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Editorial
 
Five articles are presented in this issue.
 
First, a coursework Master of Education student, Enya Xu, presents her research about
supporting children with ADHD with their behaviour in their learning environment.
Secondly, Somayeh ba Akhlagh and Marg Rogers discuss practical ways to implement
inclusive practices with children from diverse backgrounds, including those from
refugee communities. Thirdly, Devrim Yilmaz and Joshua Matthews discuss teaching
the Turkish language using graded readers and how it fits within frameworks. Fourthly,
Marg Rogers and Margaret Sims explore the potential impact of the implementation of a
free year of preschool for 4-5-year-olds in NSW and Victoria for regional, rural and
remote families. Lastly, Hannah Collett interviews one of our recent teaching graduates,
Sam. She discusses the challenges and benefits of studying education while raising a
young family and offers some useful tips.
 
This issue also features two sets of free, online, research-based resources available to
educators on pages 6 and 11. These were co-created by staff from UNE and Central
Queensland University with stakeholders.
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In 2021, I launched a pilot study to pursue the
credibility of this strategy, particularly looking at
calming audio-visual nursery rhymes. Three
children with ADHD from three Year 1 mainstream
classrooms participated in the study.
 
Guided by the Affect theory (Tomkins, 2008), the
study constructed a framework to explain that
students' externalised (outwardly visible) disruptive
behaviours are duplications of their unregulated
inner negative emotions.
 
Using a stimulus such as calming videos might
capture children’s attention and help transform their
emotions into a positive state and induce positive
behaviour choices.

Music videos as a
behaviour
management
strategy for those
with ADHD
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Figure 1
Possible relationship between stimulus, emotions
and behaviours

Effective classroom behaviour management is the base
for students' school success (Marzano et al., 2003).
Behaviours are believed to be expressions of emotions
(Tomkins, 2008). This means effective behaviour
management is closely related to successfully managing
students' emotions. Therefore, responding effectively to
the very diverse needs of all the children in an inclusive
classroom could be highly demanding and require high
levels of behaviour management skills.
 
Working as a Prep teacher, I constantly struggled with
post-afternoon-play transition times to settle the hyped-
up emotions of all the children, especially those with
Attention Deficit Hyperactivity Disorder (ADHD). With
no structured learning activities to engage them and
inadequate staff support, transitioning their hyperactive
emotion into the desired calm state needed for learning
activities was problematic. To assist with this, I applied a
strategy learned from a Special School.
 
I played calming music videos on the classroom
Interactive Whiteboard. This strategy created an overall
calm atmosphere in my classroom and helped regulate
the emotions of children with ADHD and reduced their
hyperactive behaviours.

Enya Xu, Master of Education student at (supervised
by Dr Jo Bird)
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At any given moment, there appears to be a total
environment consisting of combined positive and a
combined negative stimuli. These two types of stimuli
constantly compete to gain the learner's consciousness,
affecting their emotional status and, consequently, their
behaviour choices.
 
Due to the small sample size, the effectiveness of the
strategy on the emotion regulation of students with ADHD
could not be supported by this study. However, the general
feedback from the teacher participants has been positive,
and two out of the three student participants have
benefited from it. Despite the negative changes from the
third participant, the teacher noted that the participant
settled down on the last day (day 10) when the strategy
was being implemented, indicating a possible initial
pushback reaction when an effective strategy is working
(Otten & Tuttle, 2010). More promising results might be
obtained through extended intervention time. These have
given me a focus for my future research.

The study involved a two-week pre-intervention and a two-
week post-intervention stage, spanning a continuous four
weeks. The intention was to compare the observable emotions
and behaviours of the participants under two circumstances;
when they return with their class from the afternoon play and
transitioned into the next learning session. During stage one,
no audio-visual stimulus was presented in the classroom.
 
During stage two, a calming nursery rhyme video was
screened on the Interactive Whiteboard. The teachers
performed a daily 5-10 minute observation of the children
while conducting their classroom routines during the
transition times. At the end of each stage, the teachers
recorded their observations on the Conners' Teachers Rating
Scale-28. They summarised and rated the severity of the
participants' behaviours from 0-3 ("not at all" = 0, "just a
little" = 1, "pretty much" = 2, "very much" = 3) against 28
descriptors. The teachers also responded in writing to a paper-
based interview, providing their personal evaluation of the
strategy and detailed descriptions of the participants and the
whole class' emotional and behavioural changes. Two
participants had significantly improved emotional and
behavioural changes when the calming video was screened on
the Interactive Whiteboard.
 
