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All documents must be submitted to equity@education.gov.au by 31 May 2019. 

Please note: 
a) Participation activities are grouped according to the areas of activity addressed by the HEPPP 

Participation component outlined at section 1.65.1 of the Other Grants Guidelines (Education) 
2012. As stated in the Guidelines, universities may undertake, but are not limited to, these 
activities using Participation funding. All activities must meet the Participation funding objectives at 
section 1.55.1 of the Guidelines. 

b) The information obtained from this report will assist the Department to evaluate the HEPPP and 
ensure funds are expended in achieving the HEPPP objectives. 

If you require additional guidance or clarification please contact equity@education.gov.au. 
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UNSPENT 2018 HEPPP FUNDS 
 
The information in this section relates to the reporting of unspent HEPPP grant funds provided for the 2018 
calendar year under the Participation component. Competitive grant projects managed under separate 
Conditions of Grant are excluded, as these are grants are made in respect of a project and not a year. 
 
Grant recipients are required to fully expend Participation component grant funds in the year for which the 
grant is made and report to the Commonwealth on this expenditure, including the amount of any unspent 
funds. 
 
Universities are required to fully expend funds in the year for which the grant is made and report to the 
Commonwealth on this expenditure. Any amount of unspent funds or any amount of funds not spent in 
accordance with the Guidelines will become a debt due to the Commonwealth and recoverable as a debt 
or by adjustment from future payments.  
 
The Higher Education Support Act 2003 (the Act) requires that the value of any funds approved for rollover 
from one year to the next will be treated as inclusive of a university's grant for the year the funds are rolled 
over into. Because the Act specifies a maximum grant amount to be paid in respect of a year, the 
Department is then required to adjust downwards each university's grant allocation in that year by the 
amount of the university's rolled over funds from the prior year. 
 
 



What activities did your university undertake with HEPPP Participation component funding in 2018? Complete the table below, adding extra rows as required. 
 

Title Description and objectives  Progress achieved Expenditure ($) 
Title: Personalised 
Retention and 
Engagement Program 
(PREP) 

 

☐Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☒Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☐ Access and 
Participation Plan 2018 

1. What was done?  
A call centre was established, staffed by a ‘Student Advisor’ 
Team (SAT) comprising Honours, Masters and PhD candidates, 
initiating phone contact with every commencing low SES 
student at the point of first enrolment.  Following a needs 
discussion, a Personal Transition Plan ‘PTP’ was developed and 
emailed to the students.  
Where required, students were referred to specific support, 
with appointments booked and online orientation enrolment 
recommended and completed. When the SAT was unable to 
contact a student, a personalised email based on the student’s 
enrolment profile was sent along with an invitation to book an 
appointment to talk with an advisor at a time which suited the 
student. 
 

2. For which groups? 
UNE Low SES Students (whole of cohort). 
 

3. Why? 
Low SES commencing students are identified as lacking the 
social capital of traditional school leavers, as per Devlin’s 2017 
study ‘Facilitating success for students from low socioeconomic 
states backgrounds at regional universities’.  
 
The 'Shaping the 21st Century student experience at regional 
universities’ OLT Funded project found that through the use of 
intentionally designed support intervention, student emotion is 
enhanced and positive psychosocial (motivation, skills, self-
efficacy and identity) responses are triggered (Kahu and Nelson 
2017).  
 
Relevant to this research is a recent (2017) internal UNE paper 
by the office of Corporate Planning and Analytics highlighting 
the significance of attrition of off campus students in their first 
Trimester of studies (between Week 2 and Census Date).  
 

4. Where? 
UNE Armidale. 
 
 
 

PREP activity for 2018 commencing low SES students 
commenced in late 2017 to coincide with the opening of 
enrolments and continued throughout the year (through to 
December 31, 2018).  
 
More than 2900 low SES commencing students 
(approximately 30% of the total commencing student 
cohort) were contacted and provided with a Personalised 
Transition Plan (PTP) by a Student Advisor Team member 
over the course of the project. More than 3800 phone 
contacts were attempted, 1200 meaningful conversations 
conducted, and a total of 350 hours of 1:1 transition 
support provided.  
 
The outcomes for students participating (n=1163) in a 
meaningful conversation, compared to the email only 
cohort, shows that persistence (maintaining enrolment to 
Census Date) increased 3%. Furthermore, 1.5% fewer 
students in this cohort withdrew post Census. 
 
Persistence beyond Census and through to the end of the 
Trimester improved 3% and when students did withdraw 
after Census Date, those who opted in were 4% less likely 
to withdraw than their peers.  
 
In terms of student success, students who participated in a 
meaningful conversation were 7% more likely to 
successfully complete their enrolled Units and 4% less likely 
to fail an enrolled Unit.  
 
In summary, student outcomes both in terms of persistence 
to Census Date, load and success shows PREP has a positive 
impact on commencing low SES students.  

 
 

1) HEPPP funding 
$146,162 
2) Other funding 



Title Description and objectives  Progress achieved Expenditure ($) 
Title: reSTART 

☐Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☒Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☐Programs for parents 

☒Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☐ Access and 
Participation Plan 2018 

1. What was done?  
The reSTART Project was designed to determine if systematic 
identification of low SES students withdrawing in real time, and 
subsequent case by case management, could have a positive 
impact on reengagement with studies. 
 
Work was undertaken to build an automated report to identify 
low SES students who had enrolled but discontinued from their 
studies in real-time and a live dashboard was developed to 
allow real-time analysis of student outcomes and to help 
inform day to day operations of the reSTART Team. 
 
A team of Student Advisors were appointed and trained  to: 
• Contact students identified as discontinued and attempt to 

reengage; 
• Apply a case-by-case management approach to determine 

if a positive outcome can be achieved (in priority order): 
a) Re-enrolment in a future teaching period in the 

current teaching year; 
b) Remain engaged but not studying (engaged non-

learners) through a Course Suspension and 
maintaining a positive relationship with the institution; 
and  

c) Chose to complete their studies via an Exit Pathway; 
d) Determine if earlier intervention can lead to positive 

outcomes for the student and institution. 
 
2. For which groups? 

UNE Low SES Cohort. 
 

3. Why? 
Low SES students, particularly those who are mature age, from 
regional Australia, who chose to study part time are recognised 
as the most at-risk cohort in relation to completion of Higher 
Education in Australia (Source: TEQSA).   
At UNE, most recent (2015) data shows nearly 29% of students 
chose to discontinue their studies (DET 2015 Appendix 4 – 
Attrition, Success and Retention), including low SES students.  
 

4. Where? 
UNE Armidale. 
 

In all, 1216 contact attempts were made to 977 low SES 
students identified as having withdrawn from a unit where 
there was no other current enrolment, nor future 
enrolment.  
 
21.8% of students contacted (n=211) opted in for 
immediate reengagement with their studies. Of this cohort: 

• 47% chose to return to studies and indicated they 
will recommence during 2019; 

• 17% chose to remain engaged but delay restarting 
after a leave of absence (and are likely to 
recommence studies in 2020); 

• 21% (n=43) indicated they would prefer to choose 
to take an exit pathway (with the first 7 students in 
this cohort choosing to Graduate at the December 
Ceremonies). 
 

The outcome of this work shows that where the institution 
is able to identify low SES students as they withdraw from 
their studies in real time and provide a timely and 
professional intervention by a trained staff member, 
positive outcomes for reengagement may occur.   
 

1) HEPPP funding 
$137,384 
2) Other funding 

Title: Early Academic 1. What was done?  Through the delivery of the subset of Early Academic 
Intervention Projects during 2018: 

1) HEPPP funding 



Title Description and objectives  Progress achieved Expenditure ($) 
Intervention (EAI) 

☐Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☒Transition programs 

☒Academic preparation 

☒Mentoring, peer 
support, tutoring 

☐Programs for parents 

☒Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

The Early Academic Intervention (EAI) project is a suite of 
activities across the institution at student, unit or whole of 
cohort level to: 
• reduce the number of low SES students who were 

identified as academically at-risk through the Institutional 
Progression Policy; and 

• reduce the number of low SES students who were admitted 
and enrolled but did not engage with their studies (LMSx).  

 
Individual activities undertaken through the project included: 
• Progression and Engagement Mentor Program, Student 

(Learning) Content Reviewer and Enriched Visual Media 
(AFM101); 

• 1:1 Tutoring (Study Centres in Parramatta, Tamworth and 
Taree) for High Failure Units where large localised 
enrolments existed close to each centre; 

• Academic Writing Tutoring (Taree Study Centre); 
• Academic Progression Alert (APA) Callout Project (across 

Faculty); 
• Science Outreach Callout Project (SABL); 
• LMSx Outreach Call Project (across Faculty). 
 

2. For which groups? 
Low SES Students. 
 

3. Why? 
National Centre for Student Equity in Higher Education 
(NCSEHE) research has identified that low SES students are 
more likely to drop out and to take longer to graduate. O’Shea 
(2017) defines that compounding multiple issues faced by this 
cohort, profoundly impacts their academic success and 
completion rates. 
 
UNE’s revised Academic Progression Policy is designed to 
reduce the total number of students who are identified as 
academically at-risk and to identify those who could benefit 
from additional support. It is likely low SES students are over 
represented in this at-risk cohort. This cohort is demonstrated 
to face systemic disadvantage, including significant financial 
pressures, carer responsibilities and lack the social capital when 
compared to their traditional school leaver counterparts 
(Devlin, 2017).  
 

• 151 low SES students directly benefited from the 
Progression Engagement Monitor, Student 
Content Reviewer and Enriched Visual Media in 
first year accounting Unit AFM101 in T3 2018. 
Evaluation of student outcomes by the Unit 
Coordinator is ongoing and learnings from these 
project outcomes has been incorporated into the 
delivery of the T1 Unit; 

• 72 low SES students benefited from 1:1 mentoring 
at the Regional Study Centres (Tamworth, Taree 
and Parramatta) in Units identified with a high 
number of enrolments located adjacent to the 
Centres with high fail rates. Mentoring was 
delivered by a combination of Unit Coordinators 
travelling to the Centres to run tutorials and a 
Peer-based approach after hours and at weekends;  

• 210 low SES Students were provided early 
intervention, mentoring and case by case 
management support via the Academic 
Progression Callout Project at the release of grades 
for students enrolled in T3 Units; 

• 413 low SES students were provided 1:1 
intervention by student support professionals in 
Student Success who were enrolled in high 
attrition first year science Units who met at-risk 
triggers (as determined by individual Unit 
Coordinators). This cohort received a personalised 
Learning Action Plan. 
 

Outcomes for each of the project deliverables indicates: 
Students clearly preferred 1:1 contact by phone and email 
when identified as academically at-risk. Face to face 
activities, even when delivered at timeframes most suitable 
to online students (both after hours and on weekends) was 
not as popular and of limited overall benefit beyond the 
small number of individual participants.  
 

$119,381 
2) Other funding 



Title Description and objectives  Progress achieved Expenditure ($) 
UNE’s mature system of identifying students at-risk of 
disengagement, the Automated Wellness Engine (AWE), was 
reviewed in 2015 by Professor Karen Nelson, DVC Students, 
USC. They found ‘Data-driven interventions need to include 
systematically collected data on students learning activities’ 
and that ‘these triggers may include non or late submission of 
assessment items and fail or near fail in first year unit 
assessment items (particularly in prerequisite units).  
 
In Trimester 1 2018, the Student Engagement Team was tasked 
with responsibility for contacting a cohort of low SES students 
(n=690) who were admitted and enrolled but had not engaged 
with their studies (had not logged into the LMS in the week 
prior to Census Date). The outcome of this research suggests 
earlier intervention (from the start of teaching) may help 
earlier re-engagement and reduce the number of students who 
remain enrolled but do not or cannot engage in a current 
teaching period (LMSx Final Report T1 2018). 
 

4. Where? 
On-campus in Armidale via face to face and via email and 
phone modes, face to face at the Regional Study Centres 
including Tamworth, Taree and Parramatta and through the 
LMS in the case of Unit specific support. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Title: Schools and 
University Connect 

☒Partnership activities 
(outreach) 

1. What was done?  
Program coordination and liaison with schools, community 
and government agencies  
Forums and conferences were organised and delivered to 
engage key decision makers who are advising low SES school 

In 2018 the program concentrated on the development of 
the Future of Work Forum. Working with MAPA, Schools 
and University Connect were able to reach over 1500 
students from 21 different schools across the state with 
high enrolment of low SES students. Interviews with both 

1) HEPPP funding 
$66,456 
 
2) Other funding 

https://staff.une.edu.au/wiki/download/attachments/18975385/LMSx%20Final%20Report%20%28T1%202018%29.pdf?api=v2


Title Description and objectives  Progress achieved Expenditure ($) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☒Mentoring, peer 
support, tutoring 

☒Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☒Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 
 
 

leavers about higher education options. School visits were 
undertaken to key places in the UNE footprint with high 
numbers of low SES enrolment. 
 

2. For which groups? 
Schools in the university footprint with significant numbers of 
low SES enrolments as indicated through the Index of 
Community Socio-Educational Advantage (ICSEA) and Family 
Occupation and Education Index (FOEI). Average Aboriginal 
enrolment of 15% 
 

3. Why? 
The rationale for the information sessions is to ensure school 
executive are aware of the low uptake of university study in 
low SES student cohorts. The schools are then provided with a 
number of strategies that can assist students in pathways to 
university including mentoring, social work, well-being tracking 
and better communication and engagement strategies with 
parents. 
 

4. Where? 
Information sessions were conducted with NSW Department of 
Education, the Smart Region Incubator team, Premier and 
Cabinet and other government agencies. All parties helped with 
the planning of the major forums for Tamworth. 
Campus visits were held for a targeted group of disadvantaged 
low SES high school students and their parents/guardians. 
Scholarships were provided for 2 Low SES university students to 
enable them to complete placements in targeted communities. 
 
 

students and staff who attended revealed a very high level 
of satisfaction with the event as a catalyst for students to 
broaden their outlook on the purpose of education. 
 
