Standing Orders of the Academic Board

(@) Higher Degree Research Committee - additional roles and
responsibilities

(i) be fully familiar with the PhD, Professional Doctorate and
Higher Doctorate rules and procedures;

(i)  closely read examiners’ reports on PhD, Professional Doctorate
or Higher Doctorate theses/portfolios arising from within their
own Faculty;

(i) summarise these reports at the Committee meeting; and

(iv) provide a preliminary recommended outcome.

(b)  Study Leave Committee — additional roles and responsibilities

(i)  be fully familiar with the Study Leave policy and procedures;

(i) attend the information session offered each semester for
intending applicants for study leave;

(iii) be a point of contact for all staff members in their Faculty to
consult with during application preparation;

(iv) summarise each application from their Faculty at the Committee

meeting; and
(v)  provide a preliminary recommended outcome.
(c) Academic Promotions Committees - additional roles and

responsibilities

(i)  be fully familiar with the Promotions policy and procedures;

(if)  attend the briefing session offered each year for Committee
members;

(iii) attend the Committee meeting fully prepared with all
applications having been read and given a preliminary rating for
each criterion area;

(iv) maintain an objective, impartial and unbiased attitude during all
discussion and question sessions; and

(v) maintain their isolation from any applicant seeking promotion
(as well as from their supervisor and any assessors) whose case
will be considered by the elected member’s Committee.

19.3 Individual Committees may evolve new roles and responsibilities for elected
members from time to time and these will be fully described in supplementary
documentation and induction materials.
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1.2

121

UNIVERSITY GOVERNANCE, STRUCTURE AND INSTITUTIONAL GOALS

Governance

UNE is governed by a University Council which is established in statute and comprises external
members, staff and students. A University Council Handbook sets out the main requirements and
processes, and new members undertake a formal induction process, which is run by the Corporate
Directors Association of Australia Ltd. Council regularly undertakes a self-review of its
performance through use of a questionnaire and discusses the results. Also, it is conscious of the
division of responsibilities between the governance role of Council and the management role of
the Vice-Chancellor. It is looking to codify this through the development of a formal policy.

The Council has established a history of periodically reviewing governing policies, committee
structures and terms of reference, and making changes as appropriate. This further indicates a
body actively pursuing its governance responsibilities.

The attendance of Members of Council is a key indicator of the potential for effectiveness. The
Audit Panel notes that the attendance of external members is lower than for internal (i.e. staff and
students) members. It is important for all Council members to commit themselves to the
governance role through, at least, attending meetings in order to ensure a balance of perspectives
is brought to the governance task.

At each meeting the Council invites Faculties and key service areas to report on activities and
significant issues. While Council is satisfied with the accuracy of reports it receives, it also
identified instances where information relating to particular issues was not presented in a timely
fashion. However, over the past few years Council’s confidence in the quality of internal
reporting has increased. The inclusion of the Chair of Academic Board as a Member of Council
helps to provide Council with a deeper perspective of academic matters at the University.

Management

Management Structure

The Vice-Chancellor, as chief executive officer of the University, has formal management
responsibility for all operations of the University. A Pro Vice-Chancellor (Academic) (PVC(A))
has executive responsibilities for academic matters and heads the Academic Division. Similarly,
a Pro Vice-Chancellor (Research and International) (PVC(R&I)) has executive responsibilities
for research and international matters and heads the Research and International Division. An
Executive Director (Business and Administration) leads the Resources Division. Together, this
group comprises the Senior Executive.

The University comprises four Faculties: the Faculty of Arts, Faculty of Economics, Business and
Law, Faculty of Education, Health and Professional Studies, and the Faculty of The Sciences.
Each is headed by a Dean and comprises a number of Schools. Some research centres are located
within a single Faculty, while others are located outside Faculties and are responsible to the Pro
Vice-Chancellor (Research & International).

The PVCs, Executive Director and Deans comprise the Vice Chancellor’s Committee (VCC),
which is advisory to the Vice-Chancellor. The VCC has, in more recent years, been augmented
by the Chair of Academic Board, which helps ensure alignment between academic governance
and overall management, and the Director of the Teaching and Learning Centre (TLC), which
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1.6.2

1.6.3

Teaching and Research Quality Assurance

The University’s Strategic Plan states that its Course Profile goal will be achieved through, inter
alia:

Implementation of the University’s Quality Assurance guidelines.

The University has established an overarching quality assurance framework designed to ensure
that Faculties have common processes for assuring the quality of teaching and learning and of
research, while still recognising that quality assurance data, interpretation and decisions are most
effective when managed as close as possible to the point of impact. This framework is notable
for being developed primarily within Faculties, rather than imposed from a corporate perspective.

The framework addresses the roles and responsibilities of common structures such as boards of
studies, course/award co-ordinators, Associate Dean positions and Faculty committees. Full
implementation of the University’s quality assurance guidelines is called for in the University’s
Strategic Plan. The framework has been in circulation for several years and is starting to be
reflected in the University’s structures and systems.

The framework places increased emphasis on courses as the focus of quality assurance policies,
although provision is also made for the quality assurance of units within Faculties. Further
information is provided on this point in section 3.3 below.

The Audit Panel agrees with the University that the design of the Quality Assurance Guidelines is
likely to assist greatly with the consistent implementation of quality assurance policies
throughout the University.

Entrepreneurship Quality Assurance

In recognition of the increasing pressure on Australian Universities to pursue innovative growth
strategies, UNE has established a quality assurance system for entrepreneurial activities to ensure
that such activities are carried out with quality as a prominent concern. In 2001, ‘Entrepreneurial
Policy and Guidelines’ were established. In support of this policy, an Entrepreneurial Committee
has been established which reviews proposals for entrepreneurial activities using a cost-benefit
analysis. From the minutes and discussions with Committee members it is evident that this new
arrangement is already having a positive impact, particularly in terms of managing financial risks
that may arise from new ventures.

The Audit Panel has some concerns as to whether adequate overall co-ordination is yet in place
for a quality assurance system for new proposals that involves multiple corporate processes (such
as approvals via Teaching and Learning Committee, International Committee and Entrepreneurial
Committee) which, to an extent, operate in parallel. This is discussed further in section 6 below.