The severity of their behaviour problems, inattentiveness and
hyperactivity, were all reduced.
 
For example, both participants had decreased excitable and
impulsive behaviour by 33.3%; their attention span increased
by 33.3%, and they were less attention seeking and
argumentative. The teachers described the whole class as
calmer and the participants quieter on the carpet during the
post-afternoon-play transition times.

The teacher of the third participant confirmed that the
strategy had a positive impact on the general mood in the
classroom, however, the third participant demonstrated
predominately deteriorated emotional and behavioural
problems. For example, the participant had a 66.7%
increase in temper outbursts and unpredictable behaviour;
his attention span decreased by 66.7%, and he was more
demanding of the teacher's attention.
 
I hypothesise that if the classroom environment could
present a dominant calming stimulus, such information
could influence the children's emotions and modify their
behaviours. The positive changes demonstrated by two
participants appeared to confirm this hypothesis. The
negative results, however, have indicated that even against
a carefully designed external environment, the
uncontrollable internal and external negative stimuli could
also become prevalent and affect the emotional status of
students with ADHD.
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This circle represents the total external and
internal stimuli existing at any moment in the
learning environment, both positive (blue) and
negative (red). The curved line between the two
indicate the competition for dominance between
the two stimuli.

Figure 2
Internal and external stimulus in the learning
environment

Inclusion, as part of a promise to leave no one behind, lies
at the heart of the United Nations (2015) Sustainable
Development Goals (SDGs) (Waltham, 2018). Inclusive
education can be defined as access to
 
“fully participate in learning, alongside their similar-aged
peers, supported by reasonable adjustments and teaching
strategies tailored to meet their individual needs”
(Queensland Department of Education, 2022).
 
Within the early childhood education sector, Belonging,
Being and Becoming: Early Years Learning Framework
(EYLF) (Department of Education, Employment and
Workplace Relations [DEEWR], 2009) includes directives
about inclusion for educators. The framework states that
early childhood inclusion “takes into account all children's
social, cultural and linguistic diversity (including learning
styles, abilities, disabilities, gender, family circumstances
and geographic location) in curriculum decision-making
processes” (p. 27).

Leaving no one
behind: Inclusive
education
practices
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Inclusive practices
 
To provide inclusive education, teachers need to adjust
their curriculum planning and implementation. What
does this look like? For example, culturally and
linguistically diverse (CALD) children may not
necessarily understand English, so educators need to
support their learning with a range of strategies. This
might include:
 
· partnering with families to find out about the
children’s strengths, interests, culture and language,
· using visual learning tools,
· learning essential words from the child’s language,
· learning nursery rhymes, songs, music, and dances
from the child’s culture
· discussing cultural practices, festivals or celebrations,
· displaying cultural objects in the learning
environment,
· asking parents if they would like to share cultural
skills, food, or cooking techniques with the children.
 
Knowing about children’s interests reveals areas of
prior knowledge, according to Nemeth (2022).

Researching classroom behaviour management as a
teacher has enabled me to gain a deeper insight into and
appreciation of a seemingly simple daily practice.
 
I wish to invite more teachers to embark on the journey
from classroom practice to research, which could
potentially benefit other teachers and create a better
inclusive learning environment for all learners.
 
If you would like to know more about this research,
please contact Jo Bird via jo.bird@une.edu.au.
 
Reference
Marzano, R. J., Marzano, J. S., & Pickering, D. J. (2003).
Classroom management that works: Research-based
strategies for every teacher. Association for Supervision
& Curriculum Development.
 
Otten, K., & Tuttle, J. (2010). Preventing challenging
behavior: The basics. In K. Otten & J. Tuttle (Eds.), How
to reach and teach children with challenging behavior (K-
8) practical, ready-to-use interventions that work (pp.71-
77). John Wiley & Sons, Incorporated.
 
Tomkins, S. (2008). Affect imagery consciousness: The
complete edition: Two volumes. Springer Publishing
Company.

Dr Somayeh ba Akhlagh and Dr Marg Rogers
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A study by Keary et al. (2022) used a postcolonial
framework, arguing that “third space is where we
negotiate identity and become neither this nor that but our
own” (English, 2004, p. 100). This approach provides
opportunities to generate new knowledge, develop
multilingual linguistic practices and grow social networks
by promoting inclusivity.
 