The Forum held in Tamworth in September 2018 was an 
outstanding success. All of the key school leaders from 
Northern NSW with responsibility for Low SES schools 
attended as well as teachers and principals. The mixture of 
school, business, local government and university staff 
provided an excellent group for future planning. Discussions 
led to future planning for schools to develop initiatives that 
have Low SES students from those schools more directly 
involved with planning for university pathways.  
 
Twenty schools expressed interest in participating in 
programs offered and a number agreed to take Social 
Workers (details in SWiS section) and/or implement the 
Flourishing at School initiative. 
 
A total of 8 low SES students and their parent/guardians 
participated in a highly successful campus visit. All students 
rated the experience as one of the best ever for showing 
how they access university. They particularly liked the 
School of Health, the visit to Duval College and the UNE 
sporting facilities. 
 
A small scholarship ($400) allowed a current low SES UNE 
student to participate in a placement that was otherwise 
too expensive for the student to travel to. The experience 
was highly beneficial to both students as well as the school 
communities they were placed in.  
 

Support from the 
Smart Region 
Incubator team 
provided free of 
cost. 
 
 

Title: Schools and 
University Connect 
(continued) 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

1. What was done?  
Pre-service teacher mentor program 
Only one low SES UNE student participated in the Enhanced 
Teacher Training in 2018. Research was continued with 
previous participants in the program to determine the impact 
of targeted support and the mentoring program on future 
school student success.  
 

2. For which groups? 
One low SES UNE student and one public school participated. 
The School is low SES with 30% Aboriginal enrolment 
 

All relevant meetings with the student and school have 
been conducted. The project measuring the impact of the 
Enhanced Teacher Training model on Teacher Education 
students in low SES schools is due for completion in 2019. A 
final report will be published. 
The university students interviewed in the project 
emphasised how important the links with community were 
for Low SES students. They described how having parents 
and community involved in the schooling process 
strengthened the relationship with students and allowed 
discussions of career pathways. 
 

1) HEPPP funding 
$1,409 
2) Other funding 
The ETT scholarship 
program provided 
funding for materials 
for the community 
involvement project. 
 



Title Description and objectives  Progress achieved Expenditure ($) 

☒Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☒Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

3. Why? 
The project is designed to give student teachers greater insights 
into issues of Aboriginal Australia. It will also provide student 
teachers with a better connection to the Low SES communities 
they are working in. It will also provide a mentoring 
opportunity to Aboriginal students by teacher trainees who 
have current first-hand knowledge of university life. 
 

4. Where? 
Kelso Public School, working with the Liaison Officer  
 
 
 
 
 
 

 
 

 

Title: Schools and 
University Connect 
(continued) 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☒Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 

1. What was done?  
Social Worker in Schools (SWiS) 
 
The School of Health in a joint approach with the School of 
Education supported the SWiS initiative in 2018.  
 
Schools involved in the initiative must have a significant low SES 
enrolment and be able to demonstrate that the program will be 
sustainable. Numbers reflect the schools’ willingness to 
participate and host a social work student for Trimester 1 
and/or 2. 
 
Throughout the 2018 year the SWiS program grew 
exponentially with many new schools added to the program, 
and many new schools approaching UNE after hearing from 
colleagues about the positive outcomes for school students. 
Other universities have asked to be involved and at least 3 
placements were made possible as a joint venture.  
 

2. For which groups? 
The schools involved are listed in the Progress Achieved section 
of the report, indicating when placements occurred. All schools 
involved are low SES as indicated through the Index of 
Community Socio-Educational Advantage (ICSEA) and Family 
Occupation and Education Index (FOEI). Average Aboriginal 

During 2018, a total of 22 SWiS students attended field 
education placements in a school setting at the following 
schools: 
 

1. Armidale High                                     Trimester 1 & 2  
2. Bingara Central                                   Trimester 2 
3. Drummond Memorial Primary         Trimester 1 & 2 
4. Dubbo South College                         Trimester 1 
5. Eagle Vale High    2 students           Trimester 2   
6. Fairfield West Primary 2 students   Trimester 2  
7. Farrer Memorial Agricultural High  Trimester 1 
8. Gunnedah High                                   Trimester 2 
9. Guyra Central                                      Trimester 1 & 2 
10. Hunter River High (new)                    Trimester 2 
11. Kyogle Primary (new)   2 students   Trimester 2 
12. Nambucca High                                  Trimester 2 
13. Oxley High                                           Trimester 1 
14. South Grafton High                            Trimester 2   
15. Taree primary (new)                          Trimester 2 
16. Wollongong primary                         Trimester 2  

 
Three social work interns were retained in community, 
confirming ongoing employment in schools with high 
numbers of low SES students, and 1 student is in the 
process of potential employment through the initiative. 

1) HEPPP funding 
$65,432 
2) Other funding 
 
 



Title Description and objectives  Progress achieved Expenditure ($) 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

enrolment of 15% with the highest at 100%. 
 

3. Why? 
The implementation of the Social Work in Schools (SWiS) model 
has resulted in:  

- Partnerships with schools (engage schools); 
- Direct support and mentoring for low SES children in 
primary and high schools from the Social Workers to 
engage with classrooms and learning; 
- Development of quality tailored health and wellbeing 
programs to assist children to learn more effectively; 
-Promotion of the importance of education toward career 
opportunities; 
- Data gathering and research development; 
-Developing stronger referral networks between schools 
and local service agencies; 
- Developing partnerships with other interested 
universities. 

 
4. Where? 

Social Worker students have been placed in schools across 
NSW as indicated in the Progress Achieved section. 
 

 
A number of partnerships were established and retained, 
including the following: 

1. Bingara council, Bingara central school and UNE 
regarding accommodation of social work students 
relocating for placement; 

2. Buckets Way Neighbourhood Group, Gloucester 
High and UNE regarding accommodation of social 
work students relocating for placement; 

3. UNE and Southern Cross University (SCU) in 
collaborating in establishing new school sites for 
future social work field education placements; 

4. Kyogle Primary and University Centre for Rural 
Health (UCRH) Murwillumbah in community 
engagement projects based in Kyogle primary 
school; 

5. Intergeneration program and Cultural Garden. 
 
 
 
 

Title: Schools and 
University Connect 
(continued) 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☒Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

1. What was done?  
Professional learning workshops  
Schools and University Connect provided workshops for groups 
of school staff and community members to enhance their 
understanding of processes to engage community in school 
through better communication processes. 
 

2. For which groups? 
The workshops were targeted at the staff from schools with 
high numbers of students from low SES backgrounds. The key 
areas for 2018 were Taree, Tenterfield and Bowraville.  
 

3. Why? 
Schools continue to ask for more strategies to help engage Low 
SES parents and get more students succeeding at University. 
The workshops conducted include strategies such as improved 
communication, alternate programs to support university 
pathways, increasing parental engagement and knowledge on 
the latest research into low SES students and career 
aspirations. 
 

Workshops successfully presented at Taree, Tenterfield and 
Bowraville. 
 
Twenty-one schools were represented at the Future of 
Work Forum.  
 
The feedback received from the school communities 
involved in the workshops was very positive, with all 
recognising the value of strategic communication 
strategies. Aboriginal community members were 
particularly impressed with the range of options available 
to ensure community members get information in a timely 
plain English way. 
 
 
 

1) HEPPP funding 
$20,211 
2) Other funding 
 
 
 
 



Title Description and objectives  Progress achieved Expenditure ($) 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

4. Where? 
Workshops were held in Taree, Tenterfield and Bowraville and 
on-going support was provided to other schools previously 
involved in Schools and University Connect. 
 
 
 
 

Title: Schools and 
University Connect 
(continued) 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

1. What was done?  
Careers Teacher Support and School visits 
The issue of youth disengagement and unemployment in low 
SES areas in regional Australia is high on government agenda at 
both State and Federal levels.  
UNE Academics worked with the Principal Education Officer, 
DoE, and Senior Pathways Coordinator, to develop a research 
proposal to assess improvement in Careers awareness in 
identified communities in Tenterfield and Bowraville.  
 
Knowledge gained through participation in a Department of 
Premier and Cabinet/ Department of Education working party, 
was applied to this process.  
 

2. For which groups? 
Schools in the Tenterfield and Bowraville communities, which 
are both very low in Socio-economic terms.  
 

3. Why? 
To support Department of Education initiatives, to ensure 
timely career path planning across school communities that will 
maximise the opportunity for students from low SES 
backgrounds to attend university in the future. 
 

4. Where? 
Tenterfield and Bowraville as well as reporting at a conference 
in Tamworth 
 
 
 
 
 
 
 
 

The NSW Department of School Education asked the 
Schools and University Connect program to work on an 
initiative specific to career path planning in schools 
identified as Low SES.  
 
Support was provided to the two school communities 
selected to participate in northern NSW - Tenterfield and 
Bowraville. Specific support was provided to teams in the 
schools.  
 
Both communities have establish new career awareness 
programs that also involve their feeder primary schools.  
 
Feedback from the co-ordinating teachers has been 
excellent and both want to continue a relationship with 
UNE in creating pathways to university for their students. 
 
 
 

1) HEPPP funding 
$6,719 
2) Other funding 
 
 



Title Description and objectives  Progress achieved Expenditure ($) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Title: Becoming and 
Belonging: supporting 
early childhood teacher 
education students to 
become the leaders in 
early childhood 
education settings 
 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☒Transition programs 

☐Academic preparation 

1. What was done?  
An online professional development program was developed, 
which provided a space for low SES early childhood students to 
build networks and share experiences. Students’ concerns 
about leadership roles and responsibilities in early childhood 
settings were elicited via an online questionnaire.  
 
Within the online professional development program, concerns 
were addressed in 3 modules, including:  

1. Equipping yourself, which support students to develop 
their professional identity; what it means to be a leader in 
in early childhood settings; and set goals;  
2. Case studies of two childcare services, whose directors 
took part in one of the focus group meetings;  
3. Action research that empowers students to be reflective 
practitioners and researchers in their setting. 

Questionnaires: 
• 12 low SES students completed the pre-project 

questionnaire, of which 10 agreed to take part in the 
program. Responses from the questionnaire were used 
to develop the online program; 

• 2 directors completed the early childhood education 
director’s questionnaire; 

• 4 low SES students completed the post-project 
questionnaire. 
 

Focus groups 
• 3 focus groups were run via Zoom;  
• 2 current directors took part in the 2nd group, and the 

low SES students involved were able to interact with 
the directors directly.  
 

1) HEPPP funding 
$2,821 
2) Other funding 
N/A 
 
 



Title Description and objectives  Progress achieved Expenditure ($) 

☒Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

 
Two current directors from two early childhood services 
participated in an online focus group meeting with students.   
 

2. For which groups? 
Low SES students in their last or second last trimester of study 
in an early childhood course at UNE 
 

3. Why? 
Graduates of early childhood teacher education courses 
frequently transition to various leadership roles in early 
childhood settings as soon as they have completed their study. 
Current leadership units offered at UNE provide students with a 
strong foundation of the knowledge and skills expected of the 
leaders in the ECE settings. Building upon this knowledge, this 
project aims to support low SES students in addressing the 
specific attributes identified by Early Childhood Education 
management and directors. This targeted approach will 
increase the opportunity for successful employment for low SES 
graduates.  
 
Successful stories are evidence of the continuous support that 
UNE provides students in their transition to work. 
 

4. Where? 
UNE Armidale (Moodle program).  

Online program 
• Concerns and needs of the low SES students were 

identified from the questionnaire data, which 
underpinned the construction of the 3 modules in the 
program; 

• Online forums provided opportunities for students to 
share their experiences, raise questions and connect 
with others; 

• Students found the materials in the program very 
helpful, with 50% being active in the discussion of 
issues and sharing of ideas; 

• Students also find the online meeting with the 
directors invaluable, as they could ask questions and 
learn the approach that the directors adopted in 
addressing issues in the services.  

 
As a small-scale pilot project, this project has a rather high 
completion rate. It has met the objective.  

Title: Pathways to 
University Program for 
the low SES Yazidi 
Refugee Students in 
Armidale 
 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☒Academic preparation 

☒Mentoring, peer 
support, tutoring 

☐Programs for parents 

1. What was done?  
Initiative 1: Support the low SES Yazidi students at the 
Armidale Secondary College with English language support, 
technology and university awareness programs 
Casual teacher, two days per week, at appropriate stages 
across the year worked intensively with students on programs 
designed to improve English through technology, and help 
students develop an understanding of possible pathways to  
university 
 

2. For which groups? 
28 low SES high school students from a Yazidi background 
 

3. Why? 
The project was designed to support the low SES students from 
a Yazidi background in pathways to university, and to make 
connections with them and their families.  The project also 
provided a mentoring opportunity to Yazidi students to help to 

Initiative 1: 
In 2018 this program commenced and worked directly with 
28 low SES students from a Yazidi background, in year 
groups. 
 
One on one Meetings, group observations, and strategy 
sessions were held with the class teacher and the Head 
Teacher, who was an important support. 
 
Through small group support the students made a 
connection with the teacher and start to build a concept of 
future university study, and the opportunities available. 
 
Over time the students were able to log on to their 
computers independently and begin to access emails and 
Google Suites. The final task was for each student to 
present a Google Slide presentation to the whole class on 
Yazidi Celebrations, as set by the class teacher. Students 

1) HEPPP funding 
$12,631 
2) Other funding 



Title Description and objectives  Progress achieved Expenditure ($) 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☐ Access and 
Participation Plan 2018 

improve English and assist them in feeling confident using 
technology at school, home and in the future university 
 

4. Where? 
Armidale High School. 
 
 
 
 
 
 

1. What was done?  
Initiative 2: Visiting mentor/advisor/s 
To establish links with Mrs Dorothy Hoddinott, OAM, the 
former principal of Holroyd High School who developed a 
program where over 60% of low SES refugee students at 
Holyroyd were gaining entry to university. 
 