Teaching Quantum

UNE recently commenced a major new initiative to help align the teaching and learning activities
of Faculties with the strategic directions of the University through a budget incentive scheme
called the Teaching Quantum. Under this scheme, 3% of each Faculty’s internal EFTSU funding
allocation is placed in a central fund, which is then allocated back to the Faculties in proportion to
their implementation of ten criteria. These criteria are based upon the University’s Strategic Plan,
and other objectives agreed between the Teaching and Learning Committee (T&L Committee),
Deans and the VCC. In brief summary, they include items such as reporting, analysing and
addressing student attrition, implementing the University’s guidelines on discontinuation of
unviable units, and developing course options that ensure students in general degrees have the
opportunity to attain the general skills and knowledge found through professional degrees, and
vice-versa. Most of the ten criteria are referred to where appropriate in this Report.
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2.1

IMAGE

The University of New England’s strategic goal (2002-2006) with respect to ‘Image’ is as
follows:

The University of New England will be recognised nationally and internationally
as the Australian university which provides leadership and has the highest
reputation in developing skills and knowledge to support the aspirations and
needs of rural and regional Australians as well as of a large metropolitan cohort
of off-campus students. The University will continue to build bridges between
these communities and thus contribute to the continuing activity of nation
building and social and economic progress.

This is a complex and multi-faceted goal. The first part states the University’s chosen standard of
measurement — national and international recognition. The second part appears to describe the
profile of UNE. Two specific constituent groups are identified: rural and regional Australians,
and metropolitan off-campus students. Each of these is addressed below. The third part of this
goal sets out the intention to develop constructive relationships with the relevant communities.
How relationships are fostered between the two specific constituent groups may be addressed
more in spirit than via dedicated strategies. The issue of partnerships in general, however, is
underpinned by a number of strategies that are addressed in sections 5 and 6 below.

Rural/Regional Focus
The University’s Strategic Plan states that its Image goal will be achieved through, inter alia:

Development of partnerships with rural and regional communities and
organisations.

The University has long-standing linkages with the rural and regional community. The Audit
Panel found this commitment permeated the entire University and expressed in a range of
tangible ways. For example, the six CRCs in which the University is involved (see section 4.1.1
below) are all concerned with rural/primary industries (cattle & beef, sheep, poultry, cotton, weed
control, and viticulture). Also, the University has established an Institute for Rural Futures,
which provides a co-ordinating focal point for many of the University’s research activities aimed
at giving effect to its commitment to rural and regional communities.

This strategic focus is also manifest in the University’s teaching programs. For example,
proposals are being considered to combine law and agricultural studies to offer a BAg/LLB
double degree. The proposal documentation, prepared jointly by the School of Law and the
Australian Centre for Agriculture and Law, included an analysis of market demand, career
opportunities and benchmarking against the programs of other Australian universities. This
proposal was assessed — and approved — both on its own merits and in terms of alignment with
the University’s Strategic Plan.

Commendation 4

AUQA commends the University of New England for successfully
concentrating its efforts on research and teaching that supports the
University’s rural and regional focus.

There are other universities within Australia that fit a similar profile of serving rural and regional
communities while also having significant distance education programs of varying forms. UNE,
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A project to track the development of Graduate Attributes has been funded through the Teaching
Development Grants scheme (see section 3.5.1 below). It will consider how they are taught,
practiced and assessed.

The Academic Board has modified its approval and review processes to take account of Graduate
Attributes. All proposals for new courses must explicitly identify how they relate to and promote
some or all of the Graduate Attributes. This approach recognises that it is neither feasible nor
desirable for all attributes to be embedded in all units, but rather that they must be all addressed in
the course as a whole.

An important complementary strategy of the University is to develop course options for students
that ensure they attain a broad educational experience. The University’s Strategic Plan states that
its Course Profile goal will be achieved through, inter alia:

e All professional degrees to be characterized by opportunities to develop
generic skills and acquire general knowledge; and

e All generalist degrees to provide the opportunity for professional/vocational
training via double degree or via UNE Plus, i.e. a UNEP skills based course.

Options include combined degrees, wide availability of electives and alternative pathways. In
this manner, the Graduate Attributes of the University will apply equally to all courses.
Implementation of this strategy is included as one of the ten Teaching Quantum criteria (see
section 1.6.3 above).

It is still too early to have identified any direct impact of this approach on improvements in
student learning. However, CEQ results (see also section 3.8 below) show an improvement in the
Generic Skills scale. Prior to 2002, this was the only scale in which the University scored below
the national average. In 2002 it scored above the national average and second only to the
Regional non-distance cohort of universities. This is possibly a consequence of the University’s
renewed emphasis on Graduate Attributes, as the scale asks about several of them (for example,
teamwork and problem solving skills).

Commendation 5

AUQA commends the University of New England for its approach to the
incorporation of graduate attributes in its teaching and programs in a
manner specifically designed to benefit all UNE students.

The external communities interviewed by the Audit Panel showed little or no awareness of the
University’s intentions regarding Graduate Attributes. There is an opportunity for UNE to
strengthen further its already good relations with these communities (see section 5 below) by, at
the appropriate time, communicating the distinctive value UNE aims to provide for its students
and, consequently, the wider communities through these Graduate Attributes.
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3.2.2

Teaching & Learning

Distance and Flexible Education

The University’s Strategic Plan states that its Course Profile goal will be achieved through, inter
alia:

Flexible teaching and learning provisions to suit students studying for degrees
full-time or part-time off-campus, and students engaging in continuing
professional development.

The University has a history of leadership in distance education (DE). The growth in use of
flexible teaching and learning technologies within the Australian higher educations sector has
coincided with the University’s financial difficulties. UNE claims on its website to be ‘at the
forefront of online learning’, but the Audit Panel was not able to confirm this statement. Most
DE at UNE involves some online content, but it is still largely paper-based. However, a review
of DE increased recognition throughout the University that diverse student needs require a
flexible range of educational services and UNE is considering an appropriate strategic response in
the form of a draft Flexible Delivery Framework.