Thus, early childhood educators can include cultural and
linguistic resources of all young children attending early
childhood services to include all migrant and refugee
children and build their sense of belonging. In turn, this
inclusive practice builds peer language skills and the
ability to connect with children from different cultural
backgrounds. Such practices improve peers’
understanding and respecting other cultures, building
tolerance and respect for difference. As UNICEF (2022)
states
 
“inclusive education allows students of all backgrounds to
learn and grow side by side, to the benefit of all”.
 
Indeed, “inclusive education is the most effective way to
give all children a fair chance to go to school, learn and
develop the skills they need to thrive” (UNICEF, 2022).
 
To find out more about this research, please email
Somayeh somayeh.baakhlagh@une.edu.au
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Using socio-cultural theories, responsive educators
incorporate children’s prior knowledge and experiences to
create an engaging environment for their students. Socio-
cultural theories are important because they give us a lens
to view children’s development and insight into the
importance of families and communities. This theory
states that their development occurs within a social and
cultural environment, such as those within their family,
community and the wider society.
 
Inclusive education for refugees
 
There are many benefits of inclusive education for
children who have disabilities, and those from migrant and
refugee families. Supporting children from refugee
families should to be a focus for educators because,
 
1. The biggest population of refugees are below the age of
18 (13 million), according to the United Nations Refugee
Agency (2022),
 
2. Early childhood is a critical stage of development
because children’s brains develop more rapidly than at any
other time in their life. Additionally, experiences at this
stage tend to have a lasting impact for the rest of their life
(World Health Organization, 2020),
 
3. The COVID-19 pandemic is likely to further exacerbate
learning inequalities for refugee children (United Nations,
2022),
 
4. Education is key for economic, social and cultural
integration for refugees, migrants and host communities,
and ultimately the most important investment for a better
life (Arigatou International Geneva, 2021), 
 
5. Better supporting refugee children, can assist them to
secure employment, face discrimination and social
isolation, as a recent Australian study identified (Ziersch
et al., 2020), and
 
6. Support and investment will assist the wellbeing of
refugee children (Saunders et al., 2017).
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There are 12 new, free, online research-based resources in
the form of storybooks created by the Early Childhood
Defence Program research team and expert stakeholders.
The resources are for educators and parents who support
children whose parents work away in industries such as:
 
· mining and other natural resources
· transport and tourism
· health and first responder families
· agriculture and itinerant work
· defence (navy, air force and army).
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Three books are written for children from any family where
a parent works away, and five others are written specifically
about children from defence (military) families.
 
One book is for all children to learn about ways we
remember and commemorate those who have served our
country.

https://bit.ly/SoEresearchnews

Do you teach children
whose parents work away?

Each downloadable, printable children’s storybook, has
accompanying read-alongs and other educational activities
(puzzles, puppets, matching and sorting activities,
sequencing and storytelling activities, card games and
board games.
 
Some of the books also have activity books for children to
personalise the story, Key Word Sign read-alongs and
interactives. Some books are for preschoolers, and others
are for the early years of primary school. One book is
suitable for older children because it has scaffolded layers
within the story.
 
 

Three books are especially for children whose parents have
given their health in service (military) or at work (first
responders). They are not suitable for all children, just those
who have experienced this in their family.

These resources (and many more on our project website),
have been co-created with parents, educators, family
workers and other stakeholders.
 
Our resources are free due to generous funding from The Ian
Potter Foundation, the University of New England and the
Association of Graduates of Early Childhood Studies. They
are available from https://ecdefenceprograms.com/
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This article presents a study of online teaching of
Turkish as an Additional Language (TAL) aligned with
the Council of Europe’s (2020) Common European
Framework of Reference for Languages (CEFR). One of
the objectives of the study was to demonstrate how the
CEFR could be used in a fully online teaching
environment. To achieve this, we collaborated on a
language learning program: one of us took the role of the
teacher (first author) and one of us on the role of the
student (second author).
 
The program spanned twenty-six weeks. It consisted of
fifty-two lessons, and each lesson took approximately
thirty minutes. All the lessons were conducted via video
conferencing (Zoom) because of the Covid-19
restrictions, and each lesson was recorded for analysis.
After each Zoom session, the teacher and the learner
reviewed the lesson videos independently, and then they
wrote a reflective diary entry.

Teaching Turkish
as an additional
language using Cin
Ali graded readers
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(Source: Cin Ali Education Foundation)
 
This program was based on a model that draws from
the CEFR. In the CEFR, reception, production,
interaction, and mediation are the modes of
communication. These modes are modelled in a way
to maximise the learning opportunities for the
student while making it as authentic as possible. To
make the model authentic, we have decided to place
the Turkish literary genre: öykü (stories, tales,
narratives) in the centre.