Mrs Hoddinott OAM, provided support for this initiative by 
delivering workshop/seminars at the Armidale High School, 
including: 

• a Seminar attended by staff from Armidale High School, 
Duval High School and other regional primary Schools with 
a high low SES and disadvantaged student enrolment; 
• a Strategy Session attended by Armidale High School 
Staff, Support Staff, UNE representatives and Teachers; 
• a Q & A Session, including knowledge transfer and future 
planning, to a focus group attended by Armidale High 
School IEC Teachers, Principal, UNE Senior Staff, DOE 
representatives, Rotary Representatives and Armidale High 
School Staff. 
 
2. For which groups? 

Armidale High School Staff, UNE Senior Staff, Dept of Education 
Reps, Rotary Reps, Primary School Staff, Duval High School Staff 
 

3. Why? 
To initiate and engage ongoing, visiting mentors/advisors to 
support and mentor this initiative. 
 

4. Where? 
Armidale High School. 
 
 

developed new friendships and connections with other 
students and staff at the school and UNE representatives. 
They were able to share what they were learning and 
receive assistance from their peers in different classes, with 
the connections built being very beneficial on many levels. 
 
The improvement in using technology over the time was 
astounding. The students benefited from the step-by-step 
instruction, as well as helping each other and the support 
from other students in the school. 
 
Initiative 2: 
The program was enriched through the support of Dorothy 
Hoddinott, who has an established relationship with UNE 
through the Schools and University Connect program. 
She has formed relationships with staff and university 
representatives that will ensure our support of the Yazidi 
community in Armidale continues to thrive. 
The seminar at the school included the Dean of Education 
and other university staff, the Armidale High School 
Principal, teachers and support people from the Armidale 
community with discussions focussed on a range of 
strategies needed to build connections with the university 
and to change mindsets about possible university study.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Title Description and objectives  Progress achieved Expenditure ($) 
 

1. What was done?  
Initiative 3: Term 5 activities in the final two weeks of the 
school year 
Build on the work of the casual teacher throughout term 4 by 
developing a suite of activities for the Term 5 fortnight at the 
end of the school year. These activities would be developed in 
collaboration with the school careers teacher, UNE Marketing 
and UNE Academics in areas of academic interest identified in 
term 4 activities. 
 
 
 
 
 
 
 
 
 
 
 
 

 
Initiative 3: 
The program could not be implemented due to changes in 
the school system. 

Title: Rural Scholars in 
Medicine 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

1. What was done?  
The primary aim of the project was to increase the proportion 
of students from low socioeconomic status (SES) rural 
backgrounds enrolling in medicine at UNE; and ultimately make 
UNE the university of choice for students from low SES rural 
locations wanting to study medicine and be a rural practitioner 
through the Rural Scholars in Medicine Program and Rural 
Scholars Summer School. 
 
Project staff attended the UNE Future of Work forum in 
Tamworth on 13 September 2018.  
 
Project staff engaged directly with 26 low SES high-school 
students and four careers advisers regarding the Rural Scholars 
in Medicine program and the Rural Scholars Summer School. 
 
After establishing contact with the careers adviser at St Ursula’s 
College in Toowoomba, a Careers information evening was set 
for November 2018, where scholars and parents from 16 other 
schools in the Toowoomba area also attended the session. 
The Clinical Dean of the UNE Tablelands Clinical School as well 
as the first Clinical Dean, (who are both general practitioners), 

84 schools with high enrolment of low SES students were 
contacted throughout the NENW of NSW as well as from 
the North Coast, Hunter region, West and Central areas of 
NSW.  65 careers advisers from low SES, rural and remote 
communities across NSW and southern Queensland were 
also contacted to promote the Rural Scholars Summer 
School.  
 
56 applications from all over NSW and southern QLD were 
received with 24 students being accepted for the program. 
 
A five-day Rural Scholars Summer School was conducted for 
24 students and 12 parents in December 2018.  Survey 
feedback received from the attendees shows that 92% of 
attendees were inspired by the Summer School and were 
more likely to study Medicine at UNE because of the 
Summer School experience. 
 
Academic activities were provided on campus in lecture 
theatres, tutorial rooms, the anatomy laboratory, and at 
the Tablelands Clinical School. A medical trivia welcome 
dinner, an inspirational speaker evening, and the formal 

1) HEPPP funding 
$120,000 
2) Other funding 



Title Description and objectives  Progress achieved Expenditure ($) 

☐Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

spoke to 35 scholars and parents.  Including clinicians in these 
outreach visits was invaluable, as rural doctors can advise 
people about being a rural doctor in the best way.  
 
The outreach visit to Toowoomba was aimed at extending the 
reach of the Rural Scholars program to students living, or 
attending school, in a low SES regional centre in Queensland. 
The presentations were well received by the students and 
parents present, and many questions were asked. 
 

2. For which groups? 
Low SES and rural/remote high school students above the age of 
15 years and mature age school leavers who expressed a passion 
for medicine and demonstrated potential to achieve success as 
a medicine student were targeted. 
 

3. Why? 
Outcomes were established for improving performance for low 
SES and regional/remote equity groups. Equity outcomes and 
strategies include: 
a) to meet the 27% rural quota determined by the Australian 

Government for medical students in 2020 and 2021, at a 
minimum; 

b) to steadily increase the enrolment into medicine from low 
SES rural locations to a minimum of 30% of intake into 
medicine at UNE within the next 4 years. 

 
To achieve this, the program is connecting with school 
communities in low SES and rural areas. We invited students to 
participate in a practical ‘week in the life of a medical student’ 
experience at the Rural Scholars Summer School, with the aim 
to inspire, encourage and support them in their dream to 
become medical doctors, demystify the study of medicine, and 
set out a practical path for them to achieve success. 
 

4. Where? 
84 schools, 27 high school students, 14 parents, and 65 careers 
advisers and two other organisations across NSW and southern 
Queensland were contacted, to promote the Rural Scholars 
Summer School.  
 
The Summer School was held at the University of New England 
from 3-7 December 2018, with participants being 
accommodated at Mary White College. 

final dinner were all held on campus at UNE at various 
venues, including the Natural History Museum and 
Booloominbah. 
 
A total of seven medical doctors (general practitioners and 
specialists) from rural locations shared their personal 
experiences with the participants during the Summer 
School, inspiring the students and demystifying the practice 
of medicine.  
 
A total of 13 current JMP medical students participated in 
the summer school to act as inspiration for the participants. 
Four of the students participated throughout the week, to 
ensure continuous presence and support for the scholars. 
The current students shared their own experiences with the 
participants, inspiring them with their personal stories of 
applying for, and participating in, the JMP program. The 
medical students also attended some of the meals to 
facilitate one-on-one and small-group conversations. 
Feedback from the participants and parents showed that 
this was particularly appreciated. 
 
Three Problem Based Learning Tutors were engaged to put 
the summer school participants through their paces in open 
and close PBL sessions. 
 
Two Medical Simulation Laboratory staff and three 
clinicians engaged the participants in practical, hands-on 
demonstrations at the Tablelands Clinical School with the 
help of four current JMP students. Three specialist clinicians 
also contributed short talks during the course of the day. 
 
Two anatomy laboratory staff members assisted by five 
current JMP students ran a demonstration session for the 
students. 
 
We are developing a suite of online resources to promote 
UNE as the preferred choice for high quality practical 
training of medical and health graduates. These will feature 
and showcase alumni who are now practising in rural 
locations and /or special achievements. We updated and 
grew the database established as a basis for contacting 
schools and other organisations. 
 



Title Description and objectives  Progress achieved Expenditure ($) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

This program is planning for data collection and impact 
assessment through actual course applications and 
enrolments into the JMP at UNE, over the next 3 years. 
 

Title: KRUKI - Increasing 
application, enrolment 
and retention of Low 
SES Aboriginal and 
Torres Strait Islander 
students within the 
School of Rural 
Medicine (UNE) 
 
 

☒Outreach activities  

☒Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☒Mentoring, peer 
support, tutoring 

☒Programs for parents 

☒Monitoring student 
progress 

☐Administering student 

1. What was done?  
Assisted low SES Aboriginal applicants for Miroma Bunbilla 
Aboriginal Entry pathway and JMP (Joint Medical Program) 
BMedSC/MD program.  
 
Aimed to retain the current enrolled low SES Aboriginal Student 
cohort studying in the JMP at UNE through building 
partnerships with Oorala. 
One Year 1 Aboriginal Entry Prize (valued at $2,000) was 
offered to an enrolee at UNE, with the first payment of $ 1,000 
being awarded after Census date and the final $1,000 payment 
after successful completion of Year 1, to assist with Year 2 
expenses. 
 
The KRUKI Summer School was held at UNE for low SES 
Aboriginal Student participants. 
 
Outreach contact into low SES schools and communities across 
NSW & QLD was enhanced and built on. Working with 
Aboriginal Education Officers and Careers Advisors from 
schools in low SES locations, we were able to identify potential 
low SES Aboriginal students interested in a pathway to health 
or medicine. Through this, we also engaged with key Aboriginal 
Decision makers. 
 

2. For which groups? 

In 2018, there were 72 low SES Aboriginal Applicants to 
Miroma Bunbilla, which was a 200% increase.  Of those who 
applied to Miroma Bunbilla, 32 passed the entry 
requirements, which is 120% increase from 2017 (n = 14). 
Of those 32, 15 successfully gained entry in the JMP, of 
which 3 came from UNE (increase of 50% from 2017). 
 
Three Aboriginal Academics from UoN plus four Miroma 
Bunbilla prospective students visited the UNE “Taste of 
Medicine at UNE“ campus prior to Miroma Bunbilla. Of the 
four that visited, 3 accepted offers into the JMP at UNE.  
 
To ensure relationships and cultural connections are 
nurtured, ongoing contact with past Kruki students is 
ongoing. Activities undertaken to ensure student success 
included: 
• Face to face meeting with prospective student and 

parents at the Oorala Aboriginal Centre to discuss the 
application process; 

• Assisted local low SES Aboriginal secondary student 
with the UAC process, resulting in this student being 
accepted into the Miroma Bunbilla Program 2018; 

• Ongoing communication with past Kruki students now 
enabled through the development of social media 
presences; 

• Acting as personal/professional referee for Kruki 

1) HEPPP funding 
$202,888 
2) Other funding 



Title Description and objectives  Progress achieved Expenditure ($) 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☒ Access and 
participation plan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Low SES Aboriginal Students from rural and remote NSW who 
are interested in pursuing medical studies at university level. 
 

3. Why? 
The aim of attracting low SES indigenous students to enrol 
in the School of Rural Medicine’s Joint Medical Program is 
to increase access for students from these backgrounds to 
the program, as a means to improve the health outcomes 
of indigenous communities, and to contribute to UNE’s 
Indigenous Engagement Strategy. 
 
The objective of offering the program to later year high 
school students is to bust myths around entry requirements, 
demystify the study of medicine, and support and motivate low 
SES indigenous students to follow the pathway to medical 
students. 
 

4. Where? 
Schools with high numbers of low SES students throughout 
NSW; Service providers and Government departments engaged 
in various locations; Meetings and conferences attended 
intrastate, interstate and internationally. 
 
 
 
 
 
 

students applying for entry into programs, workforce 
positions and scholarships; 

• Ongoing mentoring and advocacy for past Kruki 
students and their families; 

• Ongoing promotion of Kruki and Miroma Bunbilla now 
effective through the development of social media and 
webpages. 

  
 In 2018, of the 2 low SES Aboriginal Students in Year 1, one 

successfully passed Year 1 and entered Year 2; and one 
student withdrew in the first 3 months (50% Pass Rate – 
1/2).   

 For year 2, 1 low SES Aboriginal student successfully passed 
Year 2 and entered Year 3 (100% pass rate).  

 For Year 3, the 2 low SES Aboriginal students both Passed 
and successfully entered Year 4 (100%). 

  
 6 x Prizes to the value of $1000 per student were awarded 

to all existing low SES Aboriginal Medical students to assist 
them with the costs associated with studying medicine at 
UNE. 

 
 20 low SES Aboriginal Students from Years 9-12 at high 

school attended the KRUKI Week camp (increase of 43%), 
which also included: 

• One Elder In Residence (staff); 
• One Elder In Residence (Volunteer); 
• 15 parents; 
• One Male staff supervisor; 
• Two female staff supervisors; 
• Three student supervisors. 

 
The program was successfully completed in its entirety, 
inclusive of cultural content to enhance the academic 
program and ensure Cultural Safety.  
 
Promotion of Kruki included: 

• Community networks and social media in 
consultation with the Oorala Aboriginal Centre; 

• KRUKI page on the School of Rural Medicine 
website established; 



Title Description and objectives  Progress achieved Expenditure ($) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Worked with MAPA to finalise content of 
promotional materials. Contractor sourced filming, 
edit and deliver Kruki promotional video; 

• Kruki Fliers sent to Tamworth and Taree and 
Tablelands Rural Clinical Schools for use when they  
visit local schools; 

• Fliers distributed to New England Rural and 
Community Health Association ( NERCHA) to 
promote Kruki during School visits to rural and 
regional high schools with high low SES student 
numbers;  

• Attended NAIDOC activities in Armidale. 
 