The University uses WebCT as its preferred online learning system. This works adequately, and
maintenance support is in place. However, the Audit Panel was advised by a variety of staff that
there may be inadequate support for staff who need to tailor their use of the system.

The University has improved its course notes format and content (which are also subject to peer
review — see section 3.3.2 below) over many years of experience, and students were very
complimentary of them. Students studying via WebCT also receive the hard copy course notes,
and believe that the combination provides them with optimal access to staff and information. In
this way, the University is appropriately leveraging off its long experience with DE to help ensure
the quality of new flexible learning methods.

The Audit Panel was advised that the University is noticing that it has a chronic problem with
staff not interacting with the Distance Education Unit in a timely fashion. This can then create
difficulties for students who receive materials late. This is probably symptomatic of heavy
workloads which, in turn, may be a consequence of the emphasis on cost management and cost
reduction for several years (see section 7.3.4 below).

Students perceive staff as being very responsive to emails and phone calls. However, UNE uses a
number of part time staff to teach DE programs. Part time staff are not as easily accessible for
students at a distance, and this causes problems.

The Audit Panel was advised that comparisons of student learning outcomes across different
modes of delivery are conducted in Unit Reviews carried out by the relevant Schools and reported
to their respective Faculty Teaching & Learning Committees. Such exercises are essential if the
University is to continue to assure the equivalence of learning opportunities across different
flexible learning methods.

Residential Schools

Residential Schools, many of which are compulsory, form an important component of most DE
programs at UNE. Many students appreciate the opportunity to meet their lecturers, network with
classmates and access the library in person. The availability of accommodation, catering and
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but that there are other mechanisms whereby these services may become aware of new courses,
such as via T&L Committee minutes. The Audit Panel suggests that the University ensure that
the processes it has established are either used effectively or changed.

The Audit Panel checked these processes by reviewing documentation and interviewing people
involved in the process. The arrangements have only been in place a short time (since 2002) and
therefore the majority of UNE’s current courses were approved under previous arrangements
which the Audit Panel was unable to audit. The current arrangements, however, appear to be
appropriately robust in accordance with expectations of an Australian University.

One significant point, however, is notably not addressed in the revised system. The Audit Panel
was advised by UNE that a change in location or a change in mode of delivery does not require a
new approval, and would be regarded as a minor change on a per unit basis. In particular, the
Audit Panel was advised that reports of transnational programs have not been an item of active
consideration at the Academic Board, and although the Board has delegated responsibility to a
committee, the Audit Panel found this arrangement to be unsatisfactory. Critical comment about
the adequacy of these processes with particular regard to transnational courses is provided in
section 6 below.

Augmenting these processes, the University has recently sought to establish for all courses, active
Course Advisory Committees (or, where more appropriate, Boards of Studies) which include
members external to the University. The University’s Strategic Plan states that its Course Profile
goal will be achieved through, inter alia:

All courses to have Course Advisory Committees with external representation.

Implementation of this objective is one of the ten Teaching Quantum Criteria (see section 1.6.2
above). Already the Course Advisory Committees are proving to be valuable in terms of
providing a range of stakeholder views when considering curriculum issues.

Unit Evaluation

The University operates a number of systems for evaluating units. Firstly, students are able to
comment on their perceptions of the quality of each unit using the Student Evaluation of Unit
instrument administered by the TLC. UNE policy requires all units to be evaluated using this
instrument at least once every three years, and implementation of this policy is one of the ten
Teaching Quantum criteria (see section 1.6.3 above). The number of surveys being conducted
(639 in 2002) would suggest a good level of compliance with this policy. The results of these
student evaluations are made available to HoS, who may act upon them as necessary.

In some Schools, Unit Guides are also subject to a peer review process. For example, the Audit
Panel considered some completed Review for Unit Guides pro formas from the School of
Education. The template asks a range of pertinent questions about the quality of the unit Study
Guides and accompanying Readings, focusing on such issues as the clarity of learning outcomes,
currency of referred literature, extent to which Graduate Attributes are incorporated and the
appropriateness of the assessment arrangements. The responses to each question include a
summary assessment as well as evaluative comments. Each Review is undertaken by a colleague,
responded to by the Unit Coordinator and signed off by the HoS. The Audit Panel was unable to
determine whether each School had a schedule in place to ensure that all units are subject to this
review in a timely fashion. The Audit Panel notes that the practice used by the School of
Education and the template associated with constitute a useful quality assurance process that
other Schools may wish to consider adopting.
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Course Review

The University’s Quality Assurance framework (see section 1.6.1 above) provides for regular
reviews of Courses by a Course Review Panel. These reviews are considered by the T&L
Committee, and Course Co-ordinators are required to submit a follow-up report on actions taken
in light of the reports within twelve months.

Work-Based Learning

The University’s Strategic Plan states that its Course Profile goal will be achieved through, inter
alia:

All courses to provide work-based learning experience via the implementation of
the WorkReady scheme [or equivalent program, such as practical, clinical or
professional placement].

The Teaching and Learning Plan modifies this strategy to relate specifically to undergraduate
courses and to include methods other than WorkReady that achieve a similar outcome (i.e.
practical, clinical or professional placements). Implementation of this strategy is one of the ten
Teaching Quantum criteria for Faculties (see section 1.6.3 above). To that end, the University
operates a scheme called the WorkReady Program. This provides for a number of different forms
of work-based learning, including both credit and not-for-credit placements.

Some students expressed concerns with the program, including being placed with unqualified
work supervisors, poor communication between supervising lecturers and work supervisors, and
inadequate support and advice centrally. The Audit Panel looked for evidence that the University
had a system for identifying and responding to these issues. Employers are now contacted
midway through a placement and both students and employers are evaluated. This is providing
useful feedback that, in addition to aiding the general quality improvement of the program, can
trigger mid-placement interventions if necessary.

The WorkReady program is growing. There are potential learning benefits for students and,
consequently, potential benefits for future employers. However, at this stage there is no system
for collecting and analysing information about the impact of participation in the WorkReady
scheme in terms of student learning outcomes or graduate destinations. Without such evaluative
information, the program is at risk of constituting a random set of placements without obvious
educational value.