In order to make sure öykü has a central role in the model,
we used a set of graded readers titled the Cin Ali series
(Apaydin, 2019). The Cin Ali series were written by Rasim
Kaygusuz to support the literacy needs of Grade 1 students
in Türkiye (formerly Turkey). In our program, each lesson
consisted of reading pages from the series, talking about
the story, vocabulary items, and language forms and
functions. In this way, the four modes of communication of
the CEFR were covered in an interrelated manner.
 
Because the model was conceptualised in a way that the
modes of communication are nested in each other with
öykü being in the centre; the content, pedagogy and
assessment are aligned. Three types of data were analysed
(the recorded lesson videos, teacher diary and the student
diary). Our findings demonstrate that the learner, who was
an absolute beginner, transitioned into the A1 level in
approximately twenty-six hours of Turkish lessons, which
was a little unexpected.
 
Figure 3
The relationship between öykü and the modes of
communication

Dr Devrim Yilmaz and Dr Joshua Matthews
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Another objective of our study was to explore the
noticing hypothesis which was suggested by Schmidt
(1990). The hypothesis emphasises the role of
attention and awareness in language learning. Since
its inception, the hypothesis has placed a strong
influence on second language (L2) pedagogy.
In a nutshell, for learning to take place, a learner
must notice features of language input. When
language input is noticed, it becomes intake and
learning can be considered to have taken place.
 
The noticing hypothesis has been extremely
influential in language learning; however, most of
the studies that have investigated the hypothesis
remain theoretical.

NSW and Victorian Governments’ announced plans for
free play-based early childhood education for 4–5-year-
olds in preschool settings was welcomed by most
Australian parents. This reform will have an overall
significant and positive impact on children, families, the
early childhood sector and the broader workforce.
 
Access to 30 hours a week of universal free preschool is
considered the gold standard of care around the world. It
can support children’s well-being and development. For
parents in regional and rural Australia, it will have unique
benefits and challenges due to access and affordability.

We believe our research, which enacted the CEFR in the
context of online teaching of an additional language,
demonstrates the ways in which content, pedagogy and
assessment can be aligned to provide a useful language
learning model. Also, this research has exemplified the
interpersonal dimension of the noticing hypothesis and thus
has provided a new perspective on how teacher-learner
interaction can enhance attention and awareness in authentic
language learning contexts.
 
Our research has the potential to be implemented in
additional language learning environments in Australia.
 
To contact Devrim about additional language teaching and
learning, please email ddevrim@une.edu.au
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Current lack of availability
 
Many parents in regional and rural Australia do not have
access to preschool and other childcare. They often
cannot work at all, or cannot work as much as they want
to, or need to work in jobs they don’t want to because
they live in ‘childcare deserts’. These are locations
where more than 3 children need care, but only 1 place
is available.
 
While 35 per cent of Australians live in one of these
childcare deserts, the divide between city and country is
stark. This figure rises to 45 per cent in inner regional
areas and 61 per cent in outer regional areas. The gap
widens to 78 per cent in very remote areas and a
staggering 85 per cent in remote areas.

Accessibility for rural and regional women
 
Most women carry the mental load of households and
caring for children, so having to access multiple services
to cover their workdays increases this load. Having
services available on school grounds could potentially
reduce this stress.
 
Additionally, the state governments would be wise to
consider increasing mobile preschool services to remote
areas. These services are often only available one day a
week for many communities. These services provide rural
women with the opportunity to work on rural properties
that are very short of labour.
 
When women have economic security, they are more likely
to leave unsafe relationships.

Unsurprisingly, these desert areas are linked to
socioeconomic status, and the availability of quality
childcare is much easier in more affluent areas. This
intersectionality (overlapping discrimination) means that
many parents, especially women, in regional and rural areas
often do not have access to economic security, even when
jobs are available.
 
This inequity means many families have to use different
services in order to cover their work days.
 
Using multiple services is disruptive for children and reduces
their ability to form close relationships with early childhood
educators. Stable and caring relationships are essential for
children to flourish and learn.
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The government’s announcement indicates some services
will be built on school grounds or next to schools in areas
where there is a shortage of services. This will help
address availability, but also improve access for families.
 
Not another year of school
 
While some services will be on school grounds, care
needs to be taken that this does not result in a pushdown
of school curricula. These services need to be accredited
as play-based and use the Belonging, Being, Becoming:
Early Years Learning Framework.
 