Outreach recruiting into Low SES schools and communities 
(across the New England North West Region, Central Coast, 
Toowoomba QLD) to identify potential candidates 
interested in medicine, provided motivation and support to 
interested students: 

• Armidale High School; 
• O’Connor Catholic School; 
• New England Girls School; 
• Duval High School; 
• Farrer Agricultural High School; 
• Tamworth High School; 
• Oxley High School; 
• Moree high School; 
• Scone Grammar School; 
• Scone High School; 
• Singleton High School; 
• New Lambton High School; 
• Toronto High School; 
• Quirindi High School; 
• Tamworth South Public School; 
• Oxley Vale Public School; 
• Hillvue Public School; 
• Westdale public School; 
• Tamworth Public School West Tamworth Public 

School; 
• Peel High School; 
• Oxley High School; 
• Tamworth High School; 
• Tamworth Family Support Services; 
• Barraba Central School; 



Title Description and objectives  Progress achieved Expenditure ($) 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Bendemeer Public School; 
• Blackville Public School; 
• Boggabri Public School; 
• Bullimbal School; 
• Carroll Public School; 
• Curlewis Public School; 
• Currabubula Public School; 
• Dungowan Public School; 
• Duri Public School; 
• Kootingal Public School; 
• Nemingah Public School; 
• Moonbi Public School; 
• Tamworth High School Peel High School; 
• Farrer Memorial Agricultural High School; 
• Calrossy Anglican School; 
• Carinya Christian School; 
• Oxley High School; 
• Mc Carthy Catholic College; 
• Westdale Public School; 
• Oxley Public School; 
• St Edwards Public School; 
• St Joseph’s Public School; 
• South Tamworth Public School; 
• West Tamworth Public School; 
• Tamworth Public School; 
• Hillvue Public School; 

 
Service Providers visited to promote Kruki: 

• TAFE NSW; 
• Hunter New England Local Health District; 
• Coledale Community Centre; 
• Healthwise Armidale and Tamworth; 
• Tourist Information Centre Wallabadah; 
• Tamworth Rural Referral Hospital; 
• Scone Hospital; 
• John Hunter Hospital; 
• Armidale Hospital; 
• Tamworth Local Lands Council; 
• Tamworth Aboriginal Medical Service; 
• Armajun Aboriginal Medical Service; 
• Awabakal Newcastle Aboriginal Co-operative. 

 



Title Description and objectives  Progress achieved Expenditure ($) 
Engagement nationally: 

• Aboriginal Academic Lecturer presented and 
promoted UNE School of Rural Medicine Kruki 
program at the 6th World Curriculum Studies 
Conference Dec 9-12, 2018 - Melbourne, Australia; 

• Aboriginal Academic Lecturer attended and 
participated in the Minister for Indigenous Affairs 
National Consultation Process in Sydney NSW 
entitled “Building Better Lives For Ourselves”. 

 
 
 
 

Title: UNE Discovery 
Voyager 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

1. What was done?  
The UNE Discovery Voyager Program is an interactive program 
of hands-on science workshops and experiences that combine 
Science, Technology, Engineering, Arts and Maths (STEAM). 
These experiences aim to cultivate a love of life-long learning in 
students from an early age, and to inspire them to consider 
following this through into higher education beyond school.  
 
Specifically: 

- The team facilitated up to 4 concurrent activities that 
were interactive, content-rich experiences in STEAM; 

- We provided positive role modelling to students in 
STEAM, critical thinking, creativity, curiosity and a love 
of learning; 

- We initiated conversations about lifelong learning in 
low SES communities in regional NSW; 

- We worked with academics to develop & showcase 
research-based activities; 

 
- The Discovery Bus: 
- Visited ~100 schools in northern NSW; 
- Engaged with ~7,000 students in low SES, 

disadvantaged and indigenous areas from 
Kindergarten to Year 10; 

- Facilitated interactive experiences in STEAM across 13 
activities, and developed 8 more activities throughout 
the year; 

- Engaged with the public at Open Days, Festivals and 
Shows in high impact, high visibility events throughout 
NSW. 

 

In 2018, the Voyager program made significant progress 
towards immediate deliverables, and have gone above and 
beyond these to set up further partnerships, working 
towards setting up a sustainable outreach & engagement 
model for UNE in our northern NSW catchment. 
 
Below is a summary of progress in 2018 which includes 
program evaluations and school bookings, student and 
activity overview. 
 
During 2018: 
- Discovery Voyager engaged with 7,631 students from 

Kindergarten to Year 10 from 112 different schools 
across northern NSW, of which approximately 79% 
were low SES schools, including: 
- Timbumburi Public School; 
- Moonbi Public School; 
- St Philomena’s Primary School Moree; 
- Deepwater Public School; 
- Wallabadah Public School; 
- Dungowan Public School; 
- Pallamallawa Public School; 
- Bowraville Central School; 
- Coolah Central School; 
- Coonabarabran High School; 
- Sandon Public School; 
- Ulmarra Public School; 
- Dundurrabin Public School; 
- Westdale Public School; 
- Red Range Public School; 
- Gilgai Public School; 

1) HEPPP funding 
$786,743 
 
2) Other funding 
$10,000 from Telstra 
sponsorship 
 
 
 



Title Description and objectives  Progress achieved Expenditure ($) 
2. For which groups? 

The Voyager team engaged with low SES schools in northern 
NSW, including public, private, Catholic schools and community 
groups & organisations. The students engaged with come from 
low SES, disadvantaged and indigenous backgrounds. 
 

3. Why? 
Competency measures for STEM in Australian students are 
declining. Teachers face complex challenges in the teaching of 
STEM subjects including lack of confidence, time and content 
knowledge for increasingly demanding STEM syllabi. In 
addition, we know that engagement in learning at schools is 
also declining, particularly in STEM subjects.  
 
The Discovery Voyager program seeks to enhance engagement 
in STEM, and aid in the delivery of STEM curricula to low SES 
students. Further to this, the program facilitates 
interdisciplinary activities that highlight for teachers the 
interconnectedness of STEM and all other facets of learning. 
The Discovery Voyager visits provide a different approach to 
STEAM learning, which invigorate both teachers and students. 
 

4. Where? 
Our program reaches out to students from Kindergarten to 
Year 10 in primary and secondary schools around the New 
England (NE), North West (NW) and North Coast (NC) regions of 
NSW with high enrolment of low SES students. 
 
 

- St John’s Primary School Kempsey; 
- Newling Public School; 
- Casino Christian College; 
- Ashford Central School; 
- Dorrigo Public School; 
- Wytaliba Public School; 
- Grafton Public School; 
- Oxley Vale Public School. 

 
- 10 Voyager staff members developed and delivered 

activities, finalised risk assessments, created website 
and social media content, and drove development of 
workshops and extension activities; 
 

- The program engaged with the public at 5 large festival 
events, through facilitation of hands-on, interactive 
experiences, and highlighted research and educational 
possibilities at UNE to members of the public, 
including: 
- Approx. 400 people at the Science and 

Engineering Challenge, UNE; 
- Approx. 500 people at Minerama Fossicking and 

Gem Festival in Glen Innes; 
- Approx. 50,000 at the Royal Easter Show, Sydney; 
- Approx 6,000 at World Science Festival, Brisbane; 
- Approx. 1,000 at Science on the Road, Tamworth. 

 
- Collected evaluations from teachers about the program 

and their visit experience, with overwhelmingly 
positive results. 
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Title: UNE GRASS 
(Industry Placement 
Scholarships and 
Teacher PD activities) 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 
☒Administering 
student scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

1. What was done?  
The UNE GRASS Industry Placement Scholarship (IPS) program 
incorporated the following activities: 
- Program of school visits engaging with over 600 year 11 & 

12 science students in 23 secondary schools in the New 
England, North West and Mid North Coast low SES regions 
of NSW;  

- Applications were received from 55 low SES students to 
take part in the scholarship; 

- Thirty one students were invited to the UNE GRASS student 
camp held 2-3 July 2018.    

 
The UNE GRASS student camp enabled the selected low SES 
students to engage with industry leaders and agricultural 
scientists to:  
- complete leadership activities;  
- discover the smart and cutting edge science supporting 

Australian agriculture;  
- tour award winning industries;  
- gain an insight to the opportunities for students at UNE 

through overnight experience on campus, personalised 
discussions with course coordinators and discovering the 
UNE experience.  

 
Based on their application and working with the students on 
camp, 16 low SES students were offered a full scholarship and 
completed a 5 day industry placement in an area of work of 
their selection. 
 
The UNE GRASS Teacher Professional Development (TPD) 
program incorporated a two day professional development 
event which included day and evening functions.   

Registrations were received from 92 teachers from 58 low SES 
schools located in the NENW, NSW Mid and North Coasts, 

In early 2018, we contacted those students previously 
engaged in the GRASS IPS activities to learn intentions for 
tertiary studies following their GRASS experience and to 
compare with intentions at time of application.  
 
As a result the program can confirm:   

- 78% of those students engaged through the full 
GRASS scholarship have moved into tertiary 
studies at UNE in environmental/rural science 
following their engagement I their program; 

- Of those students completing the IPS in 2017 and 
continuing studies at UNE, 40% had changed 
tertiary intentions to UNE following their 
experience.  

- Furthermore, data analysis completed at UNE in 
2018 has confirmed that the students who have 
completed this scholarship and continued studies 
at UNE are performing at a higher Grade Point 
Average, a higher Credit Point Average and are 
making faster progress to the completion of their 
degrees as compared to their peers at the 
university.  

 
These findings confirm the aspirational building and 
transformational experiences of students engaged in the 
program, and quantifies that these students are higher 
performing with greater retention following their GRASS 
engagement.  
 
All UNE GRASS activities are evaluated through UNE 
evaluations. Students complete feedback evaluation forms 
following the IPS student camp and again on completion of 
their industry placement. 
 
The following graphs contain a summary of the responses 

1) HEPPP funding 
$142,929 
2) Other funding 
 



Title Description and objectives  Progress achieved Expenditure ($) 
Sydney, ACT and Western NSW.  

 
2. For which groups? 

School teachers and students engaged through the GRASS 
program activities include those from low SES public, 
independent and catholic schools.  
 
The program directed greatest efforts to increase participation 
from targeted low SES schools. Targeted schools were those 
identified from the “My Schools database”- a rural and regional 
assessment with SES status ranking of independent, Catholic 
and Government schools along with the Department of 
Education and Communities (DEC) Family, Occupation and 
Education Index (FOEI) data. The DEC FOEI data provides 
rankings of schools based on their socio economic background, 
Aboriginal background, English language proficiency, low level 
adjustment for disability and location. 
 

3. Why? 
This UNE GRASS program focuses on connecting secondary 
science teachers and low SES students with the science 
supporting Australian agriculture and the associated career 
paths available following a tertiary pathway. 
 
University, State and Federal government reviews into 
agricultural education, skill development and work force 
demand highlight the need to increase the number of 
university graduates in the science and agriculture sector to 
meet demand. To this effect, the work towards increasing the 
number of able university graduates moving into careers 
supporting Australian agriculture is benefiting the wider society 
in general. 
 

4. Where? 
Teachers registering to attend the teacher PD travelled from 
across NSW as far afield as Lightening Ridge, Broken Hill, ACT, 
Northern rivers, Mid North Coast and locations in between, 
whilst some teachers travelled interstate to attend this event.  
 
Schools engaging with the UNE GRASS IPS were located 
primarily in the New England, North West and Mid North Coast 
regions of NSW.  
 

received from students engaged in the scholarship camp 
and industry placements. 
 

 
 

 
 

In preparation for the GRASS Teacher PD event, 
applications were prepared and were successfully awarded 
to have event endorsed by the highly regarded NSW 
Science Teachers Association (STA) and NSW Education 
Standards Authority (NESA). In total, 42 key leaders in 
secondary science education; school teachers; research 
scientists; and industry leaders, contributed to this event. 
 
Teachers were surveyed about the experiences, and the 
following graph contains a summary of responses received 
in the evaluation forms: 



Title Description and objectives  Progress achieved Expenditure ($) 
All GRASS events and activities were held on campus at UNE, 
with tours of local industries being conducted. 
 

 
 

 
 

 
 
 
 
 
 
 
 
 
 

Title: UNE HSC Booster 
Days 

1. What was done?  
The Faculty of SABL offer HSC Booster Days across all our 

The HSC Booster Days program: 
• Was held on campus at UNE Armidale on Monday 

1) HEPPP funding 
$53,267 



Title Description and objectives  Progress achieved Expenditure ($) 
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regional low SES schools, and the School of Education also 
joined to incorporate general maths sessions.   
 
Held over two days on campus at UNE, the HSC Booster Day 
program attracts Year 12 students from low SES backgrounds in 
rural and remote schools across Northern NSW: 
• These students attend UNE Campus for sessions in 15 

subjects run mostly by UNE academics to boost their HSC 
studies and experience hands on activities they do not 
undertake at school; 

• These students were assisted in their accommodation and 
catering costs to facilitate attendance when resources are 
limited for opportunities such as this. 

 
2. For which groups?  

Low SES and Indigenous Year 12 students from rural and 
remote schools in Northern NSW. 
 

3. Why?  
Low SES students from indigenous, remote and rural areas, and 
small schools are often prevented from attending educational 
outreach events due to the costs associated with travel and 
attendance.  Providing accommodation and meals significantly 
increases the number of students that are able to attend and 
therefore benefit from these events.   
 
Furthermore, student experiences on a University campus in 
the final years of high schools can be instrumental in helping 
them make a decision to continue on to University, especially 
for students from low SES, rural and remote areas who may not 
have visited a university campus before. 

 
4. Where?  

The event took place at the UNE Campus, Armidale 
 
 
 
 

June 4th and Tuesday June 5th 2018; 
• 600 Year 12 students from low SES backgrounds 

across Northern NSW attended the HSC Booster 
Days event; 

• 25 academic staff from the SABL and HASSE 
faculties and visiting specialists facilitated 15 
different HSC focused sessions across the two 
days; 

• Campus tours were run during each of the four 
sessions each day for those students, parents and 
teachers who were not attending curricula 
sessions at that time; 

• Accommodation was provided for students and 
teachers who had to travel more than 110kms to 
attend the event in Armidale. 

2) Other funding 
 
 
 

Title: Science on the 
Road 

☒Partnership activities 

1. What was done?  
Science on the Road was a partnership between the University 
of New England and the Australian Museum to bring hands on 
experiences in STEM to low SES regional, rural and remote 

• During the two days of October 18 and 19, 2018, 467 
low SES students from Year 5 to Year 10 attended the 
STEM event, along with 23 teachers; 

• On Saturday October 20, it was estimated that over 600 

1) HEPPP funding 
$60,976 
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students in and around the Tamworth district.  
 
