the subject matter and the
content matter, o5 well of working an the aszignments and my writing of sentences and structures. It has helped improve
a great deal in my writing and | gppreciote this volwable tutorng with leror]

3 1 hove seen o massive improvement in my ocodemic writing skifls and in my grades this trimester, | felt supported ond
encouraged the entire way, and [tutar] always made me fee! Bke [they] hod the time to explain concepts. [Tutor] hos
tought me 5o many things over the lpst frimester which will be so beneficial for future studies. Highly recommend for
other shudents”

2.1 1e, Initiation of TRACKS Success Fragram

In 2021, in response 1o the pandemic and with a focus on improving Indigenous stedent retention, the Oorala Aboriginal Centre
formalised a support program specifically for students in the TRACKS Tertiary Preparation Program. This program, bed by
acadesmics within Oorala teaching core units within TRACES whio worked in collabaration with an identified student engagerment
staff member across the whiole trimester, and the coordinator of the Targeted Tutorial Assistance Program. This dedicated staff
group met weekly to case manage the needs of individual TRACKS students using such measures as:

= Ewidence of engagement with the koodle LIS sites for specific units within the Tracks course,
= Evidence of Assignment submission/non-submission by the due date
*  Dther information availabde about the student

During the lead wp 1o specific ‘clutch points’ in the academic Calendar (e.g. Commencement, Census Day and Last date for
Withdrawal Without Academic Penalty) program staff increase their focus 10 encourage individual students to make good
decisions around their study load. They do this by phoning students, and sending emails that offer support specifically focused
to address individual students reeds and circumstances. Withdrawal from wnits 5 communicated in a positive way, with the
emphasis being on making good and proactive decisions which suppovt success, rather than lead to failure. All students are
encouraged to take responsibEity for their decisions and not be afrasd to act. To date, over the two Trimesters in which the
program has been trialked the student percent success rate in TRACKS has increased by an average of 17 percent.

£.1.1F Oorala Study Sadlls Videos
In continuation of the 1550 funded Online Learning Live Project, across 2021 we completed five Oorala Academic Study Skills
Videos, These videos are part of a suite of nine in total - gne of which was completed in 2020, and three of which will be
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completed in 2022 These are distinct Academic study skills videos because they ane voiced by Aboriginal people and contain
images and themes of relevance and/relatable to Aboriginal and Torres Strait Iskander peopbe, We have not fownd video resources
elspwhere in Australia that are specifically tablored to our cohort of students, and in which the production focus has sought
throughout to enable Indigenous students to see and hear themselves within the teaching material.

The Gorala Academic Study Skill Video Suite has been embedded into the TRACKS wnit TRAXNXOOS — Academec Literacy 5Skills and
are used by the students to complets small assessment tasks such as quizes. They alsa form part of the weekly work undertaken
by the students a3 they work their way across the trimester, and are available to a broad audience via

hittps:/ e une edu, aufinfo-for Indige noys-mattersfoorala called Strengthen Your Study Skills, or directly from ¥ouTube. The
vidheos prepared in 2021 include;

= How e read ond fake notes abt univarsing, & Construching an argesment,
i PgksE 130M hitps: t
% Referencing: whal is that and how oo ! oo it? »  In-text referencing made ensy.
: uty, C hitps:fvouiube/TnWUWHRIBTIU
= How to shructure on ocodemic parogroph,
https v out. Aymo
2.1.1g The Oorala Study Aeady Tool.

Developed within the Qualtrics Survey Platforr with design assistance from staff wathin Learning and Teaching Transformation
{LaTT} the Oorala Study Ready Tool was completed in 207 1, Since being finalwed the Tool has been incorparated as an
‘assessment task’ within the commencement phase af the TRACKS Program. To date, some 75 assessment tool responses have
been received and these are soon to be examined wsing the analytics available within the Qualtrics platform, Resulis of these
anabytics will be used 1o provide ongoing information on student needs and parceptions at the commencement of the TRACKS
Program, and will be used, where applicable, to inform the resourcing of student supports within the Ciorala Aboriginal Centre.

2.1.1h Oorals Indigeraus SchalarTrades Peer Support Frogram

In Trimaster 1 2021 we trialied the Online Peer Assisted Learning Platform “Wiygo™ to see if this platform could streamling the
engagement between Peers and Mentors in our Scholars/Tracks Peer Support Program. However, the trial demonstrated that
the Vygo Platform was not sufficient Tor our Program neads. Instead we created a new Moodle site specifically to host our
scholars and students, Wa encolbad current TRACKS students, interested previous TRACKS students and our four Oorala Scholars
and kicked off the site with students wploading phatographs of the country where they were studying. This activity was really
enjoved and allowed the whole group to see where other stedents came from and ermphasised the impartance of Country. \We
also embedded activities with the Scholars Into some of our TRAX unit assessment tasks which encouraged the students to
engage. Students had 10 contact ome of the scholars and ask therm abouwt their study, access to T, strategies, Bips and tricks, In
addition, we held twice trimester online Zoom social catch-ups, which students enjoyed and we found that these forums allowed
students to share personal experiences in g way they did not in unit discussion forums or classes. Having a community of practice
made up of students sharing similar stories was very powerful, We havee future plans of extending the program beyond TRACKS
to the whole UNE community of Aboriginal and Torres Strait Islander students and hosting it from the Indigenous Student Hub
gite — but these plans will not be activatad until later in 2023,

2.1.1i Storytelling

in collaboration with UNE Media and Events, Oorala increased its media staries twofold in 2021, focusing on community stores,
indigenous alumnb, and current student success stories. Twenty-five stories were released via Social Media channels, This
imitiative allowed a third-year Indigenous madia student to find part-time employment with Corala as a student media assstant
for & months, assisting theem in their transition from university to empboyment

2.1.1}. Improving Indigencus Sucoess at UNE.

Also referred to as the “Oorala Indigenous Student Retention Project” this Praject was finalised in 2021 with the completion of
4 narrative repart that detalled (a) the results of & quantitative analysis of Indigenous student enrolment, progressicn and
completion data at UNE for the period 2008-2018; (b] an investigation of the geographical and demographic character of the
locations of origin of iIndigenous students at LINE in the same period; and () a student survey focusad on articulating Indigenous
student discontinuation. Data from this report has been used to inform discussions with the Director of Oorala and Heads of
tchoals and Faculty sith respect to low rates of Indigencus student retention in units and Courses across the University. I has
aleo provaded baseline data to inform the incoming Pro Vice Chancellor (Indigenows Strategyl.

2.1.1k Learring and Leadership for Enhanced Indigenous Student Retention at UNE: Lessons from the Bachelor of Mursing Degree Course 2008-
2018,

Thie analysks of UNE indigenous student enralment and progression data for the period 2008-2018 (as conducted as part of the
Oorala indigenous Student Retention Project described in 2.1.1) above] identified that:

s 728.78% of all Indigenous student enrolments at UNE in this period had occurred into 10 Bachelos Level Courses and;

»  The Bachelor of Mursing, with the second largest number of enrolments {193} and the greatest number of completions
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(70 siood aut as being the Course, at present, in which our Indigenows students were most likely o succeed.

Hoting the relative success of the LUNE Bachelor of Nursing Course in transitioning Indigenous students to successful completion
of their studies, this Project aims to conduct a series of workshops to identify and articulate the key features of the teaching,
fearning and support environments swithin the Bachebar of Nursing Degree that enables Indigenous students to thrive at UNE
Bath the enablers of Indigenous student success within the Bachelor of Mursing Programme, as well as areas for further
improsement will be characterised via key stakeholder input. Zoom inteniews with key staff in the School of Health and written
reflections by some MNursing students have been completed in 2021, However ongoing COVID-19 challenges, as well as the On-
Campus tornado in October meant that this Project was not finalised i 2021, and Rollover funding was sort for 2022,

2.1.1L Dorala Outdoor Learning Prednet - Stage 1 Concept Plan,

Envisaged as an extension and revitalisation (o the existing Outdoor Precinct at the Oosala Aboriginal Centre, a draft Concept
Plan was completed in 2021, This Concept Clan was developed with significant stakehobder input including staff fearm UNE Estate
and Built Environment, Indigenous students, Carala and LUNE stall and ather Indigenous community members. Local Aboriginal
Cultural experts and Elders have been involved throughout the conception and planning of this project. The space will better
supgort cultural and social practices at Oosala assoclated with yarnkng and interaction with community, and increase a sense of
belonging for everyone who uses the space. It is expected that this Project will move to construction phase i 2022, noting
howewer that, due o the impacts of the tornado on UNE infrastructure there is a large number of maintenance and recovery
projects accupying UNE Estate and Built Environment, and the Project will need to be scheduled within and around these other
essential works.,
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2.2 STUDENT CUTCOMES - SIUCCESS AND RETENTION

221 Student Progress Rate — Student Subpess

The Percent Student Success Rate [MS5A] s & percentage measure of student cohort progression determined by dividing the Tatal
EFTSL aof Units passed by the total EFTSL of Units completed (e, includes pass, fall and withdrawn) within the calendar year. In
2021, the %558 for Indigenous students at UNE increased a modest D48 percent on the previous year o 62,30 percent (TABLE
11]. In a positive trend this increase 15 in addition 10 the 1.4 percentage posnt incréase in 2090 meaning that the Indigenous
student W55A has increased some 2,15 percent in the last two years, This increase |s especially encowraging gneen that it has
occurred during a time of unpracedented challenge fior the university. Nevertheless, the mean Indigenous student %55R for tha
three-year priod 2013-2021 rermains some 15 percent below that for Mon-Indigenous students, This gap in success rate between
Indigenowus and Non-Indigenous students at LME was the subject af the in-depth data anabysis project {described at Sectson. 1.1)]
and remains the ongoing focus of the Dorala Aboriginal Centre and the University, It & noteworthy that the Student Progress
Rate Index for undergraduate and post-graduate course work has trended above the mean Index for much of the last five vears
(Figure B), It & therefore likely that critical aspects of the gap relate to the performance and success of our students in enabling
and sub-degres programs. 1t is therefore encouraging 1o see the improvement made in the success of the TRACKS Program as a
result of the actions taken by Qorala in 2021 [and see Section 2.1.1g)

Tabie 11: 3t UNE, 2015-2021.