In summary, the University is to be acknowledged for its efforts to provide a value-adding service
to students, but has work to do in ensuring that the WorkReady Program is meaningful. Given
the strategic significance being placed on this issue, the university may also wish to consider
whether it has adequately resourced the WorkReady scheme to ensure its success, particularly as
the participation rates grow and the demands on its administration increase.

Support for Teaching Staff

There are a number of means whereby teaching staff are supported within Schools. Law, for
example, has an annual teaching retreat day. In Rural Science and Agriculture most units are
team taught, providing a context for collaboration in the ongoing refinement of teaching practice.
Centrally, the ODU provides a range of generic professional development programs (see section
7.3.2 below). There are three strategies that warrant particular mention.

Teaching Development Grants

UNE operates Teaching Development Grants, designed to support teaching-related research and
initiatives in teaching development within the University. The scheme has not proven
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3.6.1

particularly successful to date. The University suggests that national teaching support strategies
such as CUTSD and CAUT grants have experienced similar difficulties. In response, the
University has restructured the scheme from numerous smaller grants, to a small number of larger
grants (three in 2003: evaluating Graduate Attributes, reducing first year attrition and training
HDR supervisors). Also, payments are now being made in installments to provide a mechanism
for keeping the projects on track. This is a good example of the University identifying a
weakness in its systems and modifying its approach. It is too early to determine whether the new
approach will result in improved return for the investment.

Graduate Certificate in Higher Education

UNE offers a Graduate Certificate of Higher Education specifically designed for university
teaching staff. The certificate program has a good reputation, but enrolment numbers are low,
limiting its effectiveness as an organisational tool for improvement in teaching quality. The
University is aware of this problem and reviewed the program in 2002. Consequently, in 2003 it
introduced a number of changes designed to increase the flexibility and content of the program.
It is too soon for the Audit Panel to assess the success of these changes, but the efforts by the
University in identifying and addressing this opportunity for improvement is commendable.

Teaching and Learning Centre Publications

The TLC has, for several years, been issuing publications in two series: Introduction to
University Teaching and Flexible Delivery Techniques. These books are excellent resources for
all staff with teaching responsibilities. The Introduction to University Teaching series includes
such topics as Assessing Student Learning, Lecturing to Large Groups and Teaching at a
Distance. The Flexible Delivery Techniques series concentrates on such topics as Online
Learning, Audiographics and Designing Distance Education Resources. Both series combine
discussion of University policies, and teaching concepts with very practical help. Awareness of
these resources appeared to be low, and the University may wish to put some effort into
promoting these more strongly throughout the University.

Commendation 7

AUQA commends the University of New England’s Teaching and Learning
Centre for its series of publications that provide academic staff with
valuable guidance for teaching in accordance with the strategic direction of
the University.

Support for Students

There are a number of means by which academic support is made available to students. Some of
these occur within specific Schools. For example, Nursing offers a student mentor system which
is appreciated by participating students. Other forms of support occur by way of general policy.
For example, staff maintain formal hours of availability for internal students. A number of
specific services warrant particular mention as follows.

tUNEup

The University has developed a suite of resources, using print, CD ROM and audiotape media,
designed to prepare students for studying at the University. Collectively called tUNEup, they
address such issues as information literacy, numeracy, academic writing and study skills.

The tUNEup program demonstrates innovation in assisting students to fulfil their learning
potential. The tUNEup units are subject to the normal unit evaluation systems (see sections 3.2.4
and 3.3.1). However, there has been no analysis of whether tUNEup has fulfilled its objectives
and, particularly, whether students who participate in tUNEup achieve, upon graduation, learning
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multiple modes means that time is a scarce resource. The issue of workloads is commented on in
section 7.3.4 below.

Supporting Students Engaged in Research

The University’s Strategic Plan states that its Research goal will be achieved through, inter alia:
Increase in research students.

UNE has a fairly small proportion of Higher Degree Research (HDR) students. In 2002 UNE had
769 HDR enrolments from a total of 18,573 enrolments (9,433 EFTSU) (UNE Annual Report
2002, pp53-55). There is no goal in the Strategic Plan that relates directly to HDR students.
However, the University expresses strong commitment to the quality of their research experience
in a variety of means, such as the ‘Gold Book’ (a UNE publication formally titled ‘Quality and
Standards in Research and Higher Degrees’) and attention to PREQ results (see section 4.3.4
below). Most importantly, the University signals its commitment to HDR students in its Values
statement within the Strategic Plan. The Audit Panel met some HDR students from four Schools,
and HDR student representatives.

In general, the HDR student experience is seen to be very positive. In particular, supervisory staff
and Library staff (see section 7.1 below) were widely praised for their enthusiastic support of
students.

A number of these students study at a distance from UNE. There are a number of implications of
this. Students suggested that a central (or Faculty) contact person for HDR students who could
advise on a range of procedural issues including registration, ethics, funding, resources and IT
resource access would be a valuable addition. Indeed, the limited availability of support for using
IT resources, such as bulletin boards, was strongly criticised.

Student progress is monitored using 6-monthly reports, which are signed by both students and
their principal supervisors. This enables relatively close monitoring of HDR student progress
and, consequently, the ability to make any necessary interventions in a timely fashion.

In some Schools research seminars are conducted every six months, providing students with an
opportunity to present progress on their research, obtain constructive feedback from academic
staff and student colleagues, and learn from other research projects. These are highly valued, and
it is suggested that they could be held more regularly and be more widely promoted so that
students from other disciplines could attend, thereby encouraging broader learning.

Postgraduate Induction

Students expressed concern about the provision of induction support for new postgraduate
students. Students are able to commence postgraduate studies at any time throughout the year,
yet induction is provided just twice per year, and the possibility that in any given instance it may
not be convenient, means that many students do not participate. The University may wish to
explore other means of ensuring that at least a basic level of induction is available in an
asynchronous form, perhaps via a CD or website. This could then be augmented by face to face
induction programs.

Supervision

All HDR students have a principal supervisor and at least one co-supervisor. The Audit Panel
considered the criteria for becoming a supervisor, and found that the clarity, understanding and
implementation of such criteria varied considerably from School to School. Supervisory
appointments are made either by research and research training committees or by HDR
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Co ordinators (depending on the School’s approach). Professional development workshops are
available for staff wishing to become supervisors or update their supervisory skills, but
attendance figures suggest that these have limited impact. Induction for new supervisors is
available but not mandatory.