Science on the Road provided subsidised travel to schools from 
around northern NSW to bring students from Year 5 – Year 10 
to the centre of Tamworth for hands on, interactive STEM 
activities across disciplines, facilitated by real scientists in real 
research and teaching labs. Furthermore, they were exposed to 
experiences from a national institution: The Australian 
Museum. 
 
Primarily, the event aimed to inspire low SES school students 
and citizens of New England to embrace a love of learning, 
curiosity and science through partnering with a major 
metropolitan based national institution. 
 
A 3-day STEM extravaganza was run based in the centre of 
Tamworth. Two days were dedicated to students from low SES 
primary and high schools, and the third day was a community 
day open to the public. 12 activities were run over the 3 days. 
 

2. For which groups? 
Students from low SES, rural, remote and regional Australia, 
with a contingent of Aboriginal students. 
 

3. Why? 
Competency measures for STEM in Australian students 
continue to decline, and engagement in science is often due to 
lack of real life or confidence-building experiences. Teachers 
face complex challenges in the teaching of STEM subjects, 
particularly in rural, regional and remote areas. Students from 
low SES, rural, remote and regional Australia often either do 
not have the proximity, inclination or opportunity to 
experience educational offerings on a university campus before 
graduating from high school.  
 
 
 
 
 
These hands on experiences alter the aspirations of 
participating students to include tertiary education as an option 
when it previously was not.  Embedded into annual education 
planning, these events can normalise the conversation around 
university, and lead to increased students leaning toward UNE 

visitors participated in the public day in Bicentennial 
Park; 

• 13 academics, technical staff and demonstrators 
contributed to 4 science activities and shows run by 
UNE academic staff; 

• 8 UNE Discovery staff facilitated 4 activities, including 
an open day style EXPO in Fitzroy St in the centre of 
Tamworth; 

• 6 Australian Museum staff travelled to Tamworth to 
facilitate 4 activities including an indigenous science 
workshop and open day style EXPO booths in Fitzroy St; 

• 18 volunteer guides & helpers from UNE, ANZ Bank and 
Tamworth City Council gave their time to coordinate, 
guide, wrangle and inspire students, teachers and the 
event itself;  

• 17 schools received travel subsidies that enabled them 
to travel to Tamworth to the event; 

• UNE Marketing and Public Affairs contributed street 
banners that dominated Fitzroy St and provided highly 
visible UNE branding, as well as a staff member to 
answer enquiries about enrolment at UNE; 

• Collaboration between UNE, Australian Museum, 
Tamworth City Council and various commercial 
operators in Tamworth contributed to smooth 
operations; 

• Partnered with In Situ Science and the New England 
North West Regional Science Hub to run a Science 
Trivia Night; 

• The Australian Museum prepared a final report of the 
event, including evaluations.  

 

2) Other funding 
In kind from UNE 
Marketing & Public 
Affairs for street 
banners. 
 
In kind from 
Tamworth City 
Council for event 
management help, 
facilities and traffic 
management, road 
closures. 
 
 



Title Description and objectives  Progress achieved Expenditure ($) 
as their preferred option. 
 

4. Where? 
Tamworth, NSW.  The event was a high visibility event in 
central Tamworth and was spread between the Tamworth 
Town Hall, Tamworth UNE Centre, Fitzroy St and Bicentennial 
Park, including an open day style EXPO to which the 
PowerStation Museum in Tamworth also contributed. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Title: UNE SABL Field 
Days, Expos and School 
visits 

☒Partnership activities 
(outreach) 

☒Inclusive entry 

1. What was done?  
The Faculty of Science, Agriculture, Business and Law (SABL) 
conduct Field Days and Expos off campus as well as facilitate 
visits from low SES schools to the UNE Campus to showcase the 
opportunities for students from low SES schools to attend 
University once they have finished their secondary schooling.   
 
Many students do not realise the opportunity to attend 

• Rural Ag Youth (RAYG) was held in Walcha and  
demonstrated Agricultural activities to around 100 high 
school students from small low SES schools around the 
region; 

• Rockhampton Beef Week is held every three years and 
draws a crowd of over 100 000 from around Australia.  
UNE was able to talk to many high school students who 
were from the Rockhampton area or who had travelled 

1) HEPPP funding 
$321,258 
 
2) Other funding 
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University regardless of their ATAR due to other pathways 
offered.  In many cases the careers being showcased include 
those non-traditional areas, such as maths, science, technology 
and agriculture. 
 

2. For which groups?  
Low SES and Indigenous school students 
 

3. Why?  
By hosting students on campus as well as attending field days 
and expos off campus, students from indigenous, remote and 
rural areas and small schools are able to see and hear about 
opportunities offered by UNE.   
 
Students are able to dedicated staff in a private setting and ask 
questions about study that they may not be able to in other 
circumstances.  In many cases we are showcasing careers in 
non-traditional areas for women such as maths, science, 
technology and agriculture.  In addition by welcoming students 
to our campus in school groups we are enabling them to see a 
University Campus in an environment they are comfortable in. 
 

4. Where?  
UNE Campus, Gunnedah, Brisbane, Sydney, Armidale, Guyra 
 
 

to Rockhampton to compete with their school in the 
Beef Week Cattle Shows.  We were able to conduct 
outreach activities with low SES students, enabling 
them to apply for early entry as an alternative pathway 
into university, as well as outlining the courses that are 
available and the on campus accommodation options; 

• Sydney and Western Sydney Careers Expos were held 
during May and June 2018.  At these expos around 
30,000 high school students from around NSW attend.  
We spoke to around 300 low SES students on an 
individual basis as well as their parents in many cases.  
Again we were able to outline the opportunities 
available to them regarding attending Universities as 
well as advising them on careers opportunities; 

• Farrer Careers Fair was held in June 2018.  This event 
saw students from around the region of North West 
NSW travel to Tamworth to look at the career 
opportunities in Agriculture.  We were able to 
showcase to these students the pathways to entry to 
University and the broad range of careers on offer in 
Agriculture at UNE; 

• Agquip is an event held in Gunnedah every year and 
has attendees from across Australia.  UNE holds a stand 
and connects with high school students, adults and 
alumni.  We are able to showcase pathways to 
University as well as displays to show careers; 

• National Ag Day Cattle Clinic is an event held annually 
on campus at UNE.  This day brings about 200 low SES 
students to UNE to participate in livestock handling 
skills.  This event attracts low SES students as well as 
indigenous students.  We have had comments from 
teachers that this event has had students saying that 
they never thought of going to University but they now 
hope to. 

 

Title: SMART Farm 
education experience 

 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

1. What was done?  
UNE Rural Properties including the SMART Farm Innovation 
Centre serve as a research, education and outreach facility not 
only for the SMART Farm itself but for UNE-led global advances 
in agriculture research and development.  

The Education Officer at the SMART Farm has a primary 
responsibility to engage low SES students from secondary 
schools in the catchment area, exposing them to the world of 
the primary producers of our future, agricultural research, 

The SMART Farm Education officer continues to deliver 
Professor David Lamb’s “WOW” presentation of the SMART 
Farm Innovation Centre, including demonstrating several 
technologies and the command centre. 
 
Activities conducted during school visits include: 

• NDVI- Estimating biomass (hand-held 
Greenseekers); 

• Em38- Soil conductivity; 
• Understanding GPS; 

1) HEPPP funding 
$55,895 
2) Other funding 
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technological advances, and farm management in action, 
ultimately leading to the possibility of science study at a 
tertiary level.  Activities conducted during visits are varied, and 
expose students to technologies and activities that they would 
not be able to engage with at school. 

2018 achievements included 38 school visits from rural and 
regional low SES schools, and included the engagement of 
Academics and Researchers to provide presentations and 
practicals to add further interest and dimension to the 
students’ visits. Additionally, 2018 saw several schools opting 
for 2 days visits which included staying at UNE college dorms.  
In addition, several field events/shows were attended, which 
included the Royal Easter Show, Agquip, and Agvision. 
 

2. For which groups? 
Low SES and remote/rural schools were targeted. 
 

3. Why? 
With participation rates in secondary school sciences and 
agriculture on the decline, and general student engagement 
becoming increasingly challenging; there is an increasing need 
to address these issues to ensure we have the next generation 
of scientist and agriculturalist to combat global food security 
and other humanitarian issues.  
 
The UNE SMART Farm Innovation Centre, surrounding SMART 
Farms, and facilities on campus provide exciting and engaging 
resources to showcase to school students the possibility of a 
science/agricultural career.  
 
These facilities can provide rural and remote low SES students 
with a snapshot of the latest rural and agricultural research and 
technology, with presentations, tours, and hands-on activities. 
These activities address syllabus outcomes, as well as providing 
general learning enrichment opportunities, which may not 
otherwise be available to many of the low SES, remote/rural 
and small schools. 
 

4. Where? 
The majority of activities occur at the SMART Farm Innovation 
Centre on Kirby Farm. However, tours of the UNE campus 
facilities including the CART complex and Glasshouses are 
conducted, as well as tours out to Tullimba feedlot.  

• Accelerometers - monitoring livestock behaviour; 
• Creating stress detection glasses; 
• Drones - Agricultural applications; 
• Driverless tractors (in conjunction with UNE 

Discovery); 
• Ask Bill - a program to manage a virtual sheep 

farm; 
• Drones - GIS applications (mapping); 
• Utilising a suite of free apps to measure and 

manage biomass for stocking rates (Decipher and 
MLA stocking rate calculator). 

 
Activities under construction during 2018 include: 

• Coding - block coding mini drones; 
• Zonal Mapping - collecting field data to create farm 

management zones/strategies via mapping scripts; 
• Drone NDVI - Advancing on hand-held devices and 

collecting NDVI images from a drone; 
• Sheep ‘Smart Shepherd’ sheep mothering devices. 

 
 



Title Description and objectives  Progress achieved Expenditure ($) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Title: Transitioning 
Rural and Remote 
Students  

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☒Transition programs 

☒Academic preparation 

1. What was done?  
The objectives of this project were to develop strategies for the 
Faculty of SABL at UNE to attract and recruit students from low 
SES backgrounds (Recruitment Strategy), strategy to support 
the transition of low SES students to graduate employment 
(Post-graduation Strategy) and strategy for supporting low SES 
students’ transition through their studies (Academic Transition 
Strategy).  
 
In the first stage, the project focus was on review and research, 
including reviewing relevant literature; benchmarking against 
other universities; identifying key staff and students to 
contribute to the project; and ascertaining what strategies and 

Key staff engaged 
- During the project, 134 key Academic and 

professional staff were engaged including Academic 
managers of the Schools, Education Convenors of 
the Schools and discipline, first year advisors, course 
coordinators, unit coordinators, lecturers, service 
providers and so on; 

- Engagement activities were mainly carried out with 
face-to-face meetings with some email 
correspondence and phone conversations; 

- A question sheet was created to make sure the 
focus of the meetings was maintained; 

- Feedback and suggestions were gathered during 

1) HEPPP funding 
$118,706 
2) Other funding 
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resources currently exist.  
 
The second stage of the project involved engaging with 
academic and professional staff and current low SES students. 
This engagement related to all three objectives of the project, 
as feedback from staff can help identify gaps and their 
suggestions will assist in building the foundation of strategies 
and recommendations. Feedback from current low SES UNE 
students provides their perspectives and assists in informing 
the development of the strategies and recommendations. 
 
The third stage was the development of strategies and 
recommendations for transitioning the low SES students. Based 
on research and staff and student feedback, strategies and 
recommendations were developed. Feedback on the developed 
strategies and recommendations was provided by key staff 
members and improvements made. 
 
The last stage was the implantation of the strategies and 
recommendations within the SABL faculty, which has occurred 
during 2018, whilst some other recommendations may be 
implemented as future projects. 
 

2. For which groups? 
Low SES Students in Faculty of SABL 
 

3. Why? 
Students with low Socio Economic Status (SES) are under-
represented in Australian universities.  Compared with their 
peers, these sometimes face more challenges with accessing 
tertiary education, transitioning into their studies and entering 
employment after graduation.  
 
Three key transition stages were identified as the focus of the 
project: pre-access and access, academic transition and 
employment transition. Students at those three key transition 
stages will be assisted in navigating transitions to study at UNE, 
through their course, completing their course and future 
directions to employment or further study through strategies 
and resources. 
 
The faculty of SABL will be able to recruit, engage and support 
low SES students better by gaining an overview of existing 
activities and programs that assist low SES students in the three 

this process, which informed the outcomes of the 
project. 

 
Low SES students engaged through an online survey and a 
face-to-face focus group 

- Low SES student engagement was conducted by a 
survey and a follow up face-to-face focus group, 
working in conjunction with another HEPPP project 
being run within SABL; 

- 115 responses to the online survey were received 
and analysed; 

- A focus group of students was also conducted, using 
the same questions; 

- Students were surveyed about the reasons to study 
at university, their challenges at university, support 
services they were aware of, their desire to 
communicate with other students, skills they need 
to succeed at university and ways they would like 
the university to help with their career; 

- The results gathered informed the strategies 
developed as the outcomes of the project. 
 

Research 
- Research was conducted within the scope of this 

project, including reviewing relevant literature and 
benchmarking against other universities; 

- The research conducted related to the all three 
Project Objectives; 

- A literature review into low SES students, their 
participation and ways to support the students was 
conducted, identifying a complex relationship 
between low SES, low ATAR and academic 
performance; 

- The UNE website and websites of other Australian 
universities were reviewed to identify what 
programs and activities targeting low SES students 
are being implementing throughout the sector.  
 

Strategies and recommendations developed and 
implemented 

- An overview of current activities and programs at 
SABL was gained through staff and student 
consultations to determine what strategies were 
already in place;  



Title Description and objectives  Progress achieved Expenditure ($) 
key stages (pre-access, academic transition and employment 
transition). By understanding current situations and identifying 
gaps, strategies and recommendations can be implemented 
across the faculty to provide a support network that is 
consistent and welcoming. 
 