A Indigencus 8015 6182 6230 B1.42
8. Mon-Indigenous 7657 7830 7752 7746
Totad 75.28 76.76 f6.06 TE 04
Index® 0.7 0.7 0.4 0.7
Difference (B-4) 15.42 16.48 1533 1571

" D, gumdeety - eraie posiert wth e lybsmey Cldemibeop Sdas ilale Sqiighan (Rl s Clgpes, pue rmgraed) Hopragnil g s el Pt maresl Bl wni " Tie Pageeis Bae svs o e o
ol the crmgre e N Far Prdgenoun: nhadeeii dreded Ty P progoe rele S Ve Mo e rteteris. Stuiue Pewer B2 Douen Wiy dpp, Sedet Giam ik beged Bped | 5000

PROGRESS RATE INDEX BY COURSE ENROLMENT TYPE FOR
INDIGENOUS STUDENTS STUDYING AT UNE 2016-2020
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Figure 5: Progress Rave |ndex by Course Enralment Type for indigenous Students studying 2t UME 2006-2020,
2.3 TUTORLAL AND OTHER ASSIETANCE PROVIDED

23,1 Targeted Tutorial Assistance Program

Table 12 provides a breakdown of the tutorial assistance provided to Indigenows students at UNE through the Qorala Targeted
Tutorial Assistance [TTA] Program in 2021. Of the 1002 Indigenous students enrolled at UNE in 2021, 183 {or 18.2%) received
tutonial assistance. Each student recelved an average of 42.9 hours of tutoring {an increase of 7.9 hours from 2020) which equates
to an average of 20,3 indkvidual tutorial sessions. The average GPA achieved by students recaiving TTA support was 4.3, sorme (L6
points better than the gverall 3.7 GPA achieved by all Indigenous students in 2021,
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Lievel of study Mumber of Total remiser of tutorial Hours of Eupanditura (5]

students assisted 055005 attended assistance
Enabling g B7Y 1742
Undergradiate 124 2739 g 5912.15
Postgraduate 3 95 150
Other o 0 o
Tertal 158 3711 TE4A 15 5 464.8E1.57

foursy Oorsls Aborgasl Cesire. TTA Cosrdiradar, 7HTATT]

2.4 SIZE OF THE DDRALA AEDRIGINAL CENTRE

UNME directs all 155F grant funds it recelves to the Oorala Aboriginal Centre where it is administered for the support of all
indigenous studems. Likewise, HEPPF and teaching revenue continue 1o grow the Centre's abdlity to support indigenous student
SUCCESE, 38 per gur accompanying financial statement, For the 2021 calendar year, the Fullvime Equivalent staff load of Doralawas
162 comprised of 1008 FTE Indigenous staff and 5.4 FTE non-Indigenous staff (See Table 13 below),

Table 13: Iﬁm W%nﬂﬁlnﬂnmamm In 2021,

Number af Fulltims Equsvalent stafl 164 108 58

Staff Head Count (exc. Tutars) 18 |+3) 12 [+3] &

Siaff Head Count [Tutars anly| a6 18 0

Tesal Head Count (all individuals emplayed in 2021) | 104 [+3) 28[+3] 78
Scnsre: Dorda Aborgnal Carirn.

2.5 CULTURAL COMPETENCE = CUARICULLIM

2.5.1 Orala Abarigingd Centre

As part of a UNE wide commitment to embed Indigencaws content in the curriculum, and improse the cultural competency of its
graduates, the Oorala Aboriginal Centre intreduced three undergradeate and one postgraduate unit to its teaching Program in
2012 (TABLE 14). These "00RA" units have been incorporated into an increasing number of Discipline studies and Couwrses aoross
LME. In particular, the School of Health has embedded 'O0RAZ00 - Working with Aborsginal People’ ag a core unit of study in tha
Bachelor of Nursing, the Masters of Mursing Practice, and the Bachelor of Social Work, Likewise, each of the Bachelor of Asts,
Bachefor of Educaticn (£ to 6) and the Bachelor of Criminology Courses at UNE had 10 or more students enrad in these Unit in
2021. Owerall, 558 students enrclled in the combined QCRA 200400 Units in 2021, Likewise, a total of 61 students studiad the
combined O0RA 100300 units. The two staff who teach in these Indigenous Cultural Competency units both received LIME
Teaching Commendations o their units. These commendations were based on the high Stedent Evalisations that these units
received,

Table 14: The wiits of aiferad and sdministered by the Dorala Aboriginal Centre in 2019-2021

OORATDO Abarigangl Regihenoe and the Ars 51 55 3B
CORA D0 Wearking with Abariginal People 563 5B1 3BE
QORAIND Aborigingl Resilierce and the Arts 23 7 23
DORA4G0 Working with Aboriginal Peopie i ) 1

2.5.2 Faculty based measures to increase Indigenous content in the curricuum,

Faculty of Humanities, Arts, Sodal Sclences and Education [HASSE)

The Faculty of HASSE continued to made progress on its commitment to the Simplementation of collaborative Indigenous
employment, edwecation and research strategles’ thraughout 2021, Seme of the Schoal based initiatives and progression markers
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in 2021 are briefly described Tor each Schood in the Faculty below:

School of Hymanities, Arts and Social Sciences (HASS): In 2021 the Head of School (HoS) held meetings with Indigenous
community representatives around the region, These discussions informed (a) the creation of an Undergraduate Certificate in
Arits with specialisation in Aboriginal Knowledges; [b) ongoing strategic discusslons around the development of an ‘Indigenowus
Academy’ embedded within HASS disciplines and |c) ongoing strategic dscussions around Creative Arts offerings in HASS courses,
in particular with & view (o filling the obvious gaps of Visual Arts and Dance, Working In conjunction with Taragara Research, and
the Higher Degree Research (HDR) Coordinator in the Schoal of HASS, the HoS has taken actions 10 support ‘Cn-Country”
Confirmation of Candidature and other alternate modes of milestone recording for Aboriginal and Torres strait Islander HDR
Students, Furthermore, the HOA Coordinator Hass working closely with Indigenous HDR candidates and their supervisors to
ensure best possible support and cultural safety. In 2021 the School of HASS has the highest number [i.e. 8 students) of Aboriginal
HDR candidates of any School in the University (see Section 1.5), Two HOR candidates and their projects within the School of
HASS are:
®  Afichzel Brogan on the historical construction of Aboriginality in anthropology, education, and government policy and
filmmaking.
= Paul Caltaghan i a PhD in Creative Practice writing @ novel and exegesis, "Marfuma ginyaang nguira ngarra’ [creating a
better place throwgh knowing)'.

Further, supported by data supplied by the Oorala Aboriginal Centre, the high rates of attrition of the Indigenous demographic
within the School Is a focus of discussions for the School Education Committes. AMlso, after lengthy debate and comuitations, the
old 'Indigenous Studies’ majors in the B and MA have been renamed to better reflect the content. This alse creates space for
the future development of indigenous-designed units/majors of study 1o complement the existing afferings. To this end, the
School of HASS currently has three Indigenous academic staff, with proposals put forward in 2021 for two additional new
identified pasitions. These will support future development of currsculum and research activities,

Sehool of Education: In the School of Education, all Course and Unit Coordinators are invited 10 include Abariginal and Tesres
Strait Iskander perspectives, readings and eduecation implications in their courses and units. Al Education courses |undergraduate
and postgraduate) include Abariginal Education units, which detail Aboriginal and Torres Strait Islander perspectives and cover
tha history of education, policy and government acts in Austrafia with implications for Aboriginal and Torres Stralt Istander people.
Aborsginal and Torres Strait Blander Cultures and Histores 1§ & cross-curriculum priority area in the dustralian Curnculbum,
Selected resources, texts for student analysis and readings Incorporating Indigenous perspectives are included in unit materials
and activities, An Acknowledgement of Countey s included ag the beginning of every formal lecture {and becture recording]. In
2021 Ms, Donna Moodie, the Aboriginal and Torres Strait Islander designated Level B Academic in the Contextual Studies team
continued her course coordination of the Aboriginal Education units In the Schoaol.