In some areas, supervisory practice appears very robust; a new supervisor will start in a co-
supervisory role, and not become a principal supervisor until they have seen at least one student
through to completion. Upon becoming a principal supervisor, their first assignment will involve
a co-supervisor who is a very experienced supervisor.

There is an opportunity for the University to capture such good practice and disseminate it more
widely throughout the University. One of a number of possibilities is to establish a register of
HDR supervisors, perhaps maintained centrally, that records the extent to which each supervisor
has met the criteria for supervising at different levels. Such criteria might include, at least,
appropriate qualifications and nature of supervisory experience.

Recommendation 8

That the University of New England establish a system for ensuring that
good practice in supervision, supervisor selection and professional
development is embedded in policy and implemented consistently
throughout the University.

The Audit Panel noted a document titled ‘Postgraduate Supervision’ published in 1999 by the
TLC as part of its Introduction to University Teaching Series (see section 3.5.3 above). It
provides excellent guidance for supervisors. Awareness of this publication was not strong, and
the Audit Panel suggests that further promotion of this valuable resource would be beneficial.

Resources and Support for HDR Students

The University offers an online program for post-graduate students and researchers called
eSKILLS Plus. This provides a range of training programs on such topics as citation tracking,
advanced journal searches, alert services and World Wide Web searches. This is a valued service
particularly well aligned to the needs of new HDR students.

Concerns were expressed to the Audit Panel by both students and student representatives as to
other resources made available to HDR students. The Audit Panel learned that the University has
a policy regarding minimum resourcing requirements for HDR students, and that Schools are
supposed to report on its implementation to their Deans. In practice, there is no systematic and
effective system in place for ensuring that the policy is applied. Students have raised this with
the University and the matter is being reviewed by Academic Board and its relevant Committees.

Recommendation 9

That the University of New England finalise its review of the minimum
standards of support for HDR students and that it ensure that the resulting
policy requirements are met throughout the University.

Feedback from HDR Students
The Audit Panel met with a number of HDR students. In general, they expressed strong support
for the positive and engaging culture within which they are conducting their postgraduate studies.

Formal mechanisms for obtaining feedback from HDR students include the Postgraduate
Research Experience Questionnaire (PREQ) administered by the GCCA. Grievance processes
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are also available to HDR students, and although the Audit Panel met no-one who had availed
themselves of them, it seems that awareness of the policy is adequate.

Commendation 12

AUQA commends the University of New England for creating a climate
conducive to postgraduate research and for the positive feedback received
from postgraduate research students.

Ethics

The University operates two ethics approval committees: Human Ethics and Animal Ethics. The
Human Ethics Committee is compliant with NHMRC requirements and undergoes an annual
review of its process and performance. All approved research projects involve reporting annually
and upon completion, as well as the submission of new applications in the event of a major
change in research direction. In practice, compliance with the annual reporting requirement is
very low, and does not, therefore, constitute an effective monitoring mechanism.

Guidelines are available for staff on how to complete the application forms, and these are
appreciated. However, the human ethics approval process was strongly criticised for its slow
turnaround times, with claims of this often being two to three months duration. The committee
meets once a month. Ten days are scheduled for reading applications, followed by a further week
for detailing the result and any required conditions. The process can be expedited in certain
circumstances (such as for the 4" year Psychology students who undertake research projects). No
statistics were available to monitor actual process and turnaround times. Such information may
be useful to help diagnose where the delays are and possible process improvements.

The Animal Ethics Committee advised that it conducts random audit checks of relevant facilities.
This was verified by staff in relevant research centres. However, staff and members of the
Committee acknowledge that while such checks are helpful as induction for members, they do
little by way of actually auditing.

Recommendation 10

That the University of New England review the efficiency of the ethics
approval and auditing processes and whether the current level of resourcing
these processes is adequate.

Research and Research Training Summary

The University has successfully created areas of research concentration in accordance with its
Strategic Plan. While total research funding to UNE has increased slightly over the past six
years, its relative funding position when compared with other Australian universities has
decreased. One possible response to this is for the University to invest greater attention in
supporting early career researchers, an area identified by the Audit Panel as requiring
improvement. There exists, within the University, a number of exemplary areas of research
activity that it can call upon to assist with this issue.

This need to invest in research potential extends also to HDR students who, although satisfied
with their supervisory experience, are experiencing inconsistent commitment from the University
in terms of resource provision and access to essential electronic support.
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PARTNERSHIPS

The University of New England’s strategic goal (2002-2006) in respect of ‘Partnerships’ is as
follows:

The University of New England will build relationships with local government
and communities, and Schools and other education providers, with Australian
organisations and businesses, and international universities and other education
providers.

The operational details of this goal are set out in a range of plans, most notably the Regional and
Community Development Plan, International Plan, Teaching and Learning Plan, Indigenous
Education Plan, Research Plans and the Faculty Plans.

The University has a clear categorisation of stakeholder groups with which it has formed
relationships. The Audit Panel selected a sample of these for consideration. The sample includes
international partners involved in the provision of UNE programs. While technically a subset of
this section, international partnerships are discussed in the next section.

With Governments and Communities

The University’s Strategic Plan states that its Partnerships goal will be achieved through, inter
alia:

Partnerships with local government and communities and state and federal
governments through projects, consultancies and training and, where funded,
Regional Access Centres.

Sharing Facilities

The University is aware that its campus is a resource not only for its students, but also for the
wider community. Theatres and Halls, for example, are made available to the community for a
range of purposes and are well utilised. Also, the University features an impressive array of
sporting services and facilities as befits a residential university in a regional town. The
University understands that an important means for enriching a small community is by sharing
these resources. UNE does make most of these services and facilities available to the wider
Armidale community, thereby strengthening the town-gown relationship. The community is very
appreciative of this.