4. Where? 
Armidale Campus and online students 
 
 

- Although there are a variety of activities and 
resources existing in SABL in attracting, supporting 
low SES students in academic and employment 
transition, opportunities for further development 
were identified; 

- This was achieved by collecting and analysing 
feedback and suggestions from students and staff, 
as well as benchmarking against other universities; 

- New strategies were developed for the Faculty, 
along with the expansion on some existing school 
programs and activities to encompass the whole 
Faculty; 

- Strategies to attract, retain and assist in 
transitioning out low SES students have been rolled 
out within the Faculty. 

 
 
 
 
 
 
 
 
 
 
 
 

Title: Online Peer-to-
Peer Portal 
 
☐Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☒Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 

1. What was done?  
The focus of this project was to facilitate the engagement of 
low SES students, thereby increasing retention rates, and 
providing student leadership opportunities. The Project 
Objectives were:  

a.   Review student engagement online resources targeted at 
low SES students; 

b.   Identify LMS and/or platforms appropriate for a student 
engagement portal that enables change and growth over 
time through benchmarking other universities’ models; 

c.   Develop an online peer-to-peer portal to support low SES 
students’ engagement and implement it for Trimester 3, 
2018; 

d.   Identify and support student representation and develop 
leadership opportunities for low SES students in the 
peer-to-peer portal at unit, discipline and faculty level. 

 

- A review of the faculty’s and university’s online 
resources was undertaken, with strengths and 
weaknesses being identified;  

- Benchmarking of other universities’ websites and peer-
to-peer interaction facilities was also undertaken.  

- An on-campus focus group including low SES students 
was held and an online survey of low SES students 
offered to gather feedback on their ideas of what 
would have helped them during their studies.  

- 115 students responded to the online survey. According 
to the ABS Index of Relative Socio-economic Advantage 
and Disadvantage, percentage of respondents in 
Categories 1-2 (most disadvantaged) = 31.25% (35), 
percentage of students in Category 3 = 25.00% (28); 

- Various platforms were explored before choosing one 
suitable for the purpose of building the website; 

- Discussions were held over the use of Moodle and 

1) HEPPP funding 
$50,000 
2) Other funding 
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Research on student engagement strategies was undertaken as 
well as benchmarking other universities’ student facilities and 
opportunities. 
 

2. For which groups? 
Low socio-economic online students were the target group for 
this project. 
 

3. Why?  
The creation of an online Portal will enhance student retention 
by facilitating the ease of finding relevant student focussed 
information, and therefore help the student navigate the 
complexities of student life and study. Quite often a student 
doesn’t know what help is available nor where to find it, so the 
Portal aims to clarify the help that is available and where/how 
to access it. Studying online can also be fraught with loneliness 
and feelings of isolation. A secure online space for peer-to-peer 
communication engenders a sense of belonging amongst online 
students, and it will help to reduce the points of difference 
between on campus and online student cohorts. The peer-to-
peer interaction space will also provide equity in participation, 
leadership and representation opportunities for all students. 
 

4. Where?  
The project has been designed for the Faculty of SABL – Online 
at UNE. 

Facebook as most suitable secure spaces for peer-to-
peer social communication. Facebook was the 
preferred space of students. A justification for the use 
of Facebook was developed; 

- Various visual designs were explored with the idea of 
maximising student engagement. A simple, uncluttered 
interface was chosen as the easiest to read and use; 

- By project end, a test website was designed ready for 
approval and trialling undertaken; 

- Peer-to-peer spaces were designed for both Moodle 
and Facebook, ready to trial alongside the website. 

- Data regarding the trial will be collected following the 
end of T1 2019. 
 

A recommendation was made as a project outcome for a 
professional UNE staff member and a UNE student 
representative to monitor the peer-to-peer communication 
facility in each study area (participation could be 
acknowledged through the New England Award). 
 

Title: Building 
Indigenous Curricula 

☐Partnership activities 
(outreach) 

☐Inclusive entry 
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☐Transition programs 

☐Academic preparation 
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support, tutoring 

☐Programs for parents 

☐Monitoring student 
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☐Administering student 

1. What was done?  
An audit of indigenous content in the Faculty of Science, 
Agriculture, Business and Law (SABL) courses and units was 
undertaken to identify: 

- Which units have Indigenous content; 
- What does that content consist of? 
- Is it noted in the unit descriptions and/or learning 

outcomes? 
 
An online database was developed to facilitate the auditing 
process which holds 831 unit details imported from the UNE 
Course and Unit Catalogue, and clearly identifies the 
Indigenous education contained within each unit. 
 
Liaison with Unit Coordinators was undertaken to discuss 
Indigenous content in their units, identifying the key areas 
where Indigenous content could be added or expanded. 
 

The Audit results achieved using the Online Database: 
- 46 units identified as having Indigenous content; 
- 32 units identified as ‘could have’ Indigenous content 
- Liaison to discuss Indigenous content in units: 
- Discussions held with 20 unit coordinators to increase 

indigenous content within their units in the faculty. 
 
 

1) HEPPP funding 
$35,000 
2) Other funding 
Nil 
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Contributions to the design and implementation of teaching 
materials and practices relating to Aboriginal and Torres Strait 
Islander people and communities was undertaken. 
 

2. For which groups? 
Low SES, Low SES and Indigenous 
 

3. Why? 
This project, to enhance indigenous content in units at UNE was 
undertaken in an effort to ensure students from low SES and 
low SES and Indigenous cultures have more content in units 
and course that is applicable to them. 
 
The project also addresses the following: 

- Aboriginal and Torres Strait Islander Education Policy 
(AEP) Goal #6 – To provide all Australian Students with 
an understanding of and respect for Aboriginal and 
Torres Strait Islander traditional and contemporary 
cultures; 

- Universities Australia National Best Practice 
Framework for Indigenous Cultural Competency in 
Australian Universities (2011) Guiding Principle #2: 
Teaching and Learning – All graduates of Australian 
universities should be culturally competent; 

- Universities Australia National Best Practice 
Framework for Indigenous Cultural Competency in 
Australian Universities (2011) Guiding Principle #2: 
Recommendation 1: Embed Indigenous knowledge 
and perspectives in all university curricula to provide 
students with the knowledge, skills and 
understandings which form the foundations of 
Indigenous cultural competency; 

- A recent review by UNE Oorala Aboriginal Centre 
identified the poor mapping of Indigenous content 
throughout UNE courses and units and poor 
engagement with indigenous communities and 
industries in our region. 

 
4. Where? 

UNE Faculty of Science, Agriculture, Business and Law 
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Title: Targeted SABL 
Engagement Activities: 

- Coding Challenge 2018 

- Agmentation 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

UNE CISCO Youth Coders’ Challenge 2018: 
1. What was done? 

- Collaboration was undertaken with a high profile industry 
partner (CISCO) to pilot a coding challenge at UNE for low 
SES high schools students during 2018; 

- The objective was to create a real-world coding challenge 
that would be meaningful to Year 7 to 11 students from 
low SES backgrounds; 

- Teachers and technologists were engaged to demonstrate 
education and career pathways for young people in the 
New England North West region; 

- Stimulate interest amongst the business community in 
regional technology talent and how business solutions are 
being designed through technology. 

 
The Project Officer engaged with six regional Low SES School 
Career advisors and business studies teachers to confirm their 
participation in a real-world coding challenge held at UNE 
School of Education StemmED Teaching Laboratory.   
 

2. For which groups? 
Low SES School Students from the New England North West 

UNE CISCO Youth Coders’ Challenge 2018: 
Six regional low SES schools attended the UNE School of 
Education StemmED Teaching Laboratory to collaborate 
with a high profile industry partner (CISCO) in the Coding 
Challenge on Friday, 19th October.  This event was 
coordinated by the UNE SMART Region Incubator (within 
the UNE Business School).  
 
The event saw students from schools break into teams to 
learn and develop coding skills, using line detection and 
object detection.  The event required the students to 
combine these two elements to help navigate an mBot 
robot around an elaborate maze. Racing alongside industry 
leader technical engineers from CISCO, the objective was to 
have the mBot robot travel the fastest through the maze.  
 
This project achieved Pre-Access outreach to low SES 
schools & communities via:  
- Engaging with Year 7 to 11 students from low SES 

regions; 
- Allowing these students to collaborate with a high 

profile industry partner (CISCO) to pilot a coding 

1) HEPPP funding 
$40,279 
2) Other funding 
Nil 
 
 



Title Description and objectives  Progress achieved Expenditure ($) 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other: 
_______________ 

☐ Access and 
Participation Plan 2015-
2017 
 
 

region of NSW 
 

3. Why? 
Having students attend the Coding Challenge 2018 event has 
resulted in them participating in a real-world coding challenge 
that was meaningful to them, working alongside industry 
experts and like-minded people of all ages to solve complex 
problems.  
 
The low SES high school students were assisted to identify 
career and education pathways that are available at UNE, and 
they were encouraged to aspire to create their own business 
solutions and start-ups while pursuing that education.  
 
Regional high school teachers engaged with industry leading 
technologists to now be informed about new developments at 
UNE in entrepreneurship, science and technology and pass that 
information on to future students. 
 
 

4. Where? 
UNE Campus – SoE StemmED Teaching Laboratory 
 
Agmentation 2018: 

1. What was done? 
- Engage Year 10 and 11 low SES students in the ideation 

process and to determine whether an idea has possibilities; 
- To allow low SES Year 10 and 11 students to experience a 

‘sprint and pitch’ hackathon as a way of forming teams and 
solving grassroots agricultural problems; 

- Introduce Year 10 and 11 students from low SES 
backgrounds to leading researchers and innovators who 
are making a difference in their communities through their 
endeavours; 

- Inspire regionally based Year 10 and 11 students to 
consider the opportunities of working in or on a start-up 
and how this could be supported through UNE; 

- Promote the value of a business education combined with 
science and agriculture and the opportunities within UNE 
to build a career in a technology enabled future. 

 
The Project Officer engaged with 17 regional low SES schools’ 
Career advisors and business studies teachers to confirm their 
participation in ideation workshops.   

challenge at UNE in 2018; 
- Introducing the students to leading researchers and 

innovators in a coding challenge that was meaningful; 
- Inspiring these regionally based low SES students to 

pursue a career in a technology base start up or career 
pathway; 

- Engaging regional teachers with technologists to 
demonstrate education and career pathways for young 
low SES people in the New England North West Region. 

 
 
 
 
 
 
 
 
 
 
 
 
 
Agmentation 2018: 
Of the nine students selected to take part in the event, all 
had an interest in the Agriculture sector, with half also 
interested in Business and Information Technology.   Two 
agriculture teachers, one math teacher and one parent also 
attended the event. The Agmentation event was spread 
across two days and was coordinated by the UNE SMART 
Region Incubator (within the UNE Business School) held at 
the UNE Smart Farm Innovation Centre.  
 
Students were able to pitch ideas, form teams, work 
alongside industry leaders, technologists, start-up founders 
and current low SES UNE students to workshop in an active 
‘sprint and pitch’ format to a panel of judges.  
 
Feedback obtained through verbal discussion and electronic 
survey of their learning and enjoyment was very positive. 
With all students and teachers having a relevant experience 
on the day, extending and changing perceptions of what a 
career pathway in the Agtech sector was, and how this 
could be pursued at UNE. 
 



Title Description and objectives  Progress achieved Expenditure ($) 
 
These workshops were designed to allow students to practice 
solving real-world agricultural problems and assist in identifying 
suitable students to be selected to attend the upcoming 
hackathon-styled event to be held at the UNE SMART Farm 
Innovation Centre.   
 
 

2. For which groups? 
Low SES School Students from the New England North West 
region of NSW 
 

3. Why? 
Having students attend the Agmentation 2018 event has 
resulted in them participating in a hackathon style event, 
working alongside industry experts and like-minded people of 
all ages to solve real-world problems.  
 
 
The event allows identification of career and education 
pathways that are available at UNE, while aspiring students to 
create their own business solutions and start-ups while 
pursuing their higher education.  
 
Regional high school teachers will be informed about new 
developments at UNE in entrepreneurship, science and 
technology and agriculture and in return pass that back onto 
future students. 
 

4. Where? 
UNE Campus – UNE Smart Farm Innovation Centre. 
 
 
 
 
 
 
 
 
 
 
 
 
 

This project achieved Pre-Access, outreach to low SES 
schools & communities via:  
- Engaging with Year 10-11 students from low SES 

regions; 
- Allowing these students to experience a hackathon 

problem solving styled event; 
- Introducing these low SES 11 students to leading 

researchers and innovators; 
- Inspiring regionally based Year 10-11 students to 

consider the opportunities of working in or on a start 
up. 



Title Description and objectives  Progress achieved Expenditure ($) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Title: Exploring the 
Australian Poultry 
industry – insights and 
job opportunities for 
low ICSEA students in 
the northwest region of 
NSW 
☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 

1. What was done?  
This project involved developing educational materials and 
running workshops at regional schools, as well as organising 
farm visits and providing students and teachers with direct 
industry links.  
 
The proposed outcome is that the relationships we have built 
between schools and the poultry industry will result in future 
education and job opportunities for low ICSEA students in the 
local area and increased growth across the poultry supply 
chain, resulting in growth of other allied businesses in the local 
region.  
 
A survey of interest in careers in agriculture and poultry was 
conducting amongst low SES students in Years 9 to 11 to gauge 
interest in poultry and agricultural careers. 
 

2. For which groups? 
Students in years 9 and 10 from low ICSEA schools were 
originally targeted, and then the program was expanded to 
include primary schools with high enrolment of low SES 
students, due to demand and requests from schools. 
 