Az @ result of Recommendations from the 2020-2021 Course Review of the Bachehor of Education (Early Childhood and Primary)
and the Bachelor of Education {Earky Childhood Teachingl a number of actions with regard to embedding Indigenauss content in
ta the Curricwlum have been actioned including:

= Integraticn of Indigenous content n all units with assistance of the Oorala Aboriging] Centre. For example, in EDECIS4
& 333 —added 8 ways of knowing [Yunkunporta, date?); EDEC 321/322 —included contemporary lindigenous arts; EDEC
3271328 - incorporated lindigencus knowledge, astronomy, not only western sciemce perspective.; EDEC 310 -
acknowledgement of the country by students in tutorials and in EDEC 3917352 - Indigenous perspectives in planning
and programming.

*  The development of a Welcome to Cowntry videa [in EDEC3A8) by an Aboriginal Early Childhood Educator warking a1 LIME's
¥arm Gwanga Child Care Centre for upboading 1o Moodle. Likewise, this Aboriginal Early Childhood educator teaches
dboriginal history, culture, and languages. records lectures, and has a special Forum for the section set up for both
Indigenous and non-Indigenows studants,

Also, fior the Gradwate Certificate Digital Learning, the Unit Coordinator has included, where relevant, lindigenous approaches /
perspectives 1o learning, learning design and emerging pedagogies into the learning materials, Examples of these ace available
at the l'n'pefllnll:!. below:

Further, In terms of Indigenows S Aboriginal pedagogies, alternate means of assessment have been woven mto the lBarmang
materials for the Graduate Certificate in Digital Learning, allowsng students 1o share stores of theer experiences a3 learners using
technology, anmd to present evidence of their kearning throwgh alternate means, swch as through a video discussion, diagrams /
visualisations of processes and connection 1w country through place-based learning, Wark on revising the unit Digital Learning-
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Erwvironments and Accessibility (EDMTS13), Is angoing but will include a moadule on anti-raciam and how technology and digizal
divides manifest in marginalised populations.

Faculty of Scence, Agriculture Business ard Law [S88L)
Improved delivery and algnenent of Indigenous material in the curricula remains a focus of SABL In 2021, Some of the ongoing
and or new indtlatives within each School of the Faculty of SABL are described below:

School of Environmental and Rural Scence (ERS): IN ERS, traditional ecological knowledge is taught in first wear in ECOLI00
{Ecology: Concepts and Applications] and at higher levels [e.g. EM353 Conservation Biofogy). Lecturers explain that Sclence is
o af many knowledge systems, but that it is impostant 1o consider other systems for additional information that can inform
holistic management of ecosystems, An important acom of what i tsught i that traditional knowledge depends on country for
its context and significance, and that Aboriginal systems of knowledge are place and people specific, Indigenous perspectives are
alsz axamined in the first-year curriculum in unit RSNAT10: Sustaining our Aural Enviranment 1 - taken by all emvironmental,
agriculteral and engineering courses in the School of ERS through field excursions, lactures and In class discussions. At the end
of thas unit Suedents: understand the imporance of land to cultwral and spiriteal dentity of Abosiginal and Torres Strait islander
people; know recent changes in legal opinicn and government policy in relation 1o native tithe and Aborigingl and Torres Strait
klander heritage; and appreciate the significance of changes for Aboriginal and Torres Strait Blander people, Stedents are
examined on their cultural understanding in the final examination. Likewise, in a core unit a1 third year — EM312 Environmental
Impact Assessment -~studants learn about indigenous conslderations and requirements for development. There are speakers in
feorm Office of Ervironment and Heritage 1o explain the policy and legal safeguards for indigenous cuttural heritage. Students are
examined on this material, ERS also has a number of elective wunits that consider natural resource management and policy in
which Aboriginal and Torres Strait Islander traditeanal and contemperary culture values are addressed.

Further to this, based on the inaugural 2020-2021 UNE Reconciliation Action Plan, The School of ERS formed an action committee
tincluding: Faculty Dean, Head of School and Vice Chancelbors Early Academic Career Indigenous Feliow) Indigenous Fellow], that
designed, and have begun to action, the ERS Aboriginal and Torres stralt &lander Reconciliation Strategy, with five main
objectives, In 2021, the School has focused on two main actions:

®  (Ohbjective 1: Creating a culturally safe and supportive place for ATSI staff, HDR and undergrad students and visitors,
= (Ohjective 3: Bulld Indigenows Curricula.

Both of these objectivies have begun o improve the everyday life of Aboriginal and Torres Strait slander students in the School
of ERS, For example, 3 new unil in the Envirenmental Sciences focused on Australinn Aboriginal Sustainability Systems (ENSCZ20)
has been newly implemented. The unit focusses on Indiganous Ecological Enowledge: its equality to western science; and how
impartanit relationships with Traditional Cremers [and local communities) are during research projects. This is the first full unit
offering of Indigenous studies directly within the Sceence stream of the [SABL) and s now a Core unit In the Bachelor of
Ervironmental Science, Similarly, the unit AGSY101 (designed in 2021 and introduced as a new Unit bn T1 2023} includes
Aboriginal names for places where known, Aboriginal names for plants and fawna of the New England and includes discussion of
Aboriginal land use management.

School of Law: Ms. Marcelle Burns {a law lecturer}, continues 1o engage with her colleagues 1o help embed cultural competency
and awareness wherever practical Into Law units. In 2021 this has included participating in the engoing review of LLB Units and
being on the Law School First Year Advisory Committee in which Marcelle is the lead on a Project to embed Indigenous content
across the First year Curricubum, Marcelbe also joined the SABL Reconciliation Action Plan Committee in the second half of 2021,

Within the UNE Bachelar of Laws program, twelve units {six core and six alective units] include varying amounts of Aboriginad and
Torres Strait Islander content. For example, the core unit LAWIO = Low i Context, inchedes two topics en Indigenows law and
issues, This unit had owver 200 students in 2021, Likewise the elective unit LAWISS = Low ond First People of Australio, is a unit
explicitly designed 1o introduce studenis 1o legal issues affecting Indigenous Australians. The unilt inchedes a kearning oulcome on
Indigenous cultural competency that aims to prepare all students to work effectively with Abarigingl and Tosres Strait Islander
students in their future careers, and provides a supportive learming enviranmant for Indigenows students, This unit had 140
enrciments in 2021,

UME Business Schoal: indigenous content is embedded in a number of courses and units through UNE Business School, e g.
MBS ‘Managing Across Cultures' and MBS4S5 ‘Organsational Leadership’ which includes topics regarding "Employing
Indigenous Australians’. The unit MM200 ‘Contemporary Management” has a broad focus on cultural diversity and sockal inclusion
is addressed. The UNE Business Schoo¥'s Master of Economiic and Regional Development inchudes a major in Indigendaus Futures
that seeks to prepare students for a career Involved in community and reghonal development projects.

Faculty of Health and Medicine
Schaol of Health: As noted in Section 2.5.1., the School of Health has embedded the CORA 200 Working with Aboriginal People
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as a core unit of Study in the Bachelor of Mursing and the Bachelor of Sockal Work, This unit examines the history of relationships
between Abariginal and non-Aboriginal peoples, using the notign of whiteness to understand dispossession, resistance,
adaptation and survival of Abdriginal peoples in Australia, Models of community development and cultural awareness will enable
students to develop strategies to equip them in working with Aboriginal people ina variety of professional practices, Students
are challenged to examine and reflect on the self as a conscious personal and professicnal actor within the dynamic of ethnic
interchanges. The School has also included QORAZO0 as a listed unit in the Digloma of Community Welfare and incheded OORA
400 az a listed elective in the Master of Social work. Also, throughout the Bachebor of Soclal Work, a number of Case Studies are
provided that reflect diversity of circumstances and interactions with health and social care systems of Aboriginal people. These
case studies reflect issues specific 1o Indigenous people and their experience of disadvantage and about the rights of young
Indigenous pecple who are accused of or found guilty of committing a crime. In addition, where appropriate assignments have
been amended to include students demonstrating knowledge of the adjustment of their counselling practice shoubd the cleng
identify as &n Aboriginal and Torres Strait Islander person,

School of Rural hMedicing: The Jgink bedical Program {IMP] s accredited by the Australian Medical Council (ARC) as meating
AMEC Standards for a primary medical program provided by an Australian University. In accrediting the IMP Bachelor of Medicine
program, the AMC has acknowledged that the graduates of the JMP miest expected graduate attributes. The ability to work
effectively, compatently and safety in a diverse cultural environment {including Indigenous cultures) & one of the graduate
attributes expectod of a stedent completing the WP, Graduates of the IMF are expected to have knowledge, understanding and
skills in Indigenous Health, Students are required to complete the Indigenous Health component of the IMP BMed, and undertake
the reguired assessmants o demangtrate thieir knowledge of Indigenous Health and competencies in undarstanding tha
indigenous culture. Course outoomes that of the BkiedSc/MD which are speciic to Aboriginal & Torres S1rait lslanders are:

= demonstrate that they respect and embrace the history, culture and diversity of Aboriginal angd Torses Strait islander
peoples; and

e demonstrate that they are commitied to providing culiurally competent, holstic, patient-centred care for Abariginal and
Tarres Strait Islander peaples.