Educators need to be early childhood trained with
knowledge of early childhood philosophy and the value of
play-based learning. Four-year-old children do not need
school worksheets and pressure to ‘get ready for school’
by simply starting school a year early.

https://bit.ly/SoEresearchnews
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Avoiding the ‘C’ words
 
State governments should use as many ‘A’ words as
possible. These should include ‘available’, ‘accessible’
and ‘advisable’ to ensure that families know quality
preschool can have many learning benefits for 4-5-year-
olds.
 
However, they should avoid the ‘C’ word. ‘Compulsory’
is not a word that should be used when discussing 30
hours of preschool for rural and regional families because
it increases their unique ‘challenges’. Families in these
areas often need to travel long distances to access
preschool, and this is problematic with the rising cost of
fuel. It may only suit some families to access these
services one day a week.
 
In Canada, a similar program has seen 95 per cent of
families accessing the program. Australian state
governments need to trust families to make the best
decision for their children and families based on their own
unique circumstances. After all, parents are children’s
first teachers, and they are best placed to know what their
children can cope with.
 

Sometimes it’s a case of right career, wrong timing.
Though drawn to teaching, and surrounded by teacher
friends, for Moree resident Samantha Cosgrove the
lingering memory of work experience in a kindergarten
classroom in Year 10 put the idea on hold.
 
But going into youth work didn’t feel quite right, and Sam
couldn’t let go of the idea of teaching. When she finally
felt ready to dive into a Bachelor of Education (K-6
Teaching) at UNE, her parents and friends had
reservations about the wisdom of the choice. It had been
years since Sam had studied, and she was a new mum of
twins.
 
“But one friend encouraged me to just do it,” Sam says,
“and I became so determined to prove to myself and
others that I could do it, it became a really strong
motivator

Educators don’t grow on trees
 
The early childhood sector may benefit from increased
funding and status, but how will the state governments
attract and maintain all the early childhood educators
needed for these programs?
 
Currently, the sector is experiencing a staffing crisis, with
the number of job advertisements doubling since the start of
the pandemic, with an estimated 6000 vacancies.
 
Some services have closed because they do not have access
to enough casual staff.
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Hannah Collett (Communications and Engagement
Officer, UNE)
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The pressures of being a frontline worker during the
pandemic, being the 13th lowest-paid workers in
Australia, and working in a high-pressured environment
with often-unpaid overtime have spelt disaster for the
industry.
 
The states are also offering scholarships to try to attract
workers to the field. While this is welcome, attracting and
maintaining an underpaid workforce during a national
skills shortage is like arriving at a major train wreck with
a packet of sticking plaster and some paracetamol. Real
wage reform is urgently needed because it is tied to sexist
beliefs about the nature of caring.
 
Since 92 per cent of educators are female, this will have a
flow-on effect on women’s and families’ economic well-
being. Before this plan was announced, it was estimated
that 39,000 more educators were needed by 2023.
So, attracting and maintaining all the educators required
for this gold standard of early childhood education will
need to be a major focus. The state governments hope to
roll their plan out between 3.5 years (Victoria) and 7.5
years (NSW).
 
Investing in our future
 
While the details and budgets are yet to be fully
developed, investing in quality early childhood education
has lifelong benefits to support children’s well-being and
development. It will be well worth the time, effort and
investment as we move to a post-pandemic future and
support rural and regional parents.
 
To find out more about Marg’s research about early
childhood educators, please email
marg.rogers@une.edu.au
 

While admitting it was “really hard” at first to balance her
studies and parenting responsibilities, she soon found her
groove.
 
I became so determined to prove to myself and others that
I could do it, it became a really strong motivator. “The
biggest thing that helped me was timetabling everything. I
constantly scheduled everything into my phone, so there
was forever a reminder in front of my face of what I
needed to do. I think if you let things slip by one day,
you’re already behind, so it’s important to get as much
done as early as possible.
 

“But also, just realising I found what I really wanted to do
and not guessing anymore about what I should be doing was
what made me most determined to get through my study. I
felt I had finally found my place!”
 
Studying fully online, she says, UNE made the experience
easy. “I Just found UNE was so helpful. The lecturers
genuinely care and want to see you do well and succeed.”
As for the pracs, it was a relief to find she enjoyed being in
the classroom – even a kindergarten one.
 