3. Why? 
The Australian poultry industry is currently experiencing 
difficulty in engaging young people into their workforce, which 
has resulted in a capacity shortage. The aim of this project was 
to increase awareness about the Australian poultry industry 

- Primary and secondary schools with high enrolment of 
low SES students were visited, and poultry science 
workshops were conducted; 

- These workshops were designed to engage students 
and teachers with the poultry industry, and more 
broadly with agriculture; 

- A total of 290 low SES students attended the 
workshops and were engaged with the program; 

- Feedback received was positive and has been backed 
up with requests for return visits in 2019 to deliver 
similar workshops in the schools; 

- All students were surveyed at the conclusion of the 
workshops to determine if their perceptions of the 
poultry industry had changed, with the majority stating 
that it had (92%); 

- Secondary school students were surveyed and asked if 
they would consider poultry as a job/career option 
when the finished school, with the majority (72%) 
saying they would consider it. 

- Requests have been received from 10 schools in the 
region to send out information and poultry resources 
for further investigation into tertiary pathways and 
careers; 

- The survey of high school students in years 9 – 11 in 
Tamworth went to 1000 students and results have 
identified that over a quarter of the students (27%) 
want to pursue a career in agriculture; 

- Interestingly though the majority of students (76%) 

1) HEPPP funding 
$72,120 
2) Other funding 
 
External industry 
funds for workshop 
materials and 
handouts = $2200 
In-kind salary from 
staff who attended 
the workshops = 
$30,500 
 



Title Description and objectives  Progress achieved Expenditure ($) 
monitoring 

☐Other: 
_______________ 

☒ Access and 
Participation Plan 2018 

within low SES schools and communities, advising the 
educational opportunities and the importance of poultry as a 
low cost protein source for Australian families.  
 

4. Where? 
In low SES primary and secondary schools in Armidale and 
Tamworth. 
 

admitted they knew very little about local industries in 
their local area;  

- This is an important finding and strengthens the need 
to highlight poultry as a job and education option given 
that it is one of the main industries in Tamworth 

- Following the success of the project, state government 
funds have been secured to run a specific poultry 
training course designed to get young low SES students 
poultry job ready; 

- This training will give them the knowledge and skills to 
get started in the industry and also exposure to the 
industry through work experience, and hopefully 
tertiary studies and a career in the future. 

 
Title: Oorala Youth 
Leadership Program: 
On-campus Experience 
Days 2018 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other: 
_______________ 

1. What was done? 
During 2018 Oorala held four On-Campus Experience Days for 
local low-SES Aboriginal and Torres Strait Islander high school 
students in years 10-11: 
 
- Day 1, 11 May 2018, Business and Law Open Day; 
- Day 2, 26 July 2018, Education and Sport Science; 
- Day 3, 30 October 2018, Science; 
- Day 4: 22 November 2018, Health and Pharmacy. 
 

2. For Which groups? 
Low-SES Aboriginal and Torres Strait Islander high school 
students in the local catchment area in Years 10-11. 
 

3. Why? 
The aim of this project was to run  4 one-day programs aimed 
at senior Indigenous high school students that would: 
- Increase awareness of higher education pathways; 
- Increase awareness of diverse opportunities and 

associated careers; 
- Connect school-based learning to careers;  
- Inform aspirations and understanding of university life; and 
- Extend student expectations of the ability to complete a 

university course. 
   

4. Where? 
On campus at UNE Armidale 

The program was once again successful in showcasing a 
number of disciplines and career choices that students can 
pursue through study at UNE.  
 
The engagement was delivered via workshops, lectures, 
demonstrations. The participants visited several locations 
on Campus including the Natural History Museum.  
 
A total of 91 low SES Aboriginal and Torres Strait Islander 
students attended the 2018 programs. Nine high schools 
participated in the Experience Days representing 100% of 
the local schools with the addition of 2 schools from out of 
the district, thereby increasing the catchment area of 
potential students. 
- 16 low SES ATSI participants attended Business and 

Law Open Day;  
- 38 low SES ATSI students attended Education & Sports 

Science day;  
- 15 low SES ATSI students participated in the Science 

day;  
- 22 participants from low SES ATSI backgrounds 

attended the Health & Pharmacy day. 
 
All student attendees were surveyed, and the results 
returned were overwhelmingly positive: 
 
When ask how the participants rated their Experience at 
UNE, the following responses were received as follows: 
 
  Day 1 Day 2 Day 3 Day 4 

1) HEPPP funding 
$40,000 
 
2) Other funding 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Title Description and objectives  Progress achieved Expenditure ($) 

☒ Access and 
Participation Plan 2015-
2017 

Excellent 56% 63% 73% 45% 
Very Good 44% 35% 27% 18% 
Average  0% 2% 0% 36% 
Below Average 0% 0% 0% 0% 
Poor  0% 0% 0% 0% 
 
 
 
 
 
 
 

 

 

Title: 2018 – Oorala 
Youth Leadership 
Camps 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☒Transition programs 

☒Academic preparation 

☒Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☐ Access and 
Participation Plan 2018 

1. What was done?  
The Oorala Aboriginal Centre conducted the program of 
supporting low-SES and disadvantaged Indigenous high school 
students to gain access to university education.  
 
Oorala Aboriginal Centre delivered four Aboriginal and Torres 
Strait Islander Youth Leadership Camps: 
 
- Camp 1 – Senior Boys, May, 2–4 (Years 11 & 12); 
- Camp 2 – Senior Girls, June, 27–29 (Years 11 & 12); 
- Camp 3 – Junior Boys, August, 29–31 (Years 8 to 10); 
- Camp 4 – Junior Girls_Oct_17–19 (Years 8 to 10). 
 
Each camp operated over two and half days at UNE’s Armidale 
campus, with attendees being accommodated at Austin 
College. 
 

2. For which groups? 
The 2018 Youth Leadership Program focused on low-SES 
Aboriginal and Torres Strait Island high school students from 
across Australia. 
 

3. Why? 
By “demystifying” the “big building on the hill” the Youth 
Leadership Team strongly believes we can continue to increase 
Indigenous student enrolments to UNE. The Oorala Aboriginal 
Centre, with UNE, recognises that high school students are our 
future leaders. 
 
It was identified early on that an holistic approach to education 
is needed when dealing with low-SES Aboriginal and Torres 
Strait Islander students. A key feature of the Camps is the 

A total of 122 low-SES high school students attended the 
camps from 25 schools across NSW. This attendance 
represents a 51% increase in attendance from 2017 and a 
62% increase in the number of schools participating.  
 
The number of applications to attend the camp was 
considerably high, with applications received being 50% 
more than the number of places available for each camp 
held.  
 
The workshops programs were specifically designed to 
ensure that students were presented with a wide range of 
culturally-appropriate engaging sessions. The activities 
were delivered in a culturally sensitive way and facilitated 
by Aboriginal men and women who are leaders and 
mentors within their communities. 
 
A total of 93 sessions were delivered over the 4 camps.  
Workshops were conducted at the camps in the following 
four categories: 

Leadership: 
- Cultural Leadership; 
- Strategies for Life; 
- Actions have consequences; 
- Leadership and values. 
 
General information sessions: 
- Life skills; 
- Health and wellbeing; 
- Rode models; 
- Creating a positive headspace; 
- Mental health and wellbeing. 

1) HEPPP funding 
$350,000 
2) Other funding 
 
 
 



Title Description and objectives  Progress achieved Expenditure ($) 
blending of both educational, leadership and cultural content.  
 

4. Where? 
All four camps were conducted at UNE’s Armidale campus with 
the students being accommodated at Austin College. 
 

 
Lectures from UNE academic staff: 
- Law and moot court; 
- Nursing; 
- Chemistry; 
- Sports Science; 
- Psychology; 
- Business; 
- Styles of Learning; 
- Introduction to Tracks; 
- Theatre. 
 
Hands-on experience sessions: 
- Sports Science; 
- Indoor Climbing Wall; 
- Boxing training; 
- Theatre. 

 
Camp attendees were introduced to university life, personal 
development, and a range of life skills as well as health, 
wellbeing and Aboriginal culture awareness and pride.  
 
Students were given an opportunity to live on campus, 
attend lectures, walk around the university campus and 
discuss pathways into university with academics.  
 
Results from the surveys conducted pre and post-camp 
show the Oorala Youth Leadership Camps promote a desire 
for learning that is changing lives.  This is evidenced by the  
following applications being received to study at UNE, 
further to attendance at the 2018 Senior Girls Camp: 
- ISP Diploma Science – (application via the Internal         

Selection Program – an Alternative Entry); 
- Bachelor of Social Work; 
- Bachelor of Arts; 
- Bachelor of Legal Studies; 
- Bachelor of Biomedical Science. 
 
 
 
 
 
 
 



Title Description and objectives  Progress achieved Expenditure ($) 
 
 
 
 
 
 
 
 

Title: Careers Resource 
Kit 

☐Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☒Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

1. What was done?  
The 2018 HEPPP Careers Resource Kit Project aimed to 
research and develop an online guide for low Socio-Economic 
students, with the creation of a website to provide valuable 
career resources for students throughout their studies and 
particularly as they complete their studies and seek 
employment. 
 
The Careers Resource Kit project includes information relating 
to:  

- careers options and choices; 
- employment skills; 
- creation of CV’s; 
- job searching; 
- responding to selection criteria; 
- preparing for job interviews; 
- building networks; 
- other career related activities. 

 
As part of the project, Abintegro, an online careers platform 
identified by UNE Careers team, was licensed and piloted to 
support career management and provide online resources for 
careers coaching. The Platform is branded ‘UNE Careers Toolkit’ 
and includes a range of resources which will assist UNE low SES 
students throughout their university studies as they move 
towards the transition to employment. 
 

2. For which groups? 
For UNE Low SES Students, including low SES and Indigenous, 
low SES with disability, low SES, low SES regional and remote, in 
all stages of the university lifecycle, but particularly Attainment 
and TransitionOUT to provide career and employment support. 
 

3. Why? 
The overarching aim for the Careers Resource Kit Project was to 
add career readiness skills into the low SES student journey at 

Extensive research was undertaken to find best practice for 
Higher Education Career Resource materials and delivery 
processes. 
 
UNE stakeholder engagement, with at least 25 UNE Staff, 
was held to understand current careers resources and 
practices at UNE, as well as preferred requirements. 
 
Analysis and strategy decided the approach for the HEPPP 
Careers Resource Kit project. A UNE web platform was 
collaboratively designed for Careers Resource Kit which 
links to the ‘UNE Careers Toolkit’ platform and other career 
resources. 
 
Abintegro, branded ‘UNE Careers Toolkit’ was chosen as the 
online careers platform in collaboration with UNE Careers 
team, with legal and financial approval gained to implement 
the resource and commence a UNE low SES student pilot. 
 
UNE Careers Toolkit was piloted with 37 UNE low SES 
students, with survey feedback gained pertaining to several 
aspects of the platform including: 
- Ease of log in; browser and device used 
- Platform navigation ease, technical capability and 

usefulness 
- Year of study and intention to revisit platform 
- Other general feedback. 
 
Following the initial pilot and trial, a January 2019 UNE 
Careers Toolkit Usage report showed 38 users, 110 logins, 
328 activities undertaken from 1 Jan to 31 Jan 2019. 

 
This 2018 Transition project, Careers Resource Kit, has met 
its’ objectives to add career resources, including an online 
careers platform, into the low SES Student journey at UNE 
which will be managed ongoing by the UNE Careers team. 

1) HEPPP funding 
$127,415 
 
2) Other funding 
Nil 
 
 



Title Description and objectives  Progress achieved Expenditure ($) 
UNE, thus assisting with improving the retention and 
completion rates of UNE low SES students, and their successful 
transitioning out into careers. 
 

4. Where? 
The pilot for the UNE careers platform was conducted online 
with UNE low SES students. 

Title: Collaboration 
Skills Development 

☐Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☒Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

1. What was done?  
Collaboration skills, also known as Soft skills, are personal 
attributes that enable someone to interact effectively with 
other people, perform well, navigate environments and achieve 
goals.  
 
Previous employability surveys have revealed that UNE 
graduate collaboration skills (including teamwork and 
interpersonal skills), were not as fully developed as employers 
would prefer. 
 
AQD aimed to generate Collaboration Skills content and 
workshops to be delivered online to low SES students 
throughout their journey at UNE, to enable greater soft skills 
competencies upon their completion of study at UNE in 
addition to deep content knowledge and academic 
achievement. 
 
The major employability skills were researched and analysed, 
to determine an overarching group of 10 major skills for 
delivery.  Each major skill was then broken down into 10 
subskills to develop targeted training.  The major employability 
skills were linked back to the 2017 Foundation for Young 
Australians ‘New Work Order’ series 7 new Australian job 
clusters:  https://www.fya.org.au/wp-
content/uploads/2016/11/The-New-Work-Mindset.pdf 
 
These job clusters require similar skills that are often portable 
across jobs and therefore, a UNE Low SES student could focus 
on developing a portfolio of technical and collaboration skills 
common to their chosen job cluster study.   
 

2. For which groups? 
This project was to be piloted to a group of UNE low SES and 
Indigenous, low SES with disability, low SES, low SES regional 
and remote students and then handed to UNE Careers for 
ongoing delivery and maintenance. 

Research was undertaken to find best practice in Higher 
Education for Collaboration Skills. 
 
UNE Stakeholder engagement with at least 25 UNE staff 
confirmed current activity level and requirements. 
 
The Collaboration skills framework was designed within 
AQD and the components were commenced in (draft) 
webpages by UNE LaTT, created by 5 learning media 
producers. 
 
The project commenced addressing objectives which will 
require further development as part of 2019 HEPPP 
activities.  

1) HEPPP funding 
$10,053 
 
2) Other funding 
Nil 
 
 

https://www.fya.org.au/wp-content/uploads/2016/11/The-New-Work-Mindset.pdf
https://www.fya.org.au/wp-content/uploads/2016/11/The-New-Work-Mindset.pdf


Title Description and objectives  Progress achieved Expenditure ($) 
 
 
 
 
 

3. Why? 
The QILT run Employer Satisfaction Survey for 2017 revealed 
that UNE graduate collaboration skills were ranked poorly by 
employers, with UNE graduates at 76.6% satisfaction rate 
(average 85.9%).  The QILT run 2016 Graduate Outcomes 
Survey reported collaborative skills were poorly ranked by UNE 
graduates.  Price Waterhouse Coopers reported “…(university) 
graduates to have more ‘soft skills’ and competencies such as 
problem solving, critical thinking, communication, leadership, 
emotional intelligence….”   
 