Similarky, the IMP includes Units of study with specific ocutcomes relating 1o Aboriginal and Torres Strart slander people, For
example, the specific unit outcomes relating to Aboriginal and Torres Strait slander far the Unit MEDELIO1A are:

= demonstrate an understanding of the core principles of cultural competence and the skifls for sensitively identifying
patients of Aborigimal or Torres 5tralt slander origing

®  apply fundamental toots and principles of epideémiclogy to identify and measure the burden of liness of major health
challenges facing Australia and other countries, including the gaps in health status and outcomes of Aboriginal and Tornes
Strait Islander people;

= apply fundamental tools and principles of epidemiology to identify and measure the burden of iness of majpor heatth
challenges facing Australia and other countries, incleding the gaps in health status and owtcomes of Aborigingl and Tarres
Strait islander peogple,

Further to this, The Indigenous Health Unit based at the University of Newcastle (ked by Professor Peter O'Mara and Dr lobn
Towney) have completed a review af the content of the IMP (o increase the Indigenous content across all years of training. This
has resulted In significant changes made to content in year 1 =5 of the newly accredited BMedSc and MD with this content
implemented for the first tme in 2021, The BidedSci and b0 Course also offers an Indigenous Health Pathway inyear 4, T

School of Paychology; The School of Pevchology [and the School of Health] uses the following strategies to improve knclusion of
Indigencus knowledge In curricula:

*  Acknowledgement of Country & made at the beginning of every meeting within the 5chool and staff have been
encouraged to include Acknowledgement of Country at the start of each lecture, tutarial, and seminar. Updated Moodle
sites include the text and image shown in Figure 8, Likewise, liaison with the Dorala Aboriginal Centre i ongaing 1o ensure
kgl cultural protocols, practices and people are considered in owrriculum design and delivery,

® Getting it Right’ resources, These were designed and evaluated as part of a research project run out of the Australian
Cathalic University (ACU) funded by OLTC in which LUNE was a pilot site:
hitpsy/fetaff ecu adu. aw data/assets/pdf e O010/G55804 Gatting
i_Right_hete 20148 pi
s An Aboriginal Psychologist s contracted to delver face-to-face content i the postgraduate psychology courses,

2.6 CULTURAL COMPETENCE OF STARF AND CLLTURAL SAFETY OF STUDENTS

26,1 CuMtural Competence of Staff

LUIME prowvides all staff with the opportunity to attend a one-day Cultural Connections Workshop, In standard years, this workihop is
run at regular intervals throughout the yvear as 3 Professional Development Opportunity sponsored by UME Pecple and Culture
[farmally the Human Resource Services Directorate). in the Faculty of HASSE, for example, it 5 mandated that all staff with
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supervision responsibilities for other staff members must complete the Cultwral Connections [cultural competency] and
Unconscious Bias courses offered at UNE. Furthermore, all staff are advised to do this professional development (PD) and the
Faculty continues (o actively rmonktor the completion of this PO

Ak this workshop, participants are provided with an understanding and appreciation of the impact of history and government
policies on the emaotional and social well-being of Aboriginal people, particularly those within in the local and reglonal community.
Ascociated insights into the experience of Aboriginal people suppodt stronger relationships with the Qosala Aboriginal Centre and
faciiitates cross-cultural dialogue with Indigenous stedents and staff across the University,

UNE has established a Diversity Advisory Group, consisting of stedent and staff representatives, An external representative chairs
this Advisory Group and it reports directly to the Vice-Chancellor, This group has Abariginal staff representation.and has the remit
to review all refevant polickes, rules and procedunes.

2.6.2 CuRural Safety of Students

The Chorala Abaoriginal Centre Is the focal point for Indigenows cultural incluskon and safety at UNE and the wider regional
community. The Centre provides both a digital and ‘real-world” UMNE space whete culturally appropriate advice and pastoral
support can be obtained by stwdents in a welcoming environment, A feature of this space & recognition and suppaort for the
diversity of Indigenous circurmstance and experience; and the strong partnership that the Centre maintains with the local
Aboriginal community. In addition to Oorala providing a space of welcome and support for all Indigenous students at WNE,
indavidual Schools {swch as the four listed examples below) also take responsibility to ensure the cultural safety of Indigenous
studenis.

School of Edueation

The 3chool of Education ensures that all students in initial teacher edwcation {ITE) programs at UNE complete studies relating to
the teaching of Indigenaus students. This incledes offering a specialist program of study for students seeking to specialise n the
teaching of Indigenows students, All academic stalf invobeed in these programs actively maintain their own knowledge of the
teaching of Indigenows students. Inaddition, the Office for Professional Learning (OPL], which manages all school teaching practice
for ITE students, ensuras that it pays attention to the specific needs of Indigenous students when managing their placements.

School of Psychology

The School of Peychology has 2 ‘Respecting Indigeneity Statement’ whose purpose & 1o endure that Aboriginal and Tormes Strait
lslander students ara acknowledged, valued, nurtured, and successful ln their studies, The document aleo aims ta develap in aon.
Indigemsus staff and students, respect for Aboriginal and Torres Steait Blander cultwre and values. The School aims ta: |a) create
an enviranmen? inwhich Abariginal and Tocres Strall Klander students and staff are culturally safe in thelr interactions with staff
and other students; and (b] build a culture of acknowledging Indigenous custodianship of country, The School actively supports
the development of cuftural competency in staff and the promoticn of a culturally safe emvironment far Indigenous stwdents by:

= Encouraging and supporting all staff 1o attend and participate in Abariginal and Torres Strait Islander events at the
University or in the local community le.g., NAIDDC Week celebrations), This approach allows staff to keep abreast of
current Indigenous ssues and engagement with Indigencus cultural practices.

s Supporting all staff to attend a “Cultural Connections’ Workshop.

»  Holding regular meetings with the Corala Aboriginal Engagement Officer for the Faculty of Medicine and Health,

Schoal of Rural Madicine

Indigenous students enrolled in Medicing at UNE access the IMP Student Support Program that is available to all Medical
students. A two-member case management tearm [CMT) supports students requiring support due to personal or academic
reasaons, Thi CMT meets with the student at regular intervals to ensure that necessary support is in place. Anindigenous Academic
s on the Executive Committes of the JIMP Student Support Program and works to ensure that indigenous students are provided
with & culturally safe environment. In addition, the Indgenous Academic llaises with the Student Engagement Tearm at Oorala to
ensure that Indigenous students enrofled in medicine have ready access 1o the academic [including tutoring) and cultural support
provide by the Qorala Aboriginal Centre.

School af Envirsnmenio) and Aurel Soience [ERS)

A working party of the ERS Gender and Daversity Equity Working Group continue to collaborate with local Indigenous people and
staff from tha Oorala Aboriginal Centre Team, including the Elder in Residence. An outcome s that an Acknowledgement of
Country s included on the UNE Brand Approved staff Email signatures, This assists in creating a celturally safe cormmunicathe
rethad for our Indigenous students.



3. COMPLETIONS

3.1 RISE AND FALL OF COMPLETIONS

3.1.1 Ouicomes.

In 3021, 90 Indigenous students completed course offerings at UNE, ranging from Diploma level through to PhD qualifications.
Indigenous students represent 2.68% of the total number of completions at UME in 2021 |Table 15).

Table 15:: Course Com ind Students at UNE 2005-2031,

Indfigenous Graduates 107 75 S
Mon-indigenous Graduates 3611 3567 3264
¥ indigenous Graduates 287 16 2.68

tnprw: UL Poswr 81 Lo Widnfizenyg Lo 13 deeil 3310

3.1.2 Strategles connecting graduates with employment (both within and outside the institution)

Across the University, a numbser of services and supported opportunities are avallabde to Indigenous students to enable them to
make workforce connections and improve their employment prospects upon graduation. These include:

Services

The UME Employabéliny and Caresrs Team focuses on (a) embedding employvabality across the teaching curriculuem and (b)
an achieving positive graduate sutcomes. The team provides services to both on - and off-campus students and mirroes all
on-campus services with digital learning platforms for UNE's anline students including: one-on-ane consultations, online
sali-help learning resources, work integrated learning; workshops, and employer seminars. The team also facllitates the
Unit of Stwdy titled Work300: integrated Learning = Professional Skills Development. This unit ks an elective available across
a range of courses at UNE.

Oppertunities

Al graduates frorm the Joint Medical Program are emploved by the State Health Departments (o commence intesnship —
a4 requited to gain full registration.