Access Centres

The University has been seeking to strengthen its relationships with neighbouring towns. One
strategy for this has been the establishment of Access Centres. Currently there are two
(Tamworth and Manning Valley), which were established using federal government grants. UNE
has had a presence at Tamworth for nearly half a century and currently the UNE Tamworth
Centre provides space and computing and Internet resources for students. It is greatly appreciated
by the local community, indicated in part by its successes in the Tamworth Chamber of
Commerce’s Quality Business Awards in the Education, Employment and Training category.

UNE aims to increase the number of Access Centres from two to eleven, showing tangible
support by the University for its commitment to the regional communities. Regular delivery by
staff of UNE programs at the Access Centres is one of the ten Teaching Quantum Criteria (see
section 1.6.2 above).
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5.2

In general, it is clear that the University is working hard to improve its communication with and
its relevance to the region.

Armidale

The Armidale Dumaresq community, amongst which the main UNE campus is located, has a
population of about 22,000 people. The University is an essential part of this community not
only educationally, but also economically and culturally. It accounts for a quarter of the town’s
employment and a third of the economy. Indeed, according to a recent economic impact analysis,
UNE was shown to be the largest single employer between Newcastle and Brishane. Its cultural
contributions to the community include performing arts productions and high profile lectures.

The Audit Panel met a range of community representatives including from the Armidale
Dumaresq Council, media, police, Schools and major employers. While all are highly supportive
of the University, the general perception is that linkages tend to be personal rather than
organisational.

The Vice-Chancellor has been leading the way in community outreach, speaking regularly to
community groups and contributing a weekly column to two newspapers, one local and one
regional. This is designed to keep the community informed of developments at the University
and in higher education sector in general. The Chancellor also has visited every service
organisation in Armidale to help foster good relations.

In a small town the presence of thousands of residential students has a significant impact on the
local culture. Community representatives report that there are very few problems with UNE
students. In fact, the relationship is extremely positive, economically, socially and culturally. In
turn, Australian and international students expressed to the Audit Panel their enthusiasm for the
manner in which the town welcomes and supports them.

A few months prior to the visit of the Audit Panel the town of Armidale brought in an external
panel to advise on ‘brand Armidale’. That panel suggested that there was a communication gap
between the University and the town. The relationship between the University and Armidale did
go through a difficult period during the period of amalgamation and disamalgamation in the early
1990s. Now, however, the Audit Panel concludes that there appears to be a symbiotic
relationship between the University and the town that is growing in strength and importance.

With Schools

The University’s Strategic Plan states that its Partnerships goal will be achieved through, inter
alia:

Partnerships with schools and other education providers.

Historically, UNE had a close relationship with local and regional schools. This suffered during
the turbulent 1990s, and is now being re-energised through such mechanisms as the School
Liaison Officers and University awards.

There are twelve primary schools and six high schools in Armidale Dumaresq alone. The
University engages with them through School Liaison Officers, Open Days and discipline-
specific Study Days, and a range of scholarships designed to encourage student achievement and
access.

For many years, UNE has operated a School Recommendation Admissions Scheme (SRAS), also
known by schools as the ‘Principals’ Recommendation Scheme’ and the ‘Early Entrance

92

© 2004 Australian Universities Quality Agency












The University of New England Audit Report

7.1.2

7.2

the dispatch of requested materials. The University is also increasingly moving towards a greater
emphasis on online materials.

During the offshore audit visit it became apparent that not all students have online access
equivalent to UNE students within Australia. The University acknowledges that this is the case,
although the policy is to provide them with such access. In some cases, problems have been
caused by cultural misunderstandings over use of names. It is particularly important that
electronic access works smoothly for offshore students and in a timely fashion, given that UNE
does not send Library books to offshore students (partly as a result of delays and difficulties
moving books through Customs).

The Law Library

The Law Library has been a branch of the University Library since 2001. The Audit Panel
received a number of submissions claiming that the Law Library collection was inadequate for
the support of law programs, particularly in terms of hard copy legislation and cases. Staff advise
that they travel to Canberra to obtain some hard copy resources, and the Interlibrary Loan service
is not available to UNE undergraduate students. Pressure on the Law Library resources are
further compounded by the School of Law’s strategic goal of making access to it available to
regional practitioners.

The Audit Panel reviewed documentation pertaining to the innovative development of a new
BAQ/LLB double degree (see section 2.1 above). It noted that the reference to Library resources
appears to confirm concerns that the current resourcing level does not adequately support newly
emerging areas of law research and curriculum development. The Audit Panel was advised that
the budget allocation to the Law library collection has not increased since 1996, and with the
emerging areas this may create a legacy problem.

There are no professional standards for a Law Library, but the claims about its inadequacy were
made by both staff and students prior to the new developments mentioned above. For example,
inadequate library resourcing was noted in the November 2002 review of the School of Law and
Law Degrees/Awards as being a ‘perennial problem’. That report also observed that relevant
recommendations of previous reviews of the library “have not been implemented’.

The Audit Panel concluded that UNE’s library resources for Law may be currently inadequate to
support newly-emerging research agendas and curriculum developments in the School of Law,
and that the University needs to address the issue urgently.

Recommendation 18

That the University of New England, as a matter of priority, review the
adequacy and the implications for teaching and research programs, of its
library resources for Law, including the Law Library, Law holdings in
Dixson Library, and relevant electronic library resources.

Bookshop

The Bookshop is independent of the University, but operates subject to an agreement with UNE.
The Audit Panel was advised that it has, on a number of occasions, failed to meet student demand
for required textbooks in a timely fashion. It was put to the Audit Panel that this is a result of a
policy of under-ordering.

A similar issue, though perhaps not due to a similar cause, arises also at UNE@Shafston, where
the Course Committees note that textbooks are supplied only in a very tardy fashion, and at times
in weeks six or seven of the semester.
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Given the importance of the availability of required readings, it behoves the University to address
this matter with some urgency, perhaps via enhanced performance criteria incorporated into the
Agreement with the bookshop provider. It is suggested that UNE, in order to ensure students are
not academically disadvantaged, establish clear service level criteria and a corresponding
monitoring system for parties providing book retails services to students under agreement with
the University.

Human Resources

The University’s Strategic Plan states that its Infrastructure goal will be achieved through, inter
alia:

e Highly qualified and motivated staff; and
e Appropriate support for staff.