“I said on my first prac, ‘I’m not teaching little kids, I don’t
want to go there!” But I ended up in a kindergarten
classroom, and I absolutely loved it! It was the best thing
ever!
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While content to settle into her career for now and
looking for a full-time position, Sam says studying again
is “never off the table”. “I was surprised at how easy it
was for me to study with how crazy my life is. I raised
twins, ran the physical culture club and moved twice –
and still finished my degree in the time I had set myself. I
don’t think that was all down to me; the systems at UNE
just made it possible.”
 
As a casual teacher, Sam has enjoyed bringing all her
learning together.
 
“You only really learn when you’re actually there in the
classroom, putting everything into practice and
connecting all the dots. I know I’ve finally found where I
fit in.”
 
Her new career also means she has something else in
common with her teacher friends. “It will be nice to have
holidays together – we might be able to get together a bit
more!”

(Source: Unsplash)
 
It could have been that I’ve matured, but just seeing these
little kids so excited and genuinely wanting to learn, these
little sponges that want to do everything, actually made
going into Year 5 and 6 classrooms easier.
 
“It made me more determined to get the older kids
engaged in learning and happy at school, because I knew
every one of them had once been one of those excited
kindergarten kids. I just couldn’t see that when I was in
Year 10.”
 
Time and life experience also add perspective. “Having
your own kids changes things as well,” Sam says. “You
know how much as a parent you want your kids to be
happy to go to school.”

Are you teaching children from defence (military) or veteran families? If so, the Early Childhood Defence Programs
research team have co-created 4 suites of research-based resources with expert stakeholders for:
 
1. children (2-8 years)
2. educators, Defence School Mentors (DSMs), Educational Developmental Liaison Officers (EDLOs)
3. parents, and
4. family and social workers.
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(Image: Educator resources)
 
These resources are to assist educators, parents and family or social workers to better support children from defence
families who might experience:
 
· frequent relocations (which may mean there are gaps in their learning),
· parents working away (training, work-ups, deployment, absence from home),
· physical, social and emotional challenges due to constant family transitions, and/or
· parents who give their health in service (e.g. mental or physical health).

(Image: Children's modules)
 
Our resources have been evaluated by educators,
parents and family and social workers. Please go to
https://ecdefenceprograms.com/ to explore all the
resources. You can also give us feedback about the
resources on the site, and suggest other resources you
would like to see developed.
 
                       (Image: Interactive read and play books)

Free, research-based resources for educators & parents

Studying early childhood education has many benefits, including:
 
· making a difference in the most important years of a child’s life,
· the ability to build on children’s interests and strengths,
· being able to place children at the centre of their education,
· being part of a growing and important field,
· being in demand (there is a shortage of degree-qualified early childhood teachers in Australia),
· working closely with families to support children’s learning, and access to a variety of work options
 
There are two different early childhood education courses offered at UNE.
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Bachelor of Education (Early Childhood Primary)
 
This is a unique teacher education course that offers
two career options for graduates. The course allows
employment flexibility across schools and early
childhood services to suit graduates’ opportunities and
circumstances. It is an initial-teacher education
qualification that encompasses working with children
from birth to age 12 in both early childhood and
primary school settings.
This course is available:
- full time or part time,
- on-campus or online,
- to start in Trimester 1 and 2 each year.

Bachelor of Education (Early Childhood Teaching)
 
This degree is designed to meet the Australian
Government's requirements for Early Childhood
Education and to qualify graduates as four-year trained
Early Childhood Teachers (ECTs) for children aged
birth to 5 years. Students are offered 2 years credit into
the degree, if they have a Diploma of Early Childhood
Education and Care or equivalent, plus a year of work
experience in an early childhood setting.
This course is available:
- full time or part time,
- online,
- to start in Trimester 1, 2 and 3 each year.

Are your students or staff interested in studying early childhood?

Scholarships
Many states and territories are offering scholarships for early
childhood education students. Search the department of
education in your state or territory to see what they are offering.