The School of Health is a member of the Congress of Aboriginal and Torres Sirait Murses and Midwives (CATSINaM) which
Is the peak body that represents Aboriginal and Torres Strait islander nurses and midwives across Australia. The aim of
this body i 1o Increase the recruitment and retention of Aboriginal peoples into nursing and midwifery rokes across
Ausiralia,

The Schood of Health also supparts Aboriginal and Torres Strait Blander nursing students gain continuing employment via
support/promation of Cadetships avaitable with N5W Health,

Programs in the School of Education, the School of Health and the Schoal of Rural Medicine reguire student placement in
work/clinical settings for course completions. Indigencus students who participate in placements are supported by the
Carata Aboriginal Centre to apply for “Away from Base’ funding through the Commonsealih ABSTUDY scheme 1o assést
students meet the accommodation costs of these placemants,

For a number of years, UNE has supporied students to achiave Internsiips via the Career Trackers Indigenous Internship
Frogram. Likewise, LINE have participated in the Awrora Education Foundation Internship program for more than 10 years.
The Senlor Human Resources Consultant, Aboriginal Employment at UNE continues 1o promote the Aboriginal Casual
Emgpleyment Register to UNE recrulters as well as to Aboriginal Tosres Strait slander students and gradueates

3.1.3 Strateghes to monitor student outcomes after graduation
LNE continues to participate in the Guality indicators for Teaching and Learning [QULT) suite of government-funded student and
graduate surveyys. The latest |2021) Gradeate Qutcomas Survey (G05] data indicates that UNE Indigenous graduates reported
the following (on an adjusted 5-point Likert-type scabe);

GADAPTH Average: The course provided the adaptive skills (broad general knowledge, ability to develop innovative ideas,
ability to identify new opportunities, ability 19 adapl knowledge in different contexts, ability to apply skifls in differant
contexts, capacity to work independently] required for the job: Indigencus: 3.96; UNE average {Indigencus and Mon-
indigenous]: 4.06

GFOUNDR Average: The course provided the foundation skitls {oral communication skills, written communication skills,
numeracy skills, ability to develop relevant knowledge, ability to develop relevant skills, ability to solve problems, ability
to integrate knowledge, abdlity to think independently about problems] required for the job: Indigenows: 3.594; UNE
average (Indigenous and Non-Indigenous)! 4.06

GCOLLABmM Average: The course provided the collaboration skills (working well in a team, geiting an well with others in
the workplace, working collaboratively with colleaguwes 1o complete tasks, understanding of different posnts of view, ability
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to interact with co-workeérs from different or multicultural backgrounds] required for the job: Indigenows: 3.89; UNE
awverage [Indigenous and Non-Indigenous): 3.73

QUALIMPR Average: The course Qualification was Important in Securing a lob: Indigenows: 3.05; UNE average | Indigenous
and Non-lndigenous): 3.03

CRSPREPn Awverage: Course preparation for employment: Indigenous: 2,61 UNE average {Indigenous and Men:
Indigenous): 3.23

I 2021, the reported scores for Indigenous graduates for three of the five GO% Indicators moted above were marginally o
moderately batter than for the combined Indigenous and Non-Indigenous graduate scores for the same indicators [See: Table 15
bielow). Cverall this represents a small positive reversal of Indigenous gradueate survey outcomes from 2020,

Talde 16: UMNE 2021 Graduate

GADAPTn {min of 4 Cns answeved) 4 05 £.10

GFOUMDn  [minemam of & Ons 3.84 05 ol

Ardisred ]

GOOLLARM |min of 3 Ond angwerad) | 389 173 +H1. 16

DILALIMPA 3.05 3.0 «0.03

CREZPRERD 3.E1 333 +1. %8
Lombinad AVERAGE | 3,65 362 Q.07

A% seoned on @n adeiad 5-poend LikeE - Eype SCabl. WCUMCT: Foswe B Appiceson - S0 Coet Levs Surve Deshbod - proparss snd spdeted by ORI B vl Serven IR

Indigenaus graduates also reported the following:

Pedian Salary (at time of survey]: indigenous: 583.000; UNE average (Indigenous and Non-Indigenous): 576,904
Proportion of graduate in full-time employment: Indigenaus: 56.3%; UNE average {Indigenous and Non-Indigenous):
56.7%

Proportion of jobs where course was 3 formal requiremant for employment: Indigenous: 42,98 UNE average {Indigenous
and Non-Indigenous):38.6%
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4. REGIONAL AND REMOTE STUDENTS

4.1 SCHOLARSHIP SUFPOAT FOA REGIDNAL AND REMOTE INDIGEMOUS STUDENTS

Section 21 {3} (a] of “the Guidelines’ requires that a minimum of 55 percent of the Commonwealth Equity Scholarship amount
paid to regional and remote students in the preceding year (i.e. 2019} be offered w0 regional and remote studenis in 2020, For
UME the minimum funds (o be offered in 2021 was 5135 245 being 95 percent of total funds pasd in 2020, (See Table 17). Tha
actual amount of scholarship support offered (o regional and remaote students studying &t UNE in 2021 was 5226,000 a funding
offer of 158 percent of 2020 schalarship payments, well abowe the minimum 95 percent required,

Takis 17:

gata for resmote and sjudents.

4 Mo, L1 M. 5 Mo, % Mo
A, F020 Paymients 83,100 153 17.000 45 25,000 11.5 143 100 45
8. 2021 Offers 162,000 54.0 56,000 60 28,000 140 | 226,000 740
C. Percentage
1SE%
{C=8/A*100)
E 2021 PAYMENTS e S a3 &5 D00 15 o 111 ] 124 005 EEE-]

i, Bunerami daipregs{ g e, FUSH Tegnin B iy bl Batespin 0 ebgguira'p [ e o, Mo JE810

4.3 REGIOMAL AND REMOTE STATUS OF INDIGENOUS STUDENTS STUDYING AT LINE.

For the three-vear period 2019-2021 the number and percentage of Indigenous students studying at UNE who came from each
af the frve-Droad locational categorses described in HEIMS (Le. Major Cities of Australia; Inner Reglonal Australia; Outer Regional
Australia, Remole Australea and Very Remote Australia) has undergone only minor flucteations {Table 18), In 2021, some 613 or
61.12 percent of the Indigenous cohaort at UNE was from regional and/for remote Awstralia (Tabde 13]. Owerall this represents &
smiall 0.32 percent decline from 2019 (at 61.44 percent} and a 0.99 percentage increase from 2020 [60.13 percent),

Table 18: Mumber,

and EFTSLaf | students from Regional and Aesmote Australia a1 UNE in 2021

hajor Citles of Australla 358 1§ 18554 s 38.54 15433 I 36,99 18T.03
Inner Regional Australia 361 i 18851 1 35.05 17846 368 IEES 135.51
Cuter Aegional Australia 20 PN 10651 B 1148 10837 03 Fiel ] 10334
Femote Australla 3 LT 1¥ 00 kL 247 1158 9 485 1461

Wery Bemate Australla g o= &1 i1 113 L] i3 130 BT
mﬁﬁ 16 165 B.56 1a 1.34 S5F ] 183 254
GRAND TOTAL S 100 ST a7y la ) 50917 1008 10000 50563
Tmﬂmm 555 6144 311.18 585 B0.13 306,16 B3 6117 309.03

Sowrs . Fows I Coune moneweg App, [HIFFE Demagr somam Dertboard]. ST

On average, for tha three years 2019-3021 the majority of Indigencus students studying at UNE were from the Major Cities of
Australia [*37 percent) followed chosely by students from Inner Regional Australia (=36 percent]. Students from Outer Regional
Australia comprised a further 20 percent o more of the total Indigenous cohart at UNE whilst students from remote and very
remote Australis comprising bess than 4 percent of this total (Figure x). In combination students from regional Australia make wup
more than 57 percent of the total Indigenous student body at UNE and have done so for at least the past thoee years (Figure 8]
This strong and continuing engagemeant with Indigenous students from the regional communities, inwhich UNE is embedded, is
occurring at the same time we are experiencing a surge in the number of stedents coming to USE from Major Cities.

I The regicaal gnd remote Ratus of Indigerous siudens at UNE i assgned as per the Asiralan Satiical Geography Stardard measure (4355, and the fve

krcation Caleparied deicnbed (s Cotumnm 1, TABLE §5] alsn with the Commorrasalth Gevsrnmant Hgher Educaton e TR e Management Jystam (HEME)
Critsa
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Mean Percent of Indigenous Students Studying at UNE 2019-202 1, by Location of Origin
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Figure 6: Mean percent of Indigenous students studying at UNE 2019-2021 by Location of Origin. Source HEPPP Demographic. Dashboard, 08-
04-2022



5. ELIGIBILITY REQUIREMENTS

5.1 UNE INDIGENOUS EDUCATION STRATEGY 2019-2021

The UNE Indigenous Education Strategy [IES) 2019-2021 is an endorsed document and is available to the public at: UNE IES 2019-
2021, This strategy will ensure UME i a culturally walcoming environment to support growth in Indigenous student and staff
numbers, greater inclusion of Indigenous knowledge in UME"s curricula and teaching practices, and in UNE"s graduate atirlbutes,

5.1.1 Implemertation of strategies and argets

The core mechanism by which Education Futurnes achieves ISSP outcomes is by designing, approving and implementing a network
of palicies, procedures and frameworks that embed Indigenous knowledge into curricula, graduate attributes and teaching
practices. In the last reporting period Education Futures achieved significant progress towards the iImplememation of Section
13c In particular. As cutlined in the previous report, the Course Design Framewark (CDF) and Qnling Learning Standarsds [DLS]
were developed, agreed and implemented into policy and incorporated into Business a5 Usual |BAL) prodesses.