The Audit Panel considered the framework of policies and practices that the University has in
respect of human resources, and selected a number of these for particular attention. It noted that a
Human Resource Management Handbook provides useful support for staff with management
responsibilities and sets out many relevant policies and processes.

Recruitment and Selection

The Audit Panel considered the extent to which the policies and processes for supporting this goal
were proving to be effective in practice. This process included reviewing the documentation and
interviewing new staff, and persons involved in the recruitment and selection process.

Academic staff applicants are required to present a seminar to their prospective Schools as part of
the selection process.

All new staff were positive about the recruitment and selection experience. The only concern
expressed was relocating to a small town where quality accommodation is at a premium. The
University is responding appropriately to this through its Community Liaison Office by seeking
to establish a relocation program for new staff.

In general, the University’s actions are in accordance with its commitment to recruit and foster
high quality staff.

Induction, Mentoring and Development

Induction for new staff is operated both centrally and within Faculties. The Audit Panel explored
this issue with a range of new staff and found that local induction programs are held in low
regard. The central program was considered useful by those who participated, although it is
primarily concerned with induction to general employment issues. The rate of participation is
low, although all staff were aware of the opportunity. The University recognises that there is
scope for improvement on this matter.

The Audit Panel found sporadic instances of mentoring for new academic staff. Those who have
participated in a mentoring scheme were very positive about the benefits, whereas other staff had
no awareness of the possibility of mentoring within the University.

A variety of systems is used to identify professional development needs. A survey was
undertaken, although the response rate was only in the order of 200/1200. The ODU uses the
monthly HoS forum as an opportunity to test ideas and identify needs.
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7.3.4

7.3.5

The Organisation Development Unit (ODU) of Human Resources provides professional
development courses on nearly thirty topics. These are mostly focused on general skills, such as
communication and presentation skills, conflict resolution, project management fundamentals and
stress management. Their availability is appreciated by staff. The internal charging system may
to some extent be a disincentive for participation given the limited control Schools have over
budgets, but within each School 1% of general staff salary costs is available for general staff
development purposes.

Some staff development opportunities specific to leadership, teaching (see section 3.5) and
research (see section 4.2) are also available.

Promotion

The University’s promotion system allows applicants to emphasise teaching and/or research as a
primary criterion. Statistics show that many staff take advantage of the opportunity to attain
promotion on the basis of good teaching, although at higher levels teaching is less commonly
used as the primary criterion. Promotion result statistics show that applicants who seek to
emphasise their teaching performance are as successful as those who emphasise their research
performance. This is entirely consistent with, and appropriate for, a University which places such
importance on good teaching.

Workload Management

In a university that has had cost management as its primary focus for several years, it is not
surprising that staff reported high workloads. Staff report that the requirement to teach across
different modes (and, increasingly, locations) is particularly time-consuming. There is no
consistency in workload models between Schools, particularly in respect of weightings given to
different modes of teaching and to postgraduate supervision, and in some Schools it appears that
there is no workload model being implemented. The Audit Panel found little evidence of
systematic monitoring of staff satisfaction or workload policy implementation.

An opportunity exists to address academic workload in a more systematic manner. The Audit
Panel notes, however, statements made by a number of HoS that there are advantages in allowing
workload to be managed at School level so that the particular distinctiveness of a discipline may
be taken into consideration. The Audit Panel finds this position consistent with the University’s
general notion of decisions being made as close to the point of impact as possible (see section
1.6.1 above) but recognises that a discussion may be required within the University about
determining the balance between University-wide standards and local variances of workload
policies..

Recommendation 19

That the University of New England review the academic workload
allocation models currently in effect; and that it assess the impact of these
models with a view to ensuring fair, effective, and from a staff perspective,
satisfactory workload allocation.

Goal Setting and Performance Review

The University operates a system called Goal Setting and Performance Review (GSPR). It is
now in its sixth year for general staff, and using its sampling technique, the Audit Panel found
that its implementation is widespread, and general staff find it to be of benefit.

GSPR has only recently been introduced for academic staff, even though the need for a
performance appraisal system was been strongly signaled at least as early as August 1997 (in the
context of the review of Student Evaluations of Units — see section 3.3.2 above). As part of this
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implementation, staff from HR visited each Faculty to discuss the process and a HoS Forum was
dedicated to the topic. The Audit Panel discussed the level of implementation and the usefulness
of the system with a range of academic staff. Implementation is still patchy; some Schools
appear to have applied it thoroughly, whereas others have yet to do so and yet others are largely
dismissive of it.

Recommendation 20

That the University of New England ensure its processes for staff goal
setting and performance review are implemented effectively throughout the
University.

The ODU further supports this system with staff development courses on ‘Goal Setting and
Performance Review’ and ‘Managing for Performance’, which encourage the University’s
approach to goals-based performance.

For senior staff, a 360° approach is used. This method has been in effect for 4 years.

Equity

The Vice-Chancellor has established two committees to provide advice on equity matters: the
EEO Committee and the Student Access & Equity Committee.

The UNE staffing profile is marked by gender disparities. While 57% of the general staff are
women, the figure for academic staff is 39%. Closer analysis shows that the gender division is
even more evident at senior levels, with women holding 6% of the positions at Level D, and 17%
at level E. In order to address this disparity the University has benchmarked with other
universities and consequently identified programs at another university in New South Wales
which it is now seeking to adapt for implementation at UNE. This demonstrates a preparedness
to respond to identified needs with new strategies based on best practices.

UNE is one of a number of Australian universities which has been awarded EOWA Employer of
Choice for Women, indicating external recognition of its consistent efforts to address gender
disparities.

Information Technology

The University’s intentions are set out in the IT Plan, which has a three year horizon but is
updated annually.

Website

UNE’s website is playing an increasingly important role in the ongoing development of the
University. As with many organisations, the University’s website grew with limited co-
ordination or use of standards to the point where it was difficult to navigate and search. More
recently, strict guidelines have been introduced, and the Audit Panel heard examples of centres
and Schools which have recently re-developed their sites using these guidelines and help from
central Web support.