The University of New England offers a wide variety of programs to assist teachers to upgrade their skills. Within many
courses you can specialise in the area in which you are interested. For more information, visit some of the links below:
 
School of Education Postgraduate Study
Graduate Certificate in Education Studies
Master of Education
Master of Education (Research)
Doctor of Education
PhD
 
 
 
The career opportunities for education graduates are increasing every year, especially in regional, rural and remote areas of
Australia. By studying at UNE you will be well equipped to perform in these often-demanding contexts, plus you’ll be
more likely to obtain a permanent teaching position if you work in an area of teacher shortage. The NSW Government
even offers a variety of targeted scholarships to help you study and gain employment:
www.teach.nsw.edu.au/getpaidtostudy
UNE has developed undergraduate courses in Early Childhood and Primary and K-12 Teaching to expand employment
prospects by qualifying you to teach across two sectors.
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What Teaching Courses are Available?
UNE offers a number of undergraduate
Education courses including:
Bachelor of Education (Early Childhood
Teaching)
Bachelor of Education (Early Childhood and
Primary)
Bachelor of Special and Inclusive Education
(Primary)
Bachelor of Education (K-6 Teaching)
Bachelor of Education (K-12 Teaching)
Bachelor of Education (Secondary Arts)
Bachelor of Education (Secondary Music)
Bachelor of Education (Secondary
Mathematics)
Bachelor of Education (Secondary Science)
You can find out more about all UNE
Education courses via the Handbook.

Worried About the “Three Band Five” Requirements? Many of our Initial Teacher Education courses are structured to
include one year of “discipline studies” (i.e. subject/s that you will go on to teach in schools) in the first year of study.
Successful completion of this first year also gives all students, irrespective of their educational backgrounds, the opportunity to
demonstrate they meet the Government’s academic standards for studying teaching.
 
Try our online ‘Teaching Solution Finder’ at www.becomeateacher.com.au, which makes it easy to understand the entry
requirements of our Early Childhood Education and Initial Teacher Education degrees, and design a study pathway based on
your personal circumstances.
 
Want to stay informed about our School activities? Join our UNE School of Education community on Facebook to keep up
with our news and happenings in research, teaching and learning: Facebook/UNEeducation

Are you interested in further study?

Are you wanting to become a teacher?