Ongaing implementation of the Course Design Framewaork and Online Learming Standards will oocur through BAL mechansms
including the annual amendment cycbe, regular course and unit guality review processes and Curriculums+

5.1.1a Cufracuilurn Pl

Currigulum+ describes an operating maodel that seeks 10 embed COF implementation as business-as-usual via continuous
integration with major workstreams such as course reviews, the amendment cycle and accreditation, allowing institutional
priorities to serve as a vehicle for COF implemantation, rather than existing in competition for time and resocurces (Figura), The
continuous Integration engagement model positions the major workstreams as triggers for engagement (TABLE 19]. 11 identifies
the flexiblie and variable engagement patterns that ereate an overarching model for renevwing curriculum at UNE, The model can
also accommodate emerging projects and continuous improvemant initiatives as engagement triggers, building an agile, adaptive
and sustainable approach over time,

The engagerent patterns allow faculties to determine their seope and pricnties (degth) and engage accardingly. fvailable modes
of engagement range from self-serdce, where onling resources available through the COF website and other channels can be
drawn on 1o fupport faculty-deven work, through a consultation model that utilises periodic advisory, through to a full
partnership project. In the partnership model, an allocated cross-functionzl course team can follow either a design-driven 13-
step Goals-Based course redesign process. or a project mamagement-driven phased integration model (currently in
developmeant}.

Ayl alam
L
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Figure 7: UNE Curriculur+ Engagement Madel, Source: UNE Education Futures 17 March 2022,
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Table 15; M!|nr WumﬂTi' rs far Eﬂ

Quality Enhancemant Course reviews, Unit monitoring data, Cowrse advisory data. Course Advisory boards,
Board of examiners

Au::n:diEtl-un and Cornpliamnce External professional body accreditation, TEOSA

Strategic Projects Digital+, LM3 Renewal
Operational Initiatives Academic calendar redesign
Innenation and Growth New product development (Courses and Units], Short Courses, Industry Partnerships
Paolicy and Governance Mandatory in policy, Flagged in FEC ToRs, Stage gate in courss fecyche.
5110 Orther Strategic Programs

since the last report, other strateglc programs have been launched which will accelerate the implementation of the CDF, namely
Digital+ and the Academic Calendar Redesign. Digitals is a suite of initiatives that includes the renewal of the current learning
Management System [LAMS] and associated uplift of all units as they are transferred to the new kearning environment. The
proposed new Academic Calendar if adopted would also trigger significant redessgn of units and courses to enable modified
teaching periods. Each of these redesign events will further align the curriculum to the COF, OLS and Indgenous Education
Strategy.

The Teaching and Learning Plan represents a second-tier planning Instrument currently in the final stages of development. The
plan is being developed 1o meet requirements of the Higher Education Standards Framework and will ensure that polickes and
plans are in place to drive teaching, assessment and learning experiences, The plan & aligned to and informed by the Future Fit
Decadal Plan and embeds Indigenous knowledge and cultura inta goals, targets and indicaters of success, The Teaching and
Learning Plan bas been developed in collaboration with a broad range of academic and professional stakehaldess and is currently
going through final approval by acadernic governance commitiees.

5.1.2 Indigencus Education Statemanty

All UNE Indigenous Education Statements from 2012-2021 are available to the public at: UNE indigenoass EQucaticn Statemments
2012-2020.

5.1.3 Resancliation Adion Plan

LUNE's inaugural Reconciliation Action Plan (BAP) ks available to the public at; UNE RAP. This inaugural 'Reflect” RAP outlines
actions and defiverables that support UNE's commitment to equitable access to higher education for Indigenous students
regardless of circurnstances, In addition 1o cutlining UNE's vision fior reconcilkation, the RAP is also an action plan that sets out
how the University will continue to work side-by-side with Indigenous stedents, staff and community members to advance
recancilation.
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5.2 UNE INDIGENOUS WOREFORCE STRATEGY 2015-20023 (IWFS)

The UNE Aboriginal and Torres Strait Blander Employment Strategy 2019 - 2023 is the current endorsed Workforce document at
UME and s available to the pubdic at: UKE PWES 2015-2023, With this S-vear strategy, the unieersity continues its commitrment
to making UNE a leader in the edwcation and employment of Indigenous peoples. The focus of the strategy has been on
strengthening relationships between UNE and the Indigenous community; building meaningful career paths for tndigenous staff;
building understanding and appreciation of Aboriginal and Torres Strait Islander culture and appropriate workforce management
practices; and increasing meaningful employment options for Indigenouws peophes.

£33 UME 2015%-2003 IWFS - Support for development of cument indigenous Employees
The UNE 2019-2023 WFS supports the professional development of current Indigenous employeas by:

1. Promaoting the UNE Professional Dewvelopment fund to all Indigenous employees and encouraging applications from
Indigenaus staff consistent with fund guidelines;

2. Reviewing curfent options for study leave to support Indigenous employess to participate in accredited study that takes in
Indigenous ways of knowing;

3. Encouraging and supporting the participation of all indigencus employees in UNE Leadership Programs aligned with their
classification:

4. Encouraging and supporting the participarion of all Indigenous Earky Career Academics in continuing and fixed 1erm pogitiong
in the University wide Early Career Academic Mentoring Prograrm [ECAMP)

I addition, the LUKE 2015-2023 IWFS commits UNE to develop an induction process for all new Indigenous employees that will
Imclude the allocation of & culturally competent buddy andfor mentor; develop flesible employment options for Indigenous
professional and acagemic staff; and promote traineeship opportunities to faculties and directorates. Likewise, the Human
Resources Directorate (now People and Culture] will continue o work collaboratively with Faculties and Directorates to identify
positions to be targeted for Indigenous peopde, and continue to provide opportunities for Indigenous staff to be seconded into
higher duties positions,

5.2.2 UME 2019-2023 IWFS = Increasing employment opportunities for Indigenous people at LINE.

For the majority of 202 1, UNE Indigenous staff numbsers were static whilst Mon-Indigenous staff losses, confirmed as part of the
Time for Change” agenda, continued. Hence the overall percentage of Aboriginal staff at UNE increased to 2.34 percent a modest
0.27 percent increase from 2020, Significantly, 81 years end UNE had cormpleted recruitment of its inaugural Pro Vice Chancellor
[Indigenous Strategy) as committed 10 in the IWFS, Whilst no other gains in Indigensus personnel occurred in 2021, positve
efforts to improve employment opportunities and retain existing Indipenous staff did occur including:

1 » staff member secured a secondment as Targeted Tutorial Assistant Coordinator;

1 Targeted Tutorial Assistance Coordinator secondment bacame permanent via a competithve recrultment prooess:

1 x Casual Indigenous staff mermber in the Dorala Abariginal Centre was made permanent,

1 % Student Engagement Officer in Ooraka Aboriginal Cantre, was employed in a Higher Duties Position for part of the year,
1 % staff member applied for Professional Staff Development Funds

5.23 Recruitment of indigenous person to Senior Executive Position at LINE.

The UNE 2019-2023 IWFS committed UNE 1o identify a position for an Indigenous person in a sénior executive role at the level
of Pro Vice-Chancellor ar Deputy Vice-Chancellor or equivalent by 2021, A combined pesition of Pro Vice Chancellor and Director
of the Dorala Aboriginal Centra went to market In December 2019 and recruitment processes were in train through to March
2020, Howsaver, in response to the COVID-19 pandemic, this process was necassarily suspended. UNE recommenced recruitmant
for the position in 2021 and appointed it inaugural Pro Vice Chancellor [Indigenous Strategy] i Movember 2021,

5.2.4 UNE Indigenous Workforoe data,

In 2021, the permanent Indigencus workfarce at UNE comprised seven academic stalf, the majority of which were appointed at
Academic Level B and twenty professional staff of which maore than 50% were emploved at HEQ Level 5 {Table 20} A further
twelve professional roles were held by Indigenous personnel on a contract andfor casual basss the majority of which were at HEQ
Level 4 {Table 20). Some twenty Indigenous peophe held casval Academic contracts across the year, -almost all of whom were
employed as Tutors in the Targeted Tutorial Assistance Program administered by the Oorala Cantre (Table20)
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Academic Mon-academic Academic Pon-academic

HED 3 o 1
HED 4 7 1
HED 5 3 F
HEQ & ] 2
HED 7 1

Academic 4

ACapemic B @ I

Academic C 1 1

Academar (other) 16*

PV 1] 1 (Emecutive)
TOTALS 7 i &+ (16} " &

*In 2021, there were 16 active Casual Academic Contracts for tutars in the Targeted Tutorial Assistance Program at Dorala
hald by staff that identified as Indigenous.