It was therefore, our aim to develop a website, create skills 
development material and generate workshops to deliver 
online to UNE Low SES students. 
 

4. Where? 
Delivered as face-to-face workshops to be recorded and then 
delivered online, with resources available via UNE website. 
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Title: PD for School 
Careers Advisers 

☒Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

1. What was done?  
Evidence from the 2015 McCrindle report based on a national 
survey of career practitioners in schools showed “whilst 
parents are still the number one influencers on their children’s 
career planning, career practitioners come in second” and 
“having access to resources is critical to career practitioners 
better equipping and advising the next generation of workers”. 
 
Added to this, results from the 2017 HEPPP Project SAS 
Alternate Entry Students showed that many low SES students 
(including first in family) were “enrolling into the wrong course 
due to poor knowledge of the UNE course offerings, or due to 
students who are unsure of their career goals, and students 
who are pressured by parents and friends on the choice of 
program to enrol in”, resulting in high attrition. 
 
Based on this, UNE aimed to develop workshops and materials 
to be delivered to careers advisers (including teachers) in low 
SES Regional Schools to enhance their knowledge of pathways 
to UNE, degrees at UNE and career options and pathways, to 
assist students to make more informed choices regarding 
tertiary education, thus helping to reduce attrition rates in the 
first year of university. 
 

2. For which groups? 
School Careers Advisers from Low SES Regional High School 
students including low SES and Indigenous, low SES with 
disability, low SES, low SES regional and remote. 
 

3. Why? 
To assist low SES high school students to be better informed 
regarding tertiary education, career options and pathways at 
UNE, leading to more suitable course/pathway choices in their 
first year, thereby helping to increase success rates and retain 
students. 
 

4. Where? 
The PD for School Careers Advisers will be delivered face to 
face, with resources available via the UNE website. 

 

After extensive stakeholder engagement, it was established 
that a clear directive about UNE pathways and offerings at 
UNE was required for School Careers Advisers at schools in 
the New England region delivering to low SES students. 
Research regarding careers adviser theories and transition 
from school to higher education was undertaken to enable 
commencement of concepts, flowcharting and framework 
for the project. Stakeholder engagement, which included at 
least 27 UNE Staff, was undertaken to understand the 
current information available for UNE pathways and 
offerings and to reveal gaps and requirements. 
 
An interactive flowchart was commenced by UNE LaTT 
(Learning and Teaching Transformation) for school careers 
advisors, teachers and low SES high school students to 
inform and assist transition from high school to tertiary 
study.  The flow chart, created by 5 learning media 
producers, was designed to be an interactive and engaging 
platform for all users. 
 
A school careers adviser workshop was held with two SMEs 
from high schools, one UNE School of Education SME and 
four UNE HEPPP Staff to understand perspectives, school 
requirements, opportunities and next steps 
The feedback received was: 
- Very positive  
- Able to see the use of such a tool for the CA 
- Connection to the Collaboration skills was encouraged. 
 
The Armidale High Careers Adviser facilitated a connection 
with the Tamworth and District Careers Advisers Network 
regional network. 
 
The project delivered a presentation at the Tamworth and 
District Careers Advisers Network (TADCAN) meeting with 
approximately 15 Regional High School Careers Advisers 
held in November 2018, to share project aims, framework 
and resources, and to gain feedback on proposed project 
delivery mechanisms and timings. 
 
The project commenced objectives which will require 

1) HEPPP funding 
$291 
 
2) Other funding 
Nil 
 
 



Title Description and objectives  Progress achieved Expenditure ($) 
further development.  

Title: PD for Staff, 
Student Mentors & 
Tutors 

☐Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☒Mentoring, peer 
support, tutoring 

☐Programs for parents 

☐Monitoring student 
progress 

☐Administering student 
scholarships 

☐Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

1. What was done?  
The objective for the PD for UNE Staff, Student Mentors and 
Tutors project was to improve UNE Low SES student retention 
through supportive educational experience.   This project 
required research on scholarly theories of student support and 
teaching practices and to understand the current practice for 
student advice/support mechanisms at UNE.  This research 
would then inform the development of workshops, a website 
and materials, including a UNE handbook, to be delivered to 
UNE Staff, Student Mentors and Tutors. 
 
The PD for UNE Staff, Student Mentors and Tutors project 
involved UNE Stakeholder engagement and collaboration 
sessions (at least 25 UNE staff), best practice research (3 UNE 
staff), analysis (5 UNE staff), defining of project approach (5 
UNE staff), content and handbook outline (3 UNE staff).   
 
Due to time and resource constraints, the full handbook design 
and approval, website development, workshop content 
development and delivery (repeatable) and feedback loop was 
not completed.   
 

2. For which groups? 
UNE Staff, Student Mentors and Tutors identified as delivering 
courses/units, mentoring and tutoring to UNE Low SES students 
including low SES and Indigenous, low SES with disability, low 
SES, low SES regional and remote. 
 

3. Why? 
To assist Low SES students gain consistent advice and support 
during their first year through targeted resources, including a 
handbook for Staff, Student Mentors & Tutors to utilise for the 
purpose, resulting in lower attrition rates. 
 

4. Where? 
The PD for Staff, Student Mentors & Tutors will be delivered 
face to face, including online, with resources available via UNE 
website. 
 
 
 
 

The scholarly research was undertaken and stakeholder 
engagement held.  These pieces of work informed the 
project approach enabling the handbook outline and 
website wires to be produced. 
 
A small pilot was delivered to 2 UNE Academic Staff, 2 
Tutor/Demonstrators and 2 Resident Mentors.  Feedback 
gained was valuable and supportive of the mentor process 
being development. 
 
The project commenced objectives which will require 
further development. Due to time and resource constraints, 
the full handbook design and approval, website 
development, workshop content development and delivery 
(repeatable) and feedback loop was not completed.   
 

1) HEPPP funding 
$364 
 
2) Other funding 
Nil 
 
 

Title: Removing Barriers 1. What was done?  In 2018 the project reached 226 low SES students over the 1) HEPPP funding 



Title Description and objectives  Progress achieved Expenditure ($) 
to Access Bursaries 
Project 

☐Partnership activities 
(outreach) 

☐Inclusive entry 
processes 

☐Transition programs 

☐Academic preparation 

☐Mentoring, peer 
support, tutoring 

☐Programs for parents 

☒Monitoring student 
progress 

☐Administering student 
scholarships 

☒Institutional 
scholarships 

☐Research and 
monitoring 

☐Other 

☒ Access and 
Participation Plan 2018 

The project was delivered in two parts, one endeavoured to 
reach out to low-socio economic students to assist with the 
financial burden of studying and the unexpected expenses 
associated with study, by offering two financial assistance 
payments over two trimesters. The second part delivered book 
vouchers to new commencing low SES students. 
 

2. For which groups? 
Targeted at commencing low-socio economic undergraduate 
students. 
 

3. Why? 
Aimed at improving performance for low-socio economic 
students, removing some of the financial barriers associated 
with tertiary study, and to encourage students to remain 
enrolled in their studies. 
 

4. Where? 
The project has covered students who study solely online as 
well as students who study on campus at UNE Armidale. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

3 trimesters. Each identified student received either 
financial assistance or a text book voucher.  
 
Of the students who received the financial assistance in 
trimester one or two, 96% re-enrolled in units in the 
following trimester. 
 
Of the students who received the financial assistance in 
trimester one, 94% in T1, 82% in T2 and 71% in T3 remained 
engaged and completed all enrolled units within these 
trimesters. 
 
Of the students who received the financial assistance, 78% 
passed all units undertaken within 2018, with 86% passing 
in T1, 70% passing in T2 and 66% passing in T3.  
 
This project is complete and successfully met its objectives 
in 2018. 

$274,783 
2) Other funding 
Nil 
 
 

Title: AQD Academic 
Achievement Program 

1. What was done?  
Academic Quality Directorate (AQD) ran a program of work in 
2018 which included a variety of projects that address all stages 

Progress to date includes: 
- Increased knowledge in influencer space including 

school careers advisers, evidenced by sessions held 

1) HEPPP funding 
$271,004 



Title Description and objectives  Progress achieved Expenditure ($) 

☒Partnership activities 
(outreach) 
☐Inclusive entry 
processes 
☐Transition programs 

☐Academic 
preparation 
☐Mentoring, peer 
support, tutoring 
☐Programs for parents 

☐Monitoring student 
progress 
☐Administering 
student scholarships 
☐Institutional 
scholarships 
☒Research and 
monitoring 
☐Other 

☒ Access and 
Participation Plan 2018 
 
 
 
 
 
 
 
 
 
 

of the student lifecycle as per the 2018 UNE HEPPP guidelines.  
Some of the proposed projects required research and 
development conducted during T1 and T2 with pilot programs 
being delivered in T3 2018, whilst other projects completed 
pilot ready outcomes for adoption by UNE Faculties and 
Schools in 2019.  
 

2. For which groups? 
UNE Low SES Undergraduate Students 
 

3. Why? 
The overarching aim for all of the projects AQD ran included 
improving access to undergraduate courses for people from 
low SES backgrounds, enhancing student academic 
achievement, and integrating collaboration and career 
readiness skills into the student journey at UNE, thus assisting 
with improving the retention and completion rates and the 
transitioning out into careers for those low SES students. 
 

4. Where? 
UNE, Armidale 

with school careers advisers and survey feedback 
received; 

- Development of content for 2019 delivery to improve 
collaboration skillset for low SES students; 

- Support provided to reduce attrition rate, increase 
success and therefore completions of low SES students; 

- Ensured participation in programs run at UNE through 
response to undertake pilot programs; 

- Provided resources for low SES UNE student use; 
- Improved career readiness skills for low SES students. 
 
Partnerships established and Collaboration with: 
- Regional Schools, teachers and career advisers; 
- The UNE community including low SES students and 

UNE Staff. 
 
The program/project was complete, given timeframes and 
resources and met objectives which enabled delivery and 
future planning. 

2) Other funding 
 
 
 

Title: Regional Outreach 
☒Partnership activities 
(outreach) 

1. What was done?  
Provision of access to and use of the UNE Regional Study 
Centres, which offer flexible learning options to those low-SES 
students who wish to study or extend their qualifications, and 

Low-SES students used the facilities available at each of the 
Access Centres, which include computers, internet, tutorial 
rooms and quiet study areas, video conferencing and 
printers, at no cost to them.  Providing access to these 

1) HEPPP funding 
$83,365 
2) Other funding 



Title Description and objectives  Progress achieved Expenditure ($) 

☐Inclusive entry 
processes 
☐Transition programs 

☐Academic 
preparation 
☐Mentoring, peer 
support, tutoring 
☐Programs for parents 

☐Monitoring student 
progress 
☐Administering 
student scholarships 
☐Institutional 
scholarships 
☒Research and 
monitoring 
☐Other 

☒ Access and 
Participation Plan 2018 

stay within their community, work or home environment. 
 

2. For which groups? 
UNE Low SES Undergraduate Students 
 

3. Why? 
Providing these facilities, staffing them and having them 
available to students to use as they need ensures that the low-
SES background students who utilise them, are given the best 
support to succeed at university. 
 

4. Where? 
UNE Regional Study Centres 

facilities allows our low-SES students to be equipped with 
all the technology that is required to be successful at 
university, without having the burden of the associated 
costs. 
 
The Centres also provide information to low-SES students 
about study programs, course details, degree information, 
and student support services. 

 
 
 

  a) Total Participation component allocation for 2018 $3,785,848 
  b) Total Participation funds spent on Participation activities 

in 2018 
$3,785,850 
 

  c) Total Participation funding unspent in 2018 (a-b) $0 

 
  



HEPPP Participation Component - 2018 Data Summary 

DATA SUMMARY   

Please provide final figures for 2018 for each type of activity in the table below. The count of the number of staff/students/schools against each activity should 
not be the number of contacts made but rather the number of individual staff/students/schools that participated. 

ACTIVITY TYPE – Equity 
Initiatives Framework: 
activities 

Number 
of 
Activities 

Primary 
School 
Students  

Secondary 
School 
Students 

University 
Students  

School 
Staff  

University 
Staff  

Primary 
Schools  

Secondary 
Schools  

Other 
[Parnterships] 

Other 
[Other 
Outreach] 

TOTALS 

Aspiration raising – pre-
entry university experience 

150 180 6865 93 241 154 8 180 45   

Aspiration raising – non-
university experience 

1  6365 1266 4 >250 15 94 24    

Careers advice 5  856 13 29 53  42    

Mentoring, peer support 11 1400 2590 118 1 66 8 19  2  

Academic 
preparation/support 

30   151  29      

Professional development 2  4600 10 92 34  58 17  150  

Parent/community 
information/support 

5    52 1 2 2  47  

Other outreach 30 483 981 34 103 81 35 59 29 58580  

Pre-university qualification 
pathway 

           

Foundation programs for 
extra academic skills 

1  120  6       



DATA SUMMARY   

Please provide final figures for 2018 for each type of activity in the table below. The count of the number of staff/students/schools against each activity should 
not be the number of contacts made but rather the number of individual staff/students/schools that participated. 

Inclusive entry process 3  2 3 1 5      

Orientation programs            

First year transition 
programs 

2   1576  30      

Scholarships 4   228  5      

Inclusive course 
design/pedagogies 

2     6      

Alternative exit programs 2   53        

Monitoring student progress 6   1288  3      

Employment support – pre-
completion 

13   47  70   2   

Employment support – post-
completion 

           

Monitoring/evaluation      5      

Research 6  1000 269  171      

Enhancing program 
implementation 

     4    5  

TOTALS            
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