In undertaking the audit, the Audit Panel spent considerable time on the public website, and
found numerous examples of out-of-date pages, variations in the use of UNE’s brand, unlinked
pages (as an aside, the Audit Panel noted that the website of the CRC for Cattle and Beef Quality
was not linked directly to the University’s website) and general difficulties in navigation and
searching.
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On the other hand, the website contains a generous amount of information, making the University
generally more accessible to students and other stakeholders.

The University recognises the challenges it faces in respect of maintaining website standards,
currency and security. The ongoing needs of the University’s website management are being
addressed via an enterprise-wide system project.

Recommendation 21

That the University of New England finalise the redevelopment of its
Website with a view to enhancing navigation and access.

Residences

The University’s Strategic Plan states that its Infrastructure goal will be achieved through, inter
alia:

Upgrading of residential facilities.

The University owns and (with one exception) operates seven Residential Colleges and one set of
flats, providing accommodation for over two thousand students — about half the internal mode
enrolments.

Each College has its own traditions. For example, Earle Page College runs an Annual Politics
Lecture series, and in 2002 Robb College inaugurated its own Rural Focus Lecture Series. Also,
there are collective activities such as competitions for various sporting and cultural trophies, and
each College conducts fundraising events during the year in support of its chosen charity.

About half of the students in the Colleges are in their second or later year of residence. A number
of these returning students serve as tutors and senior tutors, providing academic and pastoral
support to first year students. The Academic Skills Office (ASO) assists the Residential Tutors
by providing them with appropriate training during the intensive three-day induction course that
they undergo together at the start of each year. In addition Residential Tutors receive further
training in their individual Colleges in the days just before and after the joint induction course.

In October, 2002, the T&L Committee endorsed a shift from a content-based tutoring model to a
generic skills-based peer learning support model. It recognises that conventional tutoring resulted
in uneven provision (dependent upon the skills and disciplinary spread of the tutors) and potential
discrepancies between the tutoring and the teaching of the course staff, with whom the tutors had
no formal linkages.

A change of this nature requires considerable support. Returning tutors may find it difficult to
change their approach, particularly if students demand content-specific assistance. It is not clear
that the University has planned sufficient support for the tutors to ensure a successful transition.

Such support need not be solely the responsibility of the ASO. Tutors suggest that in order for
the Colleges to fulfill their intention of being environments supportive of the residents’ academic
pursuits, the academic staff of the University should have more involvement. For example, a
regular schedule of evening visits by Faculty to the Colleges may help provide academic
motivation and also opportunities for students to seek assistance on a variety of issues.

The Heads of Residences meet in a Committee of Heads of Residences to discuss matters of
common interest. However, there is no unified approach amongst the Colleges to common
standards of support for students. This means that students have variable experiences and that
good ideas in the provision of support are not necessarily shared for wider benefit.
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The University currently provides a residential environment augmented by academic support that
is appreciated by students and well aligned with the needs of a rural university. With greater
planning and co-ordination, there is an opportunity for these environments to be excellent.

The Audit Panel suggests that UNE facilitate greater collaboration amongst the residential
colleges in order to enhance the student resident experience.

In terms of resource planning, progress is being made in this regard. A combined Business Plan
has been prepared that seeks to develop the physical resources of the colleges in an integrated
fashion. This is more financially sensible than each College pursuing such developments
separately. The Audit Panel did not visit the Residential Facilities, but notes that the Business
Plan is consistent with the stated strategy of upgrading the residences.

Student Organisations

The University’s Strategic Plan states that its Infrastructure goal will be achieved through, inter
alia:

Adequate student support provisions and facilities.

Students at UNE are well supported through two semi-independent student service organisations
— UNE Union and Sport UNE, and two semi-independent student associations — the UNE
Students’ Association and the UNE Postgraduate Association. These four groups have a co-
ordinating mechanism called the Combined Students Organisation which helps ensure
communication between the groups themselves, and between the groups and the University.

The University has a positive and constructive relationship with these student bodies, and
students and student representatives are well incorporated into the various committees of the
University, including Council, as appropriate.

The Audit Panel met representatives from these groups, and discussed the services they offer with
a range of people during the interviews. Students, staff and external stakeholders all indicated
their support for the scope, quality and availability of the resources and services. The range of
services provided is eminently suited to a regional university located in a small town.

Commendation 16

AUQA commends the University of New England and its four student
organisations for working together to demonstrably enrich the University
environment.

Infrastructure Summary

The University is progressing well in meeting its strategic goal relating to ‘Infrastructure’. A
large number of issues were considered by the Audit Panel but are not further explored in this
report. These include the University’s management of environmental concerns, upgrading of IT
infrastructure and teaching facilities. The Audit Panel wishes to note that it was aware of a
considerable volume of activity in these areas, including many examples of good quality
assurance processes.
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APPENDIX A.  THE UNIVERSITY OF NEW ENGLAND

Brief History and Location

The University of New England started in 1938 as the New England University College of the University
of Sydney. It became an autonomous university in 1954, and was the country’s first regional university.

The main campus is in Armidale, and UNE programs are also offered through a number of national
partnerships in the Blue Mountains, Coffs Harbour, Sydney and Brisbane, and through a number of
international partnerships in Malaysia, Hong Kong, Vietham and China.

The majority of UNE students (about three quarters) study with UNE at a distance using a range of
distance education methods.

The University has four Faculties:
Faculty of Arts
Faculty of Economics, Business & Law
Faculty of Education, Health and Professional Studies
Faculty of The Sciences

The University is also involved in a number of joint activities, including six Cooperative Research
Centres.

Key Statistics (as at 31/3/2002)

Students:
Total Student ENrOIMENTS: ... 18,573
HDR Student ENrolMeNtS: ... escceeseessssssseeeseeson 769
International Student ENrolmMents: ... 1,113
Total Student Teaching Load (EFTSU): ... 9,957
Staff:
AcademiC Staff: ..o 443 (416 FTE)
General Staff: ..o 787 (730 FTE)

Financial Performance (Consolidated, for year ended 31/12/2002):
Revenue from Ordinary ACtIVItIES: ... $174,615,000
Expenses from Ordinary ACtVIties: ... $169,915,000
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