5.2 5 indigenous Warkflonce Case Studhy =UNE"s Aboriginal Cultural Hertage Sdvisar

Fragenving culture and developing @ coneer

In 2021 UNE continued to progress the recognition of the Aboriginal cultural heritage values of Its Armidale Campus and
surrgunds and specifically worked to incorporate this importance into the day to day operathons of the UNE"s Environment
and Built Estate [EBE) Portfolio Area. A key lead in this process of recognition and operational implementation has been local
Anphwan man, Mr, Steven Ahay the Aboriginal Cultural Heritage Advisor to EBE,

Throughout 2021, in his role of Aboriginal Cultural Advisor, Mr. Ahoy has led EBE in the engagement of an Archaeologist to
conduct several Aboriginal Cultural Herltage Assessments throughout the University grounds and SMART Farms. These
assessments occurred in partnership with the local community and were undertaken o ensure the protection and
management of all recorded Aboriginal Heritage sites for Tuture preservation, With strong negotiation and agreement
between parties some of these sites are now expected to be used for educating students, Aboriginal descendants, and the
pubdic about Aboriginal ocoupation and living habits in the local area.

i addetion, as Abofiginal Cultural Adviser to EBE, Mr. Ahoy has worked on a range of operational projects within the

university, including but not limited 1o

= Incorporating Aborigingl Culture and Heritage into the design and planning phase for the Boiler Howss project, the

principals of which will be incorporated into other future projects;

Provision of advice to Oorala regarding native foods and medicines for the outdoor teaching spaces;

Agsting academics from Ervironmental and Rural Science in arange of projects (o ensure they are aware of and camply

with reguirements 1o pratect heritage and artefacts;

= Aggessing the impact of storm damage on Armidale campues to Cultural sites and providing remediation
recommeandations;

*  Contributing to the development of the Armidale campus mountain bike track to ensure it avolds areas of cultural
significance;

= Creating @ parinership with the local Armidale Aboriginal Community in relation to the maintenance of Mount Duval

and Cultural artefacts;

Continuation of Cultural mapping of UNE and surrounding properties; and

Working with UNE's N.C.W. Beadle Herbarium to identify native food sources and plants located on the Unkversities

grounds for educational purposes, and investigating the Anatwan names for these plants.

Alvo, with the close invabvement of EBE's Aboriginal Cultural Advisor, and in conjunction with archagologists from within the
schoal of Humanities Arts and Sacial Sciences [HASS], UNE has further developed a supportive working relationship with the
Armidale and Region Aboriginal Cultural Centre and Eeeping Place (ACCKEP). Through this relationship UNE continues to
support the ACCKP to update and catalogue s entire Aboriginal archaeological coblectson, support which thus far has
raveabed that the ACCKR has one of the maost imprescive stone ase colbections in Australia
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5.3 UNE INDIGEMOUS GOWERMAMCE MECHANISM

5.3.a Staternent by the indigencus Governance Mechanizm

The UNE Indigenous Engagement Committes [UMEIEC) was established in December 2018, The Comrmintes reports to the
Vice-Chancellor and advises on matters relating 1o Indigenous education, employment and research and satisfies the
indigenous Student Assistant Gront Guidielings 201 7 requirerments for an Indigencws Governance Mechanism. The
composition and terms of reference for this Committes are available to the public on its dedicated UNE webpage:
hitps:/fwanssune eduaufabout-unefeacutivefvice-chancellor/uneiec ftor

Ag terms of reference, UNEIEC endorses Indigencous strategies and reports to the Vice-Chancellor. The committes advites
an matters relating to Indgenous education, employment and research, The Committes has the capacity to seek reports
on Indigenous matters from any work unit within the University, The committes recelves agvice from indigenous
stakeholders such as Elders from the community/region, Indigenous students and academic and professhonal staff.

The committes existed but did not mest in 2021 duee to 8 combination of significant public health and emergency
management events, cougled with eommuhity istues and internal uRverdity festiuttuding, The expectition that the PYC
position would be filled during the year also contributed to the situation [unfortunately the appaintment was delayed until
the end of the vear due to public health travel restrictions]. As a result, the Committee did not complete meetings during
the year.

Curbmg 2021 all activities and programs conducted by UNE using 155P funds were undertaken consistent with 2020
activities supported by the active Indigenous Governance mechanism, During the period of uncertainty, all decisions were
made by the Director of Oorala in consultation with the Indigenous Student Engagement Manager, Corala Management
Group also had input into gprogramming and operational activities across the year. The Oorala Management Group met
weekly and included the Director of Corala, Indgenous Student Engagement Manager, and indigenous Academlic Linkt
Cocrdmator {Darin Gorryl. The incumbent PYC-Indigenous Strateégy now fulfils the requirements cutlined in section 11 of
the Indigenous Student Assistance Grants Guidelings 2017 and will continui 10 meet GOVErnInce reguirements.

5.3b Additional Irmeohasmant of indigenous staff in dedslon making Induding curriculum evaluation and review

Encouraging and increasing Indigenous representation within governing and decision-making bodies has remalined & focus
of the Unhersity in 2021, Participation of Abosiginal and Torres Stralt Islander people on decislon-rmaking bodies at UME in
2021 has incleded

Pro Vice-Chancellor [Indigenous)

im 2019 the Vice-Chancellor and University Council approved the appointment of a new senlor executive position to overses
all Indigenous matters within the University. Recruitrment for the the Pro Vice-Chancellor [Indigenous] pesiticn was
negatively impacted by COVID-19 restrictions in 2020 but were recommenced and completed in 2021, Professor Joe Fraser
was announced as the inaugural PYT Indigencus in November 2021 and he commenced his on Campus position on 5% of
lanuary 2022,

Director of Oorala

The Director of the Corala Aboriginal Centre provides key leadership on Indigenous Higher Education at UNE through
imvolvernent in committees and high-leve! liaison with Schools and Directorates on matters and issues that relate to academic
support and owtcomes In recruitment, access, participation, refention and completion for Aboriginal and Torres Strait
slamder people. The Director s an ex officke member of Academic Board, a member of the Deans Committes and the Human
Research Ethic Committee of the University, In addition, this position provides for, and has oversight of, the strategic
direction of the Oorala Aboriginal Centre and its primary functions in Indigenous community and student engagement,
dcadamil programs support and cultufal competency. The Director of Qorala s heavily supported in a collaborative
relationship with the indigenous Stedent Engagement Manager Ms. Samantka Fowler,

Elder-in-Residence

Mr. Colin Ahoy, @ local Anarwan Elder continued his appoiniment, in a reduced capacity as Elder-in-Residence of the
University for 2021. The role of Elder-in-Residence is an important rode that has ceremanial, liaison and pastoral functions
atross the Uiniversity. The roke includes consultation and participation in protocols for official events, programs and projects,
including Welcome to Cowntry; and incorporation of Aboriginal and Torres Strait Islander parspectives in academic business
and curriculbuns,

Academic Board

Ms harcelle Burns, Indigenous Lecturer in Law in the Faculty of SABL continued her appointment as a member of the
Curriculum Committee in2021.

M. Shaun Hooper, an Indigenous HOR Student in in the Faculty of SABL, continwed as an appainted member of the Research
Committes of Academic Board.
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s, Donna Moodie, an Indigenous Academic in the School of Education followeed Mr Darin Gorry, Indigenous Lecturer in the
Oorala Aboriginal Centre to become the appointed member of the Teaching and Learning Committee of Academic Board

School Committees

Ms. Marcelle Burns an indigenous academic in the Schood of Law is a member of the Teaching and Learning Committes of this
Schood; [Ms. Burns 5 alon 3 member of the UNE Aboriginal Employrment Strategy Gowvernancoe Committes and alto a member
of the UNE Reconciliation Action Plan Committes].

Mr. Steve Widders, an Anaiwan Elder, i Patron af the School of Education and i invited to significant occasions held in the
School,

In the School of Medicing and Health, the CEQ of the Congress of Aboriginal and Tosres Stralt Murses and Midwives
(CATSINaMY] is a member of the Bachelor of Nursing stakeholder group,

Curricufum Evaluation and Review
indigenous Academics from within the Corala Aborigingl Centre also participated in 5chogl Committees and/or curriculum
evaluation and review mechanism in 2021 including:

= attendance at the School of Health Course Advisory Boands fos the Bachelor of Nursing, and the Bachelor of Social
Wark,

% Attendance at the School of Psychology Course Advisory Board for Bachelor of Peychological Science and the
Masters” Courses. [Master of Counselling. Master of Newoscience, Master of Professional Psychology, Master of
Psychalogy [Clinicai),

w  Participated in several mestings aboul Indigenising UNE curriculurm fior the Bachelor of Poychological Science,
Bachelor of Environmental Science, and Bachelor of Sustainability,

UNE Regional Aboriginal Warking Groups

b5, Samantha Fowler, Student Engagement Manager in the Oorala Aboriginal Centre & a representative on the UNE
Tamwaorth Aboriginal Working Group. Made up of colleagues from LUINE as well as Tamworth Aboriginal community membsars
and Tarmworth Regional Council representatives the Working Group s consulted on the redevelopment of UNE Tamworth
and new course afferings in the Tamworth area including place-base and undergraduate certificates. Collaboration is also
underway with Moree for a similar appraach to engaging the community through education and research, Potential partness
inchude the Special Activation Precinct and the Moree Shire Cowncil,

LUNE Boiler House Discovery Space Advisory Committee
Ms. Matasha Haines, Student Engagement Officer at Dorala has continued to provide Indigenous perspectives and advice
on the physical design and content of this new science educathon and outreach facility being developed at UNE.