https://bit.ly/SoEresearchnews
https://www.une.edu.au/staff-profiles/education/jo-bird
https://bit.ly/SoEresearchnews
https://bit.ly/SoEresearchnews
https://sdgs.un.org/goals
https://blogs.unicef.org/blog/welcoming-classroom-all-abilities-one-education
https://education.qld.gov.au/students/inclusive-education
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&cad=rja&uact=8&ved=2ahUKEwiks4TfupP5AhWW7DgGHWETCvMQFnoECAwQAQ&url=https%3A%2F%2Fwww.acecqa.gov.au%2Fsites%2Fdefault%2Ffiles%2F2018-02%2Fbelonging_being_and_becoming_the_early_years_learning_framework_for_australia.pdf&usg=AOvVaw12V4CxFYMldavy2GqyEz36
mailto:jo.bird@une.edu.au
https://education.nsw.gov.au/early-childhood-education/whats-happening-in-the-early-childhood-education-sector/news/dr-somayeh-ba-akhlagh?mc_cid=22f8d46bc0&mc_eid=83e817a604
https://scholar.google.com/citations?hl=en&user=T38K35gAAAAJ
https://bit.ly/SoEresearchnews
https://bit.ly/SoEresearchnews
https://www.unicef.org/education/inclusive-education
https://www.unicef.org/education/inclusive-education
mailto:somayeh.baakhlagh@une.edu.au
https://tewhariki.tki.org.nz/en/assessment-for-learning/sociocultural-theories
https://www.unicef.org/education/inclusive-education
https://blogs.unicef.org/blog/inclusive-education-children-with-disabilities
https://www.savethechildren.org/us/what-we-do/emergency-response/refugee-children-crisis/what-is-refugee
https://www.who.int/publications/i/item/97892400020986
https://www.unhcr.org/blogs/inclusive-education-refugees
https://eiehub.org/wp-content/uploads/2021/10/Report-HRC47-side-event-Final.pdf
https://doi.org/10.1186/s12889-020-09724-z
https://aifs.gov.au/cfca/2017/04/06/barriers-formal-and-informal-supports-refugee-families-australia
https://bit.ly/SoEresearchnews
https://ecdefenceprograms.com/
https://ecdefenceprograms.com/index.php/about
https://ecdefenceprograms.com/index.php/steering-committee
https://bit.ly/SoEresearchnews
https://ecdefenceprograms.com/index.php/ebook-covers
https://ecdefenceprograms.com/index.php/childrens-reasearch-based-apps
https://ecdefenceprograms.com/
https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teaching/16809ea0d4
https://scholar.google.com/citations?hl=en&user=mSayAW4AAAAJ
https://scholar.google.com.au/citations?user=zxmE25QAAAAJ&hl=en
https://bit.ly/SoEresearchnews
https://www.abc.net.au/news/2022-06-16/nsw-victoria-plan-for-new-preschool-year-education/101155350
https://theconversation.com/a-15-billion-promise-of-universal-access-to-preschool-is-this-the-game-changer-for-aussie-kids-185211
https://thrivebyfive.org.au/
mailto:ddevrim@une.edu.au
https://doi.org/10.1093/applin/11.2.129
https://scholar.google.com/citations?hl=en&user=T38K35gAAAAJ
https://scholar.google.com/citations?user=VIe2ULIAAAAJ&hl=en
https://bit.ly/SoEresearchnews
https://theconversation.com/more-than-1-million-australians-have-no-access-to-childcare-in-their-area-179557
https://theconversation.com/yet-again-the-census-shows-women-are-doing-more-housework-now-is-the-time-to-invest-in-interventions-185488
https://thesector.com.au/2022/06/03/nsw-mobile-preschool-funding-program-will-kick-off-next-month
https://www.theguardian.com/australia-news/2021/oct/21/labour-shortages-may-cause-farmers-to-lose-crops-and-consumers-to-face-food-price-hikes
https://www.anrows.org.au/publication/domestic-violence-and-womens-economic-security-building-australias-capacity-for-prevention-and-redress-key-findings-and-future-directions
https://www.youtube.com/watch?v=UmxoiU87dp8&list=PLs5uqwJIALQu0i439U9ctA-yZaNtW5WYQ&index=6
https://www.abc.net.au/news/2022-06-16/nsw-victoria-plan-for-new-preschool-year-education/101155350
https://www.acecqa.gov.au/nqf/national-law-regulations/approved-learning-frameworks
https://www.education.wa.edu.au/play-based-learning
https://bit.ly/SoEresearchnews
https://www.abc.net.au/news/2022-06-16/nsw-victoria-plan-for-new-preschool-year-education/101155350
https://blog.une.edu.au/hasse/2021/12/07/early-childhood-educator-staff-welfare-tales-of-burnout-and-hope
https://thesector.com.au/2022/05/31/ecec-job-advertisements-have-doubled-since-covid-19-illustrating-the-depth-of-staffing-crisis
https://www.acecqa.gov.au/resources/national-registers/service-temp-closure-info
https://www.linkedin.com/in/hannah-collett-19238554/?originalSubdomain=au
https://bit.ly/SoEresearchnews
https://theconversation.com/covid-chaos-has-shed-light-on-many-issues-in-the-australian-childcare-sector-here-are-4-of-them-174404
https://thesector.com.au/2021/09/14/accreditation-effects-on-early-childhood-educator-morale
https://theconversation.com/early-childhood-educators-are-slaves-to-the-demands-of-accreditation-167283
https://thesector.com.au/2021/10/25/bound-for-burnout-early-childhood-educators-are-swimming-against-a-gendered-micromanaged-tide
https://www.aare.edu.au/blog/?p=13393
https://womensagenda.com.au/latest/why-cant-we-value-and-pay-for-the-emotional-cost-of-caring
https://womensagenda.com.au/latest/smile-and-wave-ladies-the-attempts-to-silence-grace-tame-mirrors-the-plight-of-early-childhood-educators
https://www.acecqa.gov.au/national-workforce-strategy
https://womensagenda.com.au/latest/early-childhood-directors-are-carrying-an-exhausting-load-during-covid-19-even-beyond-major-outbreaks-research
mailto:marg.rogers@une.edu.au
https://bit.ly/SoEresearchnews
https://ecdefenceprograms.com/index.php/about
https://ecdefenceprograms.com/index.php/steering-committee
https://ecdefenceprograms.com/index.php/childrens-resources
https://ecdefenceprograms.com/index.php/resources-for-educators
https://ecdefenceprograms.com/index.php/parent-resources
https://ecdefenceprograms.com/index.php/family-worker-modules
https://bit.ly/SoEresearchnews
https://ecdefenceprograms.com/
https://bit.ly/SoEresearchnews
http://www.une.edu.au/about-une/academic-schools/school-of-education/future-students/postgraduate
https://handbook.une.edu.au/courses/2021/GCES
https://handbook.une.edu.au/courses/2021/MED
https://www.une.edu.au/study/courses/master-of-education-research
https://handbook.une.edu.au/courses/2021/EDD
https://handbook.une.edu.au/courses/2021/PHD
https://bit.ly/SoEresearchnews
https://handbook.une.edu.au/browse/By%20School/SchoolofEducation
http://www.becomeateacher.com.au/
https://www.facebook.com/UNEeducation