5.3.1 Staternent by the Indigenous Governance Mechanism

Throughowt 2021, UNE pursued a program of activity to ensure compliance with Section 10 of the Iindigenous Student
Assistance Grants Guidelines 2017 and thereby maintain eligibility for (559 funds in 2022 and beyond. Section 10 (1] {c) of
these Guidelines outlinegs the need for the University 10 have; [a) an Indigenous Governance Mechanism, (B an Indigencus
Workforoe Strategy and {c) an Indigenous Education Strategy. Consistent with subsection 17(2) (b) of the Indigenous
Student Assistance Grants Guidelines 2017, the Chair of the UNE Indigenous Engagement Committee (Uncle Colin Ahary,
cahonyd @une edu.au), endorses this 2021 155# report and assoclated financial acquittal.

&k

Colin Ahoy
Chair UREIEC
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ATTACHMENT B2: IS5P FINANCIAL AQUITTAL

INDIGENOUS 5TUDENT SUCCESS PROGRAM
2021 FINANCIAL ACTUITTAL

Organisation University of New England

1. Financials — income and expenditure

Table 1a I55P income available to support Indigenous students in 2021 (excluding G5T)'

Rtem ]
A. I55P Grant
I55P Grant 2021 (fexible component) 2,597 583
1550 Grant 2021 for presenvaed scholarships
Subtotal IS5F Grant 2021 2,557 563
B. Other I55F Related Income
Rollover of B5P funds fram 2020 {and earlier years) 133 344

Interest earned/royalties from ISSF funding’

If i interest hos been earned brigfly state why

Due to changes in staffing this allocation was averlooked it has been
caloulated at 52,234 This amount will be credited in 2022,

Sale of 1558 asats
Subtatal sther [S5P reloted Income 133,249
Grand total for 2021 $2,730,927

Table 1b Other funding available to support Indigenous students in 2021 {excluding G5T)*
ltem 151

A Dther non-155P funds *
Other funding provided under HESA® 1.444.520
Other Commonwealth Government funding

ATO cash flow boost woluntarily allocated by you to this activity

Funds derived from external sources®
Total of other non-1550 funds for 2021 $1,444,530

2021 Financial Acquittal 1 MW initials
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Table 1c Expenditure on support for Indigenous students during 2021 (excluding GST)

Estimate other TOTAL [5)*
rem® Actual I55P (51 funds (5%
Preserved scholarships |
Scholarships from Mlexible (5P funding ' 218,875 218,875
Salaries for stafl working on 155P activities [excluging 1,853,041 720,211 2.573.353
JobEegger payments) i
Tutaorial Assistance, Pastoral Care, Outreach 43,873 43,873
activities, cultural competency strategies etc (non-
salary components)
Travel = domestic |airfares, accommodaton & 1,267 1,806 3,073
regals)
Travel = Intarnational (alrfaras)®
Travel - international [accommodation and maals)
Conference fees and related costs™ 173 3,198 331
155 Asset purchases made during 20214
Other [including other ATO cash flow boost og, 284 719,305 817,590
expenditure not inclsded in ebove figures)
A Total Expenditure 2021 $2,215513 51,444 520 53,660,034
B. Unexpended 2021 155 funds opprowved for 493 591
roligver into 2022 grant year'®
C. Unexpended 2021 1557 funding ta be returned to 21,823
the MlAA = flexible component
D. Unexpended 2021 IS5P funding to be refurned -
to the NIAA = preserved scholarships
2021 IS5P funding committed (A + B + C +0J7" 52,730,927
For NIAA information only i
Job¥eeper payment/s received and expended on this activity [value | |
2. Rollovers
Table 2 Rollovers **
Rolled aver (5] (A) Expended/eommitted™ Extiss 1o be returned to
(5} the MIAA 0
(]} 15)
i)
(C=A—B)
2019 funds rolled over
into 2021
2019 funds appreved fos
roll cwer ko 2022 (i
applicable)
2020 Tunds rofed over 133,344 123,000 10,344
inta 2021
2020funds approved for 10,344
rall eeer ita 2022 [if
applicable}
2021 funds approwed for 483,247
rolf ower into 20232
2021 Financial Acquittal B i i e A e
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Please provide details of roliovers outlined in Table 2:
The grants approved and the expenditure of 2020 1550 funds rolled over 1o 2021 - Completed Prajects
$123,000
1. Dorala Quidoer Learning Precinct - $35,122
2. Delivery of the “Improving Indigenous Student Success Rate” praject - 370,008
3. Delivery of the “Cnline Learning Live Project.” - 517,872
~  Thegrants approved and the expenditure of 2021 155F funds rolled over to 2022 -
Commencing Projects 5493,591
1. Improving the Targeted Tutorial Assistance Program - 569,362
Wiulti-media and Student/Community Engagement Resources - 564,335
Oorala Dutdoor Learning Precingt - Final Design and Bullding Phase - $190,000
Faculty Indigenous Liaison Officers - 5159,550
Lessons from the Bachelar of Nursing Degres 2008- 2018 - 510,344

Lo

3. Goods and Services Tax
Table 3 Goods and Services Tax (GST) paid under ISSP - 1 January — 31 December 2021

1. G5T received by you in 2021 as part of the Indiganous Student Success Program funding "
~ under the Higher Education Support Act 2003
2. G5T remitted or committed for payment to the Austratian Taxation Office (ATO] [in the ¢
remittance instabments shown below) _ ) | I
Amount remitted: 5 Amount remitted: 5 Amount remitted: 5
Date remitted: .l' f ~ Date remitted: [/ f Date remitted:  f
4, |S5P Assets
Table 4a IS5P Assets inventory™
Adjustable 1SSP
et Dustx)pHon/: emgery Valug™ contribution™
Table 4b I55P Assets - purchases during 2021 -
Asset Description/ category Purchase Value 1558 contributhon
Table 4c ISSP Assets - disposals during 2021
Adjustable Dispasals/ IS5P Daposals
Asset Description/ category value Sale Price™ component™ Ape™

5. Endorsement of the Financial Acguittal®”

2021 Financial Acguittal supported and nitialled by

Name: Ms. Meg McKechnie

Title: ASChief Financial Officer

Phone: 02 67735148 Email: | cfo@une edu.au

2021 Fimancial Acquistal 3 LR initials
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Signed:

#}?M

ate:

12 April 2022
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UMNE ISSP 2021 CERTIFICATION

INDIGENOUS STUDENT SUCCESS PROGRAM 2021 CERTIFICATION

Complere this certification after reading the completed 2021 Perfarmance Report and 2021 Financim Acguitial for the
Indigenous Hudent SUCcess Program,

| Ia:;tiﬁ,- that:
i} the Institution has met the eligibility requirements of the Indigenous Student Success
Program as set out in the Indigenous Student Success Program guidelines and the Higher

Education Support Act 2003, and
(i) the 2021 Indigenous Student Success Program Performance report presents an accurate

summary of the Institution’s use of program funds and of other activities undertaken by the
Institution to improve Aboriginal and Tarres Strait Islander student and staff outcomes; and

(i) the 2021 Indigenous Student Success Program financial acquittal represents a complete, true
and correct surmmary of transactions that took place during 2021 under the Indigenous Student

Success Program; and

(iv) Indigenous Student Success Program funds, and any interest earned or royalties/income
derived from these funds, was expended on activities consistent with the Indigenous Student
Success Program guidelines and the Higher Education Support Act 2003.

lunderstand that;

i) the Minister or the Minister’s delegate may seek further information to support this
certification; and

(#i) the information contain in this report may be shared with Universities Australia; and

(lii} in the event that | have not remitted G5T paid under the Agreement to the Australian
Taxation Office, that it is my obligation to remit those amounts, as required under the A New
Tax System {Goods ond Services Tax) Act 1999; and

{lv} itis an offence under the Criminal Code Act 1995 to provide false or misleading information.

Certification recommended by the university’s Indigenous Governance Mechanism:

Marme: fﬂ”ﬂ fq}].ﬂ
e L Elder In ~ Kesidence -

L Al e

Certification made by Vice-Chancellor or equivalent defegate™

Mame:
— Professor Brigid Heywood
Tithe: [ Mice-Chancellor & CEQ

University of New England

Signed: mﬁllg EE' Date: g{’]udwq_-